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The programmes of study in the National exemplar framework

for religious education for 3 to 19-year-olds in Wales set out the
opportunities that learners should be given at each key stage and
provide the basis from which you, as a teacher, can plan learning
and teaching. They are divided into two sections, Skills and Range.
The Skills section lists the skills to be developed in a subject and the
Range section comprises the opportunities and contexts through
which these skills can be developed and consolidated.

Ongoing formative assessment — assessment for learning — lies

at the heart of good teaching. Through the assessments that you
make in the course of your teaching, you will build up an extensive
knowledge of your learners’ strengths, as well as the areas that

need further development, and you will use this knowledge to help
you plan for the next steps in their learning. Learners will also gain
understanding of specific learning goals and the associated success
criteria so that, supported by you, they can develop their capacity for
self-assessment and peer assessment. In this way, they can establish
their current position, set and move towards targets, and discover if
and when the targets have been reached. Individual targets are linked
to improving the quality of a learner’s work, as highlighted through
formative feedback, and are therefore linked to success criteria for
specific tasks. Level descriptions do not make effective targets as
these describe attainment across the breadth of the programme of
study at the end of a key stage.

Level descriptions can help to inform your planning, teaching and
assessment at Key Stages 2 and 3 by indicating expectations at
particular levels and progression in the subject. Evidence from
assessment for learning will indicate where more time is needed to
consolidate learning and when learners are ready to move on. You
may wish to keep some evidence so that you can discuss a learner’s
work and progress with them and/or with colleagues or
parents/guardians. However, there is no statutory requirement to keep
unnecessarily complex records or detailed evidence on every learner.

The essential function of level descriptions is to help you make
rounded summative judgements at the end of the key stage about a
learner’s overall performance. Level descriptions are designed neither
to be used to ‘level” individual pieces of work nor for the production
of half-termly or termly data. It is only by the end of the key stage
that you will have built up sufficient knowledge about a learner’s
performance across a range of work, and in a variety of contexts, to
enable you to make a judgement in relation to the level descriptions.
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It may be that some learners will be more advanced in some aspects of
the work than in others, and that no one level description provides an
exact fit. That is to be expected, and the range of individual learners’
work included in these materials illustrates the making of best-fit
judgements under those circumstances. Many schools/departments
have found it helpful to develop their own learner profiles to support
moderation of end of key stage judgements. These profiles also help
to maintain a common understanding of standards when they are
reviewed annually and refreshed when necessary.

SACRE, through its agreed syllabus, may recommend that schools
report at the end of Key Stages 2 and 3.

When making judgements at the end of Key Stages 2 and 3, you
should decide which level description best fits a learner’s
performance. The aim is for a rounded judgement that:

* is based on your knowledge of how the learner performs across a
range of contexts

e takes into account different strengths and areas for development
in that learner’s performance

e is checked against adjacent level descriptions to ensure that the
level judged to be the most appropriate is the closest overall match
to the learner’s performance.

Religious education outcomes have also been written for learners
working below Level 1.
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The guidance for religious education at Key Stages 2 and 3 is set out
in two separate documents.

This booklet is divided into two sections.

Section 1  contains a series of Key Stage 2 learner profiles. These
are designed to show the use of the level descriptions
in coming to judgements about a learner’s overall
performance at the end of the key stage.

Section 2  contains a series of Key Stage 3 learner profiles. These
are designed to show the use of the level descriptions
in coming to judgements about a learner’s overall
performance at the end of the key stage.

The accompanying document Religious education: Guidance for Key
Stages 2 and 3 — Key messages for planning learning and teaching is
available as a hard copy document, on the accompanying CD-ROM
and on the Welsh Assembly Government's website at
www.wales.gov.uk/eductionandskills

It is divided into two sections.

Section 1  highlights key messages for learning and teaching in
religious education.

Section 2  highlights expectations and progression in religious
education.

Both documents can be used for reference when you wish to:
* review your learning plans and activities

e consider the standards set out in the National exemplar
framework for religious education for 3 to 19-year-olds in Wales

e work with other teachers to reach a shared understanding of the
level descriptions

e prepare to make judgements at the end of the key stage
e develop your own learner profiles
e support transition from Key Stage 2 to Key Stage 3.

For ease of reference, the level descriptions are included at the end of
this booklet.
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This guidance is part of a series of materials that will help teachers
at Key Stages 2 and 3 to implement the revised curriculum and its
associated assessment arrangements. The series includes:

* Making the most of learning: Implementing the revised curriculum
— overview guidance on implementing the new curriculum

e Skills framework for 3 to 19-year-olds in Wales — which includes
guidance about progression in skills

e Ensuring consistency in teacher assessment: Guidance for Key
Stages 2 and 3

e A curriculum for all learners: Guidance to support teachers of
learners with additional needs

* How to develop thinking and assessment for learning in the
classroom (web-based only)

* specific guidance for religious education, all national curriculum
subjects, personal and social education, careers and the world of
work

* Religious education: Guidance for 14 to 19-year-olds in Wales

e People, Beliefs and Questions: Religious education for children
3 to 7-years-old

* Making the most of assessment, 7—14 (web-based only).
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Section
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Religious education must be taught in accordance with a locally
agreed syllabus. The National exemplar framework for religious

education for 3 to 19-year-olds in Wales has been used to guide
agreed syllabus development.

There is no requirement to make end of key stage judgements in
religious education at Key Stage 2, but the locally agreed

syllabus may recommend it. However, knowledge of the
characteristics of the level descriptions will help you to recognise
learners’ strengths, as well as areas for improvement, and to plan for
progression.

You may find the following points useful when considering the
profiles in this section.

e The learner profiles are not presented as a model for how you
should collect evidence about your learners. Decisions about
collecting evidence, and about its purpose and use, are matters
for teachers working within an agreed school policy.

e The commentaries on the pieces of work have been written to
indicate particular qualities of the work and make links to
characteristics of the level descriptions. They are not intended as
an example of a report to parents/guardians.

e The materials in each learner profile can only represent a small
part of the information and experiences that make up a teacher’s
knowledge of each learner. They do not reflect the extent of
the knowledge of each learner that you will have built up over
time across a range of different contexts. You will use this
knowledge to recognise learners’ strengths and areas for
development, and to plan for progression.

e Some of your learners may need to use a range of alternative
forms of communication to show what they know, what they
understand and what they can do.
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| Helen | Characteristics of Levels 2 and 3

Helen is an 11-year-old learner in Key Stage 2.

Her teacher knows much more about Helen’s performance than can
be included here. However, this profile has been selected to illustrate
characteristic features of Helen’s work across a range of activities.
Each example is accompanied by a brief commentary to provide a
context and indicate particular qualities in the work.

Helen’s profile shows some characteristics of Levels 2 and 3, but
mainly the characteristics of Level 2.

Helen's teacher planned for the Year 6 class to address elements of
the three core skills through the topic ‘Holy Books'. Investigation
of the information and values contained in the Christian, Jewish
and Muslim holy books and the impact that these books have on
believers’ lives was undertaken.

The investigation included exploration of selected texts from the
New Testament, Torah and Qur’an, information about the religious
beliefs and practices associated with the specific religious texts from
the internet and text books. The class prepared questions to ask
visitors and visited a church, chapel, synagogue and mosque to see
how holy books are used in worship. The topic deals with elements
of the three core skills and the learning plan for the year provides
opportunities for the learners to develop their skills through each
aspect of the Range.

Investigating | Why are books important to you and other
| people?

Learners categorised a range of books from different genres and
types and then expressed personal responses about the significance
of their own special books and the way special books impact on
people’s lives. Helen described her own opinions about her special
book and in simple terms commented on the viewpoints of others in
relation to her special book (a characteristic of Level 3).
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Investigating | What is special about holy books?

In order to answer the fundamental question about why holy books
are valuable to religious people learners were given opportunities

to explore the religious beliefs, teachings and practices of each
religion through a market place activity'. In this particular activity,
photographs of how each of the holy books are respected and used
in worship were made available on several different tables, as was
information about how the teachings from each of the holy books
are used to help guide people’s lives. When reporting back on behalf

T A market place activity is one where information about different aspects of a topic is
placed on different tables in the classroom. Each group investigates the resources
provided. They choose a member of their group to stay at the table and when the groups
move to the next table the chosen person guides the new group through their
investigation of the materials. This continues until each group has gathered information
about the topic and most people have taken a turn to lead the investigation.
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of her group (and in her subsequent written work) Helen describes
some of the basic religious practices involved with religious people’s
treatment of their holy books, for example placing the Bible on a
lectern, keeping the Torah in the Ark and performing wudu before
using the Qur'an®. This suggests an understanding of the importance
of the holy books for believers in this task as she is recalling and
communicating simply some of the basic religious . . . practices
investigated (a characteristic of Level 2). She suggests in very simple
terms that the books are precious because they are old rather than
because they contain important information for believers which
demonstrates that she shows some awareness that these aspects of
religion are special (a characteristic of Level 1).

How are the holy books respected and used in worship?

Bible Torah Qur‘an

{he bible is read |fnside o Syne - For the e
gogve.  “The torah e have te

i R T a wash hands, feel
and arm the sit
en o F-“r e~ mal
then pub the book
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on o lectem

Ark  and people
Kass  there

Why are these books considered precious?

/{lmt i:ahij- are  Vvy old omd Frt::iaqs_

And Fm?lc Keep them ol eq .

When using photographs to support a task it is important to provide sufficient range so
that learners are not inadvertently led to stereotyping, e.g. whilst Muslims have
traditionally read the Qur'an whilst sitting on the floor they are just as likely in today’s
society to read the Qur’'an whilst sitting on a sofa or on a bus.
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Investigating | What do the holy books contain?

The class’ knowledge and understanding of the religious beliefs,
teachings and practices was deepened by their having to design their
own diamond nine for other class members to use and plan?.

Why is the Torah important to Jewish People?

It talks
about God

It is Itis
very old special

It has It is It is not
stories in Hebrew in English

It is It is for
kept clean  Jewish people

It is not
in English

The class was then introduced to important teachings from each of
the holy books and individually learners were asked to ‘hot seat'*

a central character from the story from a holy book and explain
how this story from the teachings would impact on the central
character’s life. In her hot seating exercise, Helen provides simple,
general information, but does not fully convey the sense of the
Exodus narrative and its impact on the Israelites. Her responses to
the questions asked by other learners are recorded opposite which
demonstrates that she is communicating simply some of the basic . . .
teachings investigated (a characteristic of Level 2).

3
paper and then rank them in order of importance.

'Hot seating’ is where a learner or teacher role plays a character or object from an event or

For this work, learners write out nine responses to the question on specially prepared pieces of

circumstance. Hot seating can be used as an interesting way of conveying factual information or

can be seen as a creative activity where the person in the hot seat uses their ingenuity to
respond to challenges or questioning from the class.
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Hot seating
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Investigating | How do holy books affect religious people’s
| lives?

Having carried out further investigation and analysis of the various
religious texts, learners were asked to consider the impact that holy
books have on the lives of believers and how the texts influence
believers’ viewpoints and actions. The teacher uses Welsh examples
such as Mary Jones and Thomas Charles of Bala (who set up the
British and Foreign Bible Society). In responding to this question,
learners consider what they have learned about the links between
the religious beliefs, teachings and practices. In her response Helen
states that believers read their holy books because ‘people want

to know more about their religious books’ and she also recalls
some basic dietary and behavioral rules relating to each religion.

In this she is communicating simply some basic religious practices
and suggesting, in simple terms, why these aspects of religion are
important to some people (a characteristic of Level 2).

Why do people read Holy Books today?

becauwsSe Peop‘a wank to Knw mere about

their religous book.

How do Holy Books affect believers' lives?

'it, C(:f:fu‘_ts on/DJ'&S LiveS beecause muslims
can't  nK alchahel christians can't
Swear” ancd  FewsS haw « Special oiek

because Jdnej can't fui: Meat and.
M LK tf_jcthe,r,
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Investigating | What gives your life meaning and purpose?

On the basis of what they have learned about the influence holy
books have on believers’ lives learners were asked a further
fundamental question about what gives life meaning and purpose for
believers. In group discussion, Helen makes links with her previous
response about food laws and says that ‘eating food is good’ (for
religious people). In her personal response to the question, Helen
recognises the importance of her parents and their qualities thus
communicating in simple term her own opinions (a characteristic of
Level 2).

What gives your life meaning and purpose?
MJ 1w and cdad lave Jiven me
b a. heme
2. leve
3. Manner
G . f'"'ﬂEfUZL.I':
5. clebhs
Summary

Helen's profile shows some characteristics of Levels 2 and 3, but
mainly the characteristics of Level 2.

Overall, Helen displays basic recall of simple information in terms

of the factual information that she has gathered from religious
stories or lifestyle. She shows simple insight into the fundamental
guestion that relates to the significance of holy books for religious
people. She shows very basic understanding of how religious beliefs,
teachings, and practices are expressed through holy books and how
they give religious people meaning and/or purpose to their lives.
When asked to give details of what gives her life meaning and
purpose, she provides (in her personal response) a list of items or
qualities she has gained from her family, rather than a description
of what is important to her and how these things help her make
sense of her life and help her deal with happy/difficult times. In

her communication skills, she makes appropriate use of simple
religious vocabulary such as knowing the use of a lectern, Holy Ark,
synagogue, etc. Her work therefore, mainly shows characteristics of
Level 2.
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Way forward

Overall, the teacher considered that Helen had begun to make
progress in expressing her personal responses and in recalling some
relevant information, but needs more practice in investigating and
gathering evidence. This could be supported by giving her a range of
structured ‘W’ questions or a range of ranking and sorting exercises.
As a next step, Helen also needs to develop her understanding of
what counts as being important and why. To develop this aspect of
her work, Helen could be given a selection of subsidiary tasks that
help her think through the question raised, for example highlighting
words she thinks are important in a piece of religious text, listing
important features in a religious story, comparing lists of important
religious objects or ideas and ranking them. Similar subsidiary tasks
could be provided as opportunities for her to fully understand the
significance of fundamental questions about meaning and purpose.
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| Sion | Characteristics of Levels 2, 3 and 4

Sion is an 11-year-old learner in Key Stage 2.

His teacher knows much more about Sion’s performance than can

be included here. However, this profile has been selected to illustrate
characteristic features of Sion’s work across a range of activities. Each
example is accompanied by a brief commentary to provide a context
and indicate particular qualities in the work.

Sion’s profile shows some characteristics of Levels 2, 3 and 4, but
mainly the characteristics of Level 3.

A Year 6 class engaged with the fundamental question ‘How do
people explain it when bad things happen to good people?’. Sion’s
teacher planned for the class to explore religious beliefs, teachings
and practices of Christianity, Judaism and Buddhism to inform this
fundamental question relating to suffering. This built on specific
work relating to Christianity and Judaism from the Year 5 learning
plan. The topic deals with elements of the three core skills and the
learning plan for the year provides opportunities for the learners to
develop their skills through each aspect of the Range.

The resources used in the investigation included specially produced
sheets created by the teacher. These provided information about the
beliefs and teachings relating to religious perspectives on suffering
and the practices relating to suffering. Learners also used case
studies (produced by the teacher) showing how individuals from
different religions have interpreted and coped with suffering and
text books so they could carry out additional research into religious
matters.

Investigating | How do people explain it when bad things
| happen to good people?

The class began their investigation of the fundamental question
‘How do people explain it when bad things happen to good people?’
by discussing in groups what makes them happy and what makes
them sad, what would make the community and the world
happy/sad and what can you say to those who suffer. In this
introductory work, Sion shows that he has thought carefully about

16 | Exemplifying learner profiles at Key Stages 2 and 3 in religious education: Additional guidance



the questions. This is shown in the way he suggests that better
relationships will help create happiness, for example he says that
‘nobody can help with death, but people could put aside their
differences’, he also suggests that happiness can be supported if
people are ‘open to our neighbours and help them at hard times'.
The teacher was also aware of the discussion that ensued in his group
when he suggests that war is often caused by greed and that people,
where they have enough to live on, should be happy with what they
have. This demonstrates that he has discussed the questions raised . . .
giving his own opinion (a characteristic of Level 3).

What make you feel happy?

Setey itk oy Jorily Snd - raking 020 peort

What makes you feel sad? Who could he|p7
Bufjﬂ g G A Pealh o Soreone G‘!D'JL &T:%fﬁ d%?-h
d i Fetance s

What do you think could make our community happy?

To he open ke cur NDeiGhlours and help them at  hud
Tiren..

What do you think could make our Who could help?
community sad? teenages

T think wnclnl.:,m witl make our bwfj d""ﬁ
{:.Uf"ml-lhl._‘tb Gl it

What do you think causes the most happiness in the world?
A v Lor Gnished and Helping eachother

Yaouse e oll hae diflandt  Swills.

What do you think causes the most Who could help?
sadness in the world? Rl Fians

The sack OF o vaf kecouse e de Stop, and

npﬂ-j ...n
doott  undeCsiamd. M ey e
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Investigating | How do religions explain suffering? (Buddhism)

As part of their exploration of this fundamental question, the

class studied the story of Buddha and the story of Kissagotami (to
describe how his teachings had an effect on his followers). They
also used a range of active thinking strategies to help them grapple
with the question about innocent suffering. Sion planned a role
play to explain the four sights to Siddhartha (the Buddha) and the
inevitability of suffering and he used a planning sheet to make sure
that he included appropriate information.

In Sion’s response sheet he describes what
happened to Siddhartha when he began his search
for meaning by answering Siddhartha’s questions
(supplied by the teacher). In this he uses Buddhist
teachings and his own words to recall and explain
the narrative. Sion uses the last four questions to
describe some of the basic beliefs and describes
how the religious beliefs and teachings affect
believers’ lives (characteristics of Level 3) by stating
that ‘all people suffer in life . . . They mist not

be greedy and selfish (and if they do this) they
might be happier’. Sion shows some indication of
explanation when he states ‘If you are less selfish
and greedy you can live a better life’, but does

not provide sufficient explanation of the teachings
through the Four Noble Truths and does not give
specific examples of the way in which this
teaching/belief affects believers’ lives (characteristics
of Level 4).

> The experience of role playing was particularly successful because it provided a powerful
insight into how it would feel to engage personally with these questions.
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Siddhartha's question - Who is that man?
The man is old

Siddhartha's question - Can we stop it happening?
My mum uses cream to make her looK younger, but she still has a birthday every
year

Siddhartha's question - Why is he like that?
We dll get older every day

Siddhartha's question - Who is that man?
The man is sick

Siddhartha’s question - Can we stop it happening?
We can eat healthy food and take medicine

Siddhartha's question - Why is he like that?

Everyone catches germs. I was sicK last week, but not as sick as that man

Siddhartha's question - Who is that man?
The man is dead

Siddhartha's question - Can we stop it happening?
No

Siddhartha's question - Why is he like that?
Everyone will stop breathing eventwally. My rabbit died last year and I was very sad

Siddhartha's question - Who is that man?
The man is a holy man

Siddhartha's question - Why is he like that?
He asKs lots of questions and is trying to find answers about how to live the best life
and what happens after death.

Siddhartha's question - What did the Buddha do? Why did he
act in this way?
He became a holy man

Siddhartha's question - What did the Buddha learn when he
became a holy man?
All people suffer in life. If you are less selfish and greedy you can live a better life.

Siddhartha’s question - How should a Buddhist live their life?
They mist not be greedy and selfish

Siddhartha's question - Why will this help?
They might be happier
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Investigating | How do religions explain suffering?
| (Christianity/Judaism)

Sion carried out individual research to engage further with this
fundamental question concerned with suffering. To support this
work the teacher gave a choice of case studies to respond to. In his
response, Sion recognises that Martin Gray and Blaise Pascal suffered
and that their suffering raises fundamental religious questions.

For example he says of Martin Gray that 'he didn’t want to blame
someone (for the fire that killed his wife and children) . . . but other
people may think he was being punished’ and he recognises that
Blaise Pascal is interested in religion because ‘he had a vision and
that (he) may have thought about God more’. He goes on to suggest
that his suffering might have caused a challenge of faith because ‘he
suffered from a disese (and because of this) he must have thought
God could have helped’. In this way he discusses the questions
raised by the case studies and also aspects of religion, giving his own
opinions (characteristics of Level 3).
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Investigating | How do religions explain suffering?
| (Christianity/Judaism/Buddhism)

To build on the insights gained, Sion worked with others to match
(simplified) teachings to the associated religious beliefs about
suffering (from cards provided by the teacher). In order to answer
the question ‘How do religions explain suffering?’, Sion drew out
the main points of his investigation (in his own words) and initially
wrote them on paper. With support from the teacher he learned
how to use PowerPoint to present and record his work. In relation to
this work, Sion communicates simply some of the basic . . . beliefs
(a characteristic of Level 2), for example ‘if you pray to God or help
others God might help you'. In this activity, Sion does not describe
the content of the teachings that the class has been provided with
and does not describe some of the basic religious beliefs associated
with suffering. In this activity therefore, he is showing characteristics
of Level 2.

Suffering What mi

g o ba mean
or help athers
God might help you

Because people always suffer. They can’l
stop il

Whal might a Buddhis
d them why bac

d peopla?
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Investigating | How do people explain it when bad things

| happen to good people?

As a summary exercise, the teacher provided some questions that
relate back to the fundamental question about why people suffer.

In this work, Sion shows some developed insight into religious
interpretations of suffering, for example "he doesn’t stop it (natural
disasters) because he made earth act in a certain way, so it's not
God’s fault. It's ours most of the time because we build buildings

on the danger zones where earthquakes and volcanos erupt’. In this
way he sees God as having set up nature in a certain way and that
some forms of suffering could be prevented by choices we make. It
is not clear whether this is his viewpoint or whether he is considering
others’ responses to questions about life . . . and religion, but either
way it is a relevant argument and points to the potential of showing
characteristics of Level 4 or beyond.

When the teacher asked Sion to provide a personal response to
suffering, he states that ‘God might use me to help other people
stop suffering’. This is quite a thoughtful response and when
considered in relation to some of his other comments, for example
‘people could put aside their differances’ and be ‘open to their
neighbours and help them at hard times’, ‘if you pray to God or help
others God might help you’ it suggests that he has described his
own . . . opinions (a characteristic of Level 3) suggesting that humans
acting on behalf of God have a responsibility to deal with suffering.

Why do you think bad things (e.g. cyclones, tsunamis, wars)
sometimes happen?
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Investigating | What is the value and purpose of life?

When Sion considered how religious individuals and groups locally
work to reduce the suffering of others, he suggests that they do

so through charity work and volunteering to give their time to help
others. His summary provides specific examples of the ways in which
religion affects believers’ lives and when he suggests that religious
people ‘care for others because they believe God wants them to

help others or because their religious teaching tells them to’ he is
identifying some similarities within religions (characteristics of Level 4).
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In his editorial for a local newspaper about a current event when
someone suffered or was very sad, Sion described the events of the
cyclone in Burma. Sion provides some useful details regarding the
events that took place, but only provides a few simple responses
from a personal perspective and these seem to focus mainly on
sadness, demonstrating that Sion talks in simple terms about his own
feelings . . . and opinions (characteristics of Level 2). Even though

he describes the actions of others (i.e. the Burmese authorities and
the aid agencies) he doesn’t do this in sufficient detail to show
characteristics beyond Level 2.
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Summary

Sion’s profile shows some characteristics of Levels 2, 3 and 4, but
mainly the characteristics of Level 3.

In general, Sion uses a range of personal and religious evidence to
demonstrate an understanding of the fundamental questions raised.
Sion does, however, go beyond the expectations of Level 3 when
dealing with complex questions that require religious and personal
insight, for example Sion is able to clearly identify religious justifications
for the possible reasons for suffering. In his communication skills, his
understanding of complex religious ideas about God's role in suffering
and human responsibility to ease suffering on God’s behalf often

takes his use of religious symbols and vocabulary beyond Level 4. This
shows potential for greater levels of philosophical thinking, which he
could make better use of in the future particularly if he focuses on
making better use of teachings, beliefs and practices from the religions
studied. Similarly, his personal responses would have benefited from
more detailed description and explanation.

Way forward

To support development of philosophical/theological thinking, Sion
should be given opportunities to explore a range of reasons for

a religious issue studied, and then be asked to respond to ‘What

if ... ?" questions. He could also be given more opportunity to
answer fundamental religious questions directly, as he did with
Siddhartha’s questions. This will help Sion to develop hypotheses
and use the evidence gathered to predict outcomes. Sion needs

to carry out focused research to clearly identify the teachings and
beliefs of the different religions studied. This could be supported by
providing him with sorting, matching and comparison activities so
as to better develop familiarity with the ideas before expecting him
to make use of them in a different context. Sion also needs access
to more descriptive practical materials to help him understand the
significance of practice and its relationship with beliefs. For example,
he could have explored some religious practices such as Good Friday
and funerals from different traditions to identify how the rituals
(practices) and beliefs can help prepare and support people in sad
times. For Sion to better express personal responses, he needs to

be given clear guidelines so that he provides sufficient detail and
specifically considers his own opinions and the opinions of others.
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| Ben | Characteristics of Levels 3 and 4

Ben is an 11-year-old learner in Key Stage 2.

His teacher knows much more about Ben's performance than can be
included here. However, this profile has been selected to illustrate
characteristic features of Ben’s work across a range of activities. Each
example is accompanied by a brief commentary to provide a context
and indicate particular qualities in the work.

Ben’s profile shows some characteristics of Levels 3 and 4, but mainly
the characteristics of Level 4.

‘Why is Jesus important for people today?’ was the fundamental
guestion used to stimulate thought and debate in a Year 6 class.
Ben’s teacher planned for the class to explore religious beliefs,
teachings and practices to inform this fundamental question and to
consider what difference certain beliefs can make to people’s lives.
This built on a topic on Easter which explores the significance of the
events of Holy Week and is undertaken in Year 5. The topic deals
with elements of the three core skills and the learning plan for the
year provides opportunities for the learners to develop their skills
through each aspect of the Range.

The resources used in the investigation included textual sources

from the Bible and access to research materials especially created

for the school by learners from the local secondary school as part

of school clustering work. Resources also included access to the
internet to find information about the work of local Christian groups
that support young people in difficulty and that demonstrate faith

in action, access to text books which provide information about the
religious beliefs, teachings and practices studied and artistic sources
showing different representations of Jesus.
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Investigating | Why do we avoid difficult things in life?

Christmas Is Really For the Children

Christmas is really

for the children.
Especially for children
whao like animals, stables,
stars and babies wrapped
in swaddling clothes.
Then there are wise men,
kings in fine robes,
humble shepherds and a
hint of rich perfume,

Easter is not really

for the children

unless accompanied by

a cream filled egg.

It has whips, blood, nails,
a spear and allegations
of body snatching.

It involves politics, God
and the sins of the world.
It is not good for people
of a nervous disposition.
They would do better to
think on rabbits, chickens
and the first snowdrop

of spring.

Or they'd do better to

wait for a re-run of

Christmas without asking

too many questions about

what Jesus did when he grew up
or whether there's any connection.

Steve Turner

In exploring the poem Christmas is Really for the
Children by Steve Turner using the Philosophy for
Children® approach, all learners were encouraged
to ask questions about the poem and then
provide a personal response. In his response, Ben
shows that he can communicate in simple terms
about his own feelings . . . and opinions and
those of other people (a characteristic of Level 2).
His level of engagement with the content is very
simple and just considers good and bad things in
general rather than in the religious context used
by the poet. However, this is not characteristic of
his overall performance.
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6 'Philosophy for Children’ is an approach which allows learners to openly investigate a
provided stimulus (in this case a poem), discuss its content and symbolism and then by
consensus choose appropriate questions to raise and discuss.
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Investigating | Who was Jesus?

Ben sorted and matched a selection of photographs of paintings of
Jesus (on cards supplied by the teacher) alongside cards containing
New Testament quotes. Ben made good use of the Biblical quotes
and gave insightful interpretations to the photographs in his own
words. In doing this he describes . . . the religious beliefs identified
in the paintings and begins to explain the religious beliefs, teachings
and practices investigated (characteristics of Level 4). For example,
‘Jesus is holding a lamb’ shows that Jesus ‘is like a shepherd who
cares for people and looks for them when they are lost. He isn’t
happy until he knows everyone is safe’. There is some indication
that he has started to make links between the . . . beliefs and
teachings (a characteristic of Level 5) because he refers indirectly to
associated teachings; for example, the story of the lost sheep, Jesus
at the wedding and him turning over the tables in the temple during
holy week. He also refers to the belief(s) about Jesus being caring
and the link between the teaching of Jesus turning the tables over
in the temple and people starting to worry that he might be too
challenging, etc. but these links have not been sufficiently identified
and explained.
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Description of photograph of Jesus

This shows that Jesus . . .

Jesus holding
a lamp

helps people see when it's dark. His stories
show people how to behave

Jesus is holding a lamb

is like a shepherd who cares for sheep. Jesus
cares for people and looks for them when
they are lost. He isn't happy until he knows
everyone is safe.

Looks like an
American Indian

is for everyone it doesn't matter where you
come from.

Jesus laughing

is good fun and enjoys weddings

Jesus is on
a cross

is on a cross to show he is suffering and he
is floating to show he not just any old human,
but is special

Jesus looks really angry

is arguing at the temple because he thinks
people are cheating and he doesn't like it.
Some people don't like him messing up their
tables.

30 | Exemplifying learner profiles at Key Stages 2 and 3 in religious education: Additional guidance




Using some information provided by the teacher as stimulus for
investigation, the class played the game ‘Who am 1?7, which allowed
them to actively investigate information about Jesus.

As a follow up to this activity, Ben used the New Testament, relevant
text books and the internet to carry out some further research into a
specific story from Jesus’ life. Ben's story was concerned with Jesus’
temptations and he chose to engage in a hot seat role play telling
the story from the perspective of the devil. To prepare for his hot seat
presentation, Ben made notes to act as a prompt. In this work Ben
describes what happened at Jesus' temptation and begins to explain
what the teachings might mean (characteristics of Level 4) by using
his own words to interpret the meaning. In order for him to make
links between the . . . beliefs and teachings (a characteristic of

Level 5) he would have needed to show that people believed Jesus
was the Messiah (chosen by God) and as the Messiah he could have
done these things, but that he chose a different path. He would also
have needed to show how this new path impacted on believers’ lives
(a characteristic of Level 5).

/ For the game ‘Who am [?’, learners were given the name of a famous person from the
life of Jesus, e.g. Mary, Herod or Simeon. The learner does not see the name because it
is placed on a band around the learner’s head. By asking questions to the rest of the class
(the class can only answer yes or no) the learner eventually determines who they are. The
questions could be — ‘Am | a prophet?’, ‘"Am | a woman?’, ‘Am | old?’, etc.
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You have been in this desert for 40 days and nights.
You must be hungry. You seem to think you are special
well why don't you turn those stones into bread and feed
yourself?

(Jesus) There are more important things in life?
What is more important than eating?

You think you are so clever why don't you prove you are
the Son of God by jumping off the temple roof

(Jesus) I'm not going to test God

You are not going to test God, what does that mean? Are
you scared?

Coward!

Well if you are scared of God why don't you bow down
and worship me. I'm much more friendly - I wouldn't leave
you to starve

(Jesus) I don't want to choose evil

Fair enough!
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Investigating | Was Jesus the Son of God?

In answering this fundamental religious question, Ben suggests that
some people might say that they ‘don‘t believe in all the things he
did or they don’t believe in Jesus or even in God'. He goes on to
show that there is evidence not only from the Bible (teachings), but
also from historians to suggest Jesus was a historical character and
that (according to Christians) prophets like Isaiah ‘told about Jesus
being born 700 years before he was born. Isaiah also said “we are in
darkness now and when he is born we will be in light”’, suggesting
he is special. Ben also refers to comments from Elizabeth, Simeon,
Herod, John the Baptist and the symbolic gifts given to Jesus by
the wise men which showed they believed their gifts ‘planned out
his life’. And in summarizing this information he raises his own
questions, for example ‘How special Jesus was (?)" and "how (did)
people (get) affected by Jesus’ presence, like king Herod?’ showing
that he discusses his own and others’ responses to questions about
... religion (a characteristic of Level 4).

In his use of Biblical teachings, Ben could have begun to show the
links between the . . . beliefs and teachings (a characteristic of

Level 5) by explaining for example why the gifts from the wise men
were symbolic and foretold Jesus' future, but he seemed satisfied to
only describe and begin to explain the religious . . . teachings

(a characteristic of Level 4).
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What reasons might someone give for saying this?
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Which Biblical ‘clues’ could Christians use to support this point
of view?
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Investigating | What is the influence of Jesus on people today?

As well as exploring the story of Jesus’ temptations, Ben also
deepened his knowledge of the beliefs, teachings and practices

by considering some teaching from the Sermon on the Mount. He
considered the impact this teaching has had on Christians and how
difficult it is to implement these teachings. Ben chose the teaching:

If someone asks
for your coat
give him your
shirt also . . .

In his response, Ben shows that he understands the teaching by
providing an explanation of its meaning (characteristics of Level 4).
For example, he suggests that Jesus wanted people to ‘be kind to
every one. Help everyone even if they are bullies’, ‘do it just for the
good of being good’ and that ‘Jesus took the idea® and changed

it to . .. help everyone’. He goes on to explain that ‘God gives
everyone rain and sunshine and gives food to the good people and
bad people, everyone just share everything’. Such explanations points
to his work showing characteristics of Level 4.
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When he provides a personal response to this teaching, by stating ‘I
think it might be difficult to do because if someone hits you, you feel
inside that you have to hit them back . . . . However, he goes on to
record some positive actions that he tries out at home. He explains
how these actions made him feel and the response of his parents.
In doing this he is describing his own feelings . . . and opinions (a
characteristic of Level 3), but goes beyond this to explain in simple
terms how his actions make him and his parents feel about his new
found kindness (a characteristic of Level 4). Even though this is an
experiment on his part, this experience also gives him a specific
example of ways in which this teaching can be put into effect and
affect believers’ lives (a characteristic of Level 4).
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Jesus said something like this: “If someone asks for your shirt, give them your coat as well. If someone ashks you to carry
their pack 1 km, carry it 2km. If someone asks you to bring the shopping in from the car, put it in the cupboards as well.”
(Adapted from Matthew 5)

Experiment on your family with Jesus' ‘'upside down’ teaching.
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Investigating | Why is Jesus important to people today?

In responding to this fundamental religious question, Ben carried out
an investigation into the work of a local Christian group that supports
young people experiencing difficulties (through case studies on the
internet) and by means of a visit from a representative of this group.
As a result of his investigation, Ben described some of the work of
this group and begins to explain how 'Jesus’ teaching was important
.. . to help people in need even if they have been bad you should
still help them no matter what.” Ben’s work gives specific examples of
the ways in which these aspects affect believers’ lives (characteristics
of Level 4) by explaining that the work can be dangerous, but that
their work ‘also helps people and they become friends after all’. Ben
sums up why Jesus is important to people today by stating that "Jesus
teaching is different because it is a lot harder and tricky but if we did
do it Jesus’ way the planet would be a safer place’.

1

What do Teen Challenge workers do that shows they are
following Jesus' teaching?
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Summary

Ben'’s profile shows some characteristics of Levels 3 and 4, but mainly
the characteristics of Level 4.

Ben generally uses a range of responses when discussing
fundamental questions about life and religion. This is particularly
evident when he considers whether Jesus can be considered to be
the Son of God. He also uses religious and non-religious sources as
evidence. His interpretation of the teachings showed that he could
apply his creativity in interpreting works of art and in describing
Biblical events. He uses religious vocabulary appropriately and he
sometimes shows an awareness of religious symbols, for example
gold, frankincense and myrrh and Jesus as the shepherd, but seldom
gives a complete explanation of the meaning of the symbols. He is
beginning to provide simple explanations about the religious beliefs
and teachings relating to Jesus and about why Christians today
follow Jesus’ teachings, but needs further practice in this aspect

of work. He often describes his personal responses, but does not
consistently explain why he responds in a particular way and how his
responses differ from those of other people.

Way forward

In order for his skills to demonstrate characteristics of the next level,
he needs to practice expressing and justifying ideas and opinions
based on evidence. To practice this skill, the teacher could give Ben
a range of information and then ask him to draw well-considered
conclusions or to think of new ways of resolving an issue. He could
do this by highlighting the sentences that support an argument

in one colour, and those that reject the argument in another. By
drawing up a ‘pros and con’ list, he could use this to develop a
case to justify his opinion. When making links between the religious
beliefs, teachings and practice he needs to build on the information
already obtained, and by explaining the meaning of certain teachings
he will be better able to work out the associated beliefs and how
they impact on believers’ lives. In relation to personal responses,

he needs opportunities to show how feelings, actions and opinions
impact on people’s lives, including his own. He had the opportunity
to do this in relation to his study of Christianity in action, but could
also have made better use of the materials accessed in other parts
of the course, for example using the interpretation of art and

Jesus’ teachings/beliefs to show how these impacted on committed
believers’ lives.
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Characteristics of Levels 5 and 6

| Mali

| Mali is an 11-year-old learner in Key Stage 2.

Her teacher knows much more about Mali’s performance than can
be included here. However, this profile has been selected to illustrate
characteristic features of Mali's work across a range of activities. Each
example is accompanied by a brief commentary to provide a context
and indicate particular qualities in the work.

Mali’s profile shows some characteristics of Levels 5 and 6, but
mainly the characteristics of Level 5.

Y o : : \ | :
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Mali’s class explored fundamental questions about the origins and
purpose of the world and living things, considering interpretations
of meaning that are presented by various religions and how these
interpretations of meaning impact on believers’ lives. The topic
builds on general information about Christianity, Islam and Judaism
undertaken in Year 5. Each topic deals with elements of the three
core skills and the learning plan for the year provides opportunities
for the learners to develop their skills through each aspect of the
Range.
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The resources used in the investigation included photographs

from the Hubble telescope, selections of teachings from the New
Testament, Torah and Qur’an, textbooks concerned with religious
beliefs and practices associated with responsibility for the world
and living things, information from visits to local places of worship,
places of environmental beauty and simplified information sheets
(produced by the teacher from authentic scientific sources).

Investigating | What is the origin and purpose of life?

Learners were asked to share and explore their
own photographs and postcards showing

the wonder of the universe and living things.
With the backdrop of additional visual images
(including photographs from the Hubble
telescope) and evocative music, learners were
asked to reflect on their insights, consider
appropriate language, prepare creative responses
and raise and engage with fundamental
questions. Learners wrote their own poetry in
response to the stimulus, and each placed a
question they wanted to discuss on sticky notes
on the ‘investigation wall’®.

When responding to the fundamental question
‘What is the origin and purpose of life?’, Mali
begins discussing her own (general) responses
(a characteristic of Level 4) by suggesting that
despite carrying out investigations and using
technology it is ‘impossible for anyone to know
everything about how it was made’ and she
recognises that belief influences interpretation.

2 In this school, the ‘investigation wall’ is a specified space at the back of the room. When
learners have questions they want to raise and investigate, they place these on pink sticky
notes. When they have found out some information, they add simple bullet points on
orange sticky notes and when they have drawn a conclusion (even if the conclusion is that
they need to carry out more research or that the question is too complex to answer) they
place this idea on a green sticky note. This helps to keep interest and to demonstrate how
the children are trying to respond to a question.
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Investigating | What does science say about the origin of the

| universe?

In order to interrogate a range of evidence from non-religious
sources, learners explored age-appropriate information (provided by
the teacher) about a variety of theories and insights from religious
scientists such as Stephen C Meyer and Sir Fred Hoyle.

Mali drew out the main points of her investigation and initially wrote
them on paper. With support from the teacher she learned how to
create PowerPoint slides that included images taken from the Hubble
telescope to make a presentation to the class.

In her presentation, Mali discusses her own and other people’s
responses (a characteristic of Level 4) by sharing her own opinion
about the big bang theory stating ‘I think you need a lot of faith

to believe in this because if the world came from nothing there
must have been something there’. Her opinion shows evidence of
simple evaluation skills. She does, however, begin to justify this by
using information gained from investigations about the Hubble
telescope. Whilst this suggests elements of Level 5, the justification
is not sufficiently developed or sustained, so her work mainly shows
characteristics of Level 4.
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Investigating | What are the religious responses to questions
| about the origin and purpose of life?

When exploring religious beliefs, teachings and practices, learners
were encouraged to investigate teachings from Christian, Islamic and
Jewish sources.

Mali used the teachings (on differentiated text cards provided by the
teacher) from these religions to categorise them so as to identify
similarities and differences within the religions. Then in a group, Mali
worked with others to match religious texts to themes identified by
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the teacher, for example "Which texts describe the beginning?’,
‘Which texts identify responsibility?’, "Which texts refer to other
issues such as death, suffering, good, evil, etc?’, "Which texts
challenge current scientific thinking?’. Mali chose to write about two
of these themes.

In her writing, Mali recognises that many cultures have explanations
about the origin and purpose of life and that these religious beliefs
are conveyed in holy books that relate to belief in God. In this she
is beginning to make links between the . . . beliefs and teachings

(a characteristic of Level 5) by stating that ‘Christians believe that in
the first book of the Bible called Genesis, God has told them how
the universe was made’ and that ‘the Qur'an teaches Muslims that
Allah created the world in six days . . . "'°. In discussing Islam, she
also returns to the fundamental question raised and suggests that
‘Muslims have no problem with the big bang theory’ and justifies this
idea (a characteristic of Level 5) by using a quote from the Qur’an

— 'The heavens. We have built them with power. And verily We are
expanding it' (Surah 51:47).

She goes on to show awareness of a literalist interpretation of the
Bible and explains that whilst she accepts the idea of God, she does
not feel this belief needs to discount scientific theories. She goes
on to readdress this issue when she points to the fact that for some
Christians what is important is God’s contribution to creation rather
than a literal interpretation of the Bible. In this way she is using the
religious beliefs to further express and justify ideas and opinions
about fundamental questions (a characteristic of Level 5).

She goes on to describe the impact (of the links made between the
religious beliefs and teachings) on believers’ lives when she explains
that Muslims believe that ‘Allah owns and has created the earth,

but Muslims must take care of it on his behalf and to treat it with
respect’. She goes on to show the similarities . . . across religion
(Islam and Christianity) (a characteristic of Level 5) by stating that ‘for
Christians this means that they have a great responsibility, to look
after God’s world just like Muslims'.

In her write-up, she also shows how her personal opinions affect the
way she sees the world — ‘I believe in the Big Bang theory, but | do
believe there was some thing like a supreme being’, but also

10 Muslims do not consider that six days relate to human measures of time — ‘Verily a Day in
the sight of thy Lord is like a thousand years in your reckoning’ (Surah 22:47).
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recognises that the opinions of others affects the way they see the
world (characteristics of Level 5) — * | understand that some people
believe in this because they trust the Bible'"".

Which religious texts describe the beginning?
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! Despite the fact that Mali seems to be making broad generalisations about many
Christians being ’literalists’, this could have been resolved if she had used the word
‘some Christians'.
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Using a simplified text of a creation story in Genesis, Mali used
interpretation cards (created by the teacher) to match the various
meanings and religious significance to appropriate parts of the

text. In choosing her preferred interpretation, Mali explains (orally)
that scientific evidence is not significant to some people and then
provides a very insightful interpretation of the Judeo/Christian
Creation story. Mali suggests that it is important to some Christians
to have (scientific) evidence to back up the Bible and for other
Christians it is important that they are close to God and that they
treat everyone equally as God’s children and care for the world'.

In this interpretation, Mali demonstrates that religious people use
the teachings to support religious beliefs about God and their
relationship with God and others. She goes on to explain the concept
of humans being created in the image of God (which is a complex
religious concept) by saying that ‘we are capable of amazing and
nobel things. But not as well as God because we can do bad things,
but we can also do good things like God!". This demonstrates her
understanding of the symbolic language used in the Genesis story
and begins to show how she used the links between the beliefs
and teachings . . . to consolidate her understanding of religion (a
characteristic of Level 6). Mali made further links between the beliefs,
teachings and practices (a characteristic of Level 5) where she uses
a quote from the Qur'an and from the Bible to demonstrate why
Muslims, Christians and Jews consider themselves to be responsible
for God's world.

Why do you think religious people believe in the creation story?
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The story in Genesis is not intended to be a scientific text.

What do you think is the most important message for Christians?
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Investigating | How do religious people show their

| responsibility for the world and living things?

In answering the fundamental question concerned with how religious
people show responsibility for the world and living things, Mali
carried out her own investigation into two activities.

e A religious celebration or event that shows how the world and
living things are respected.

e How some religious people are actively making a difference to
protect the environment.

In the first activity, Mali makes links between the beliefs, teachings
and practices (a characteristic of Level 5) by explaining that Harvest is
linked to the belief in creation and relates to what ‘they have learned
about Jesus and God from their holy book, the Bible’. She makes use
of these references to the teachings to explain that ‘At Harvest they
say thank you to God for all their food and drink. Without them they
would die, so they thank God at harvest, they pray for a good one
next year and praise him for his creation’. She goes on to say that
‘Jesus wanted them to love God and their neighbours . . . (and that)
Christians try to remember that Jesus taught them to be kind and
one way they can be kind is to give them what they don’t need to
others who don't have much’. In this way she is showing that belief
in God as creator and belief in Jesus' teachings guides Christians to
practice their religion through celebrating harvest festivals.

In the second activity, Mali shows that belief in God and the
teachings of the Bible relate to the way in which Christians have a
duty to care for the environment. When Mali writes about a visit
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from the minister of a local Baptist chapel and does some additional
research about the Christian Ecology Link, she describes how their
beliefs impact on believers’ lives (a characteristic of Level 5).

e Areligious celebration or event that shows how the world and
living things are respected.

Describe what happens during the celebration of harvest festival for Christians
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» Religious people actively making a difference to protect the
environment.
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Investigating | Who does the world belong to?

Having fully engaged with the fundamental
guestions raised and the religious beliefs,
teachings and practice(s) the teacher
focuses on learners’ personal responses by
using a popular extract accredited to Chief
Seattle’s 1854 speech to evoke debate.

[ )
How can you buy or sell the sky, the warmth of the land? The

idea is strange to us. If we do not own the freshness of the air
and the sparkle of the water, how can you buy them? Every part
of this earth is sacred to my people. Every shining pine needle,
every sandy shore, every mist in the dark woods, every clearing
and humming insect is holy in the memory experience of my
people. The sap which courses through the trees carries the
memories of the red man.

Chief Seattle’s response to President Franklin Pierce in 1854
(Accredited to and interpreted by journalist)

\. J

Having discussed the passage in groups, Mali carried out research
into sustainability issues and wrote a speech to present to the class
to explain how she thinks the world should be cared for. In this
speech, she explains how her own feelings and actions affect her
life (a characteristic of Level 5) in the way she responds to recycling
and fair trade, and also by acknowledging that religious people will
respond because of their beliefs.
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Summary

Mali's profile shows some characteristics of Levels 5 and 6, but mainly
the characteristics of Level 5.

In general, Mali uses a range of religious, personal and scientific
evidence to demonstrate and justify ideas and opinions about the
fundamental questions relating to the origins and purpose of life.
She shows understanding of religious teachings and recognises that
they can be interpreted in order to provide purpose and meaning

to believers’ lives and actions. She shows understanding of how
these teachings inform the beliefs that religious people hold and
that these beliefs are often put into practice through direct action
such as support for recycling and fair trade and through the more
traditional celebrations and practices during worship and rituals. Her
personal responses are based on evidence and research, and show
an understanding of how her opinions drive her to take action,

and how her motives might differ from those of other people. Her
communication skills are well developed and she often demonstrates
appropriate use of religious vocabulary and understanding of basic
religious language, for example the symbolic understanding of the
story of creation, etc. Her use of a variety of information and her
powers of interpretation suggest that she is working characteristically
at Level 5 (sometimes Level 4), but with support could in the near
future show more characteristics of Level 6.

Way forward

Mali’s skills, knowledge and understanding in religious education
are well developed for a learner in Year 6. In order to make further
progress, she would need to develop skills which require her to
consolidate and compare a variety of information in order to present
evidence in relation to fundamental questions. She could be helped
to develop these skills by being given opportunities to collect and
present information that supports two distinctive viewpoints and
then to justify why she supported one viewpoint over another.

In order to build on Level 5 characteristics making links between
the religious beliefs, teachings and practices studied, describing

the impact on believers’ lives and identify(ing) the similarities and
differences within and across religion, which she currently does

to a high level, she would need to show that she had used and
consolidated her understanding of religion. To this end she could be
supported in exploring other ways religious people experience God
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(not just through the teachings/holy books) and carry out more
work in relation to exploring the beliefs underlying symbolic
language and metaphor. If she recorded this information in a
spider diagram she would be more easily able to see the common
threads and consolidate them in a way that would move her closer
to understanding religious concepts (as is seen when she discusses
the concept of ‘image of God’, responsibility and stewardship). Her
understanding of the links between her own and other people’s
beliefs are quite well developed, but to show characteristics of
Level 6 she would need to clearly show the connections between
her own beliefs and actions and those of other people and be able
to present them in a clear, well-organised way, drawing balanced
conclusions.
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Section
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Religious education must be taught in accordance with a locally
agreed syllabus. The National exemplar framework for religious
education for 3 to 19-year-olds in Wales has been used to guide
agreed syllabus development.

This section shows how level descriptions can be used when making
judgements about which level best describes a learner’s overall
performance at the end of the key stage.

You may find the following points useful when considering the
profiles in this section.

The learner profiles are not presented as a model for how you
should collect evidence about your learners. Although you will
want to be able to explain why you have awarded a particular
level to a learner at the end of the key stage, there is no
requirement for judgements to be explained in this way or
supported by detailed collections of evidence on each learner.
Decisions about collecting evidence, and about its purpose and
use, are matters for teachers working within an agreed school

policy.

The commentaries on the pieces of work have been written to
explain the judgement made about a learner’s performance. They
are not intended as an example of a report to parents/guardians.

The materials in each learner profile can only represent a small
part of the information and experiences that make up a teacher’s
knowledge of each learner. They do not reflect the extent of

the knowledge of each learner that you will have built up over
time across a range of different contexts. You will use this
knowledge to make a rounded judgement about the level that
best fits each learner’s performance.

You will arrive at judgements by taking into account strengths
and weaknesses in performance across a range of contexts

and over a period of time. Opportunities will need to be provided
for learners to demonstrate attainment in all aspects of the level
descriptions.

Some of your learners may need to use a range of alternative
forms of communication to show what they know, what they
understand and what they can do.
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| Matthew | Level 5

Matthew is a 14-year-old learner in Key Stage 3.

His teacher knows much more about Matthew’s performance than
can be included here. However, this profile has been selected to
illustrate characteristic features of Matthew’s work across a range of
activities. Each example is accompanied by a brief commentary to
provide a context and indicate particular qualities in the work.

Matthew’s teacher judges that his performance in religious education
is best described as Level 5.

A Year 6 class engaged with the fundamental question ‘Martin
Luther King — Did the Dream Die?’. This topic deals directly with
racism and prejudice and it explores the way in which Martin Luther
King as a Christian interprets the Bible to show why equality is an
essential aspect of humanity. Learners were expected to express their
personal responses by discussing whether Martin Luther King's dream
came to fruition or whether humanity still has some way to go. Each
topic deals with elements of the three core skills and the learning
plan for the year provides opportunities for the learners to develop
their skills through each aspect of the Range.

The resources used in the investigation included specially produced
sheets created by the teacher to provide information about the
religious beliefs and teachings relating to religious perspectives on
equality, justice and freedom. Learners also carried out research using
the internet and books in order to explore the life of Martin Luther
King and the historical period in which he was living.

Investigating | What were Martin Luther King's
| Christian beliefs?

The teacher introduced the idea of social action,
by describing some famous religious activists

who have made great sacrifices on behalf of their
religious beliefs, for example Oscar Romero, Mario
Borrelli and Martin Luther King. Each one of these
people were killed because they were speaking
out against inequality and discrimination.
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The class began their investigation of Martin Luther King’s Christian
beliefs by looking at some of the teachings from the Christian Old and
New Testaments. In this work, Matthew provides a good interpretation

of the texts (teachings) and explains how they can be interpreted

to support social action. This means he is making links between the
religious beliefs, teachings and practices (a characteristic of Level 5), by
using the religious teachings to work out the associated beliefs.

Passage from the Christian Bible

How can this be interpreted in terms
of social action

Genesis 1:27 - God Created human
kind in his own image, in the image and
likeness of God he created them, male
and female he created them.

I we are all in the /‘Mage of

God then we rust o/l be e?aa/ .
Christians believe that (God cannct
be Seen and therefore efaa/ity does
not depend on whad we look like or
Ao clever e are.

Psalm 33:5 - The LORD promotes equity
and Justice; the LORD's faithfulness
extends throughout the earth.

THhs means that peop/e_ Shoet/d be
Zreated fa/r/y enth respect.

Luke 10:25-37 ... 'Love the Lord your
God with all your heart, with all your
soul, with all your strength, and with all
your mind, and love your neighbour as
yourself.' Jesus said to him, "You have
answered correctly; do this, and you
will live." . .. [The story of the Good
Samaritan follows]

Christians believe it is Zheir decty
lo /love aff peop/e no matter who
f/?ey are (even i£ you don Z /ike
f/[e/»‘?). The Samaritan was fror a
different country but he treated
Che ipjured man who was proédé/y
Jewish in a /ox//ng way. Jeswus' tewo
commandments are concerned coith
/ol//ng God and /o\//nﬁ every/one e/se.

Matthew 25:36 - I was naked and you
gave me clothing, I was sick and you
took care of me, I was in prison and
you visited me' . . .

When Christians are a’o/ng good
Z‘/I/th parz‘/ca/ar/y for other pe_op/e
Chey are carrying owt the action as
Z‘/}o&(g/} Z‘/]ey are a/o/n3 iZ for Jesus
or (7od. Becawuse éy /o\//‘ng your
nelghéoar Chey are shoeoing Cheir [ove
for God.

Galatians 3:28 - There is neither Jew
nor Greek, there is neither slave nor
free, there is neither male nor female
- for all of you are one in Christ Jesus.

In the eyes of’ (7od everyone /s
e?aa/ So there Showld not be
discrirunation and prejudice in Zhe
oorld.
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By using religious texts and explanations provided by the teacher
(to add a further challenge, not all of the texts directly related to
the speech), Matthew uses the text of Martin Luther King’s ‘I have a
Dream’ speech to see whether some of these Christian
teachings/beliefs inform what was said in the speech. In his work,
Matthew does not make use of all the religious language used

by King. For example, Matthew does not refer to King’s reference
to Isaiah 40:14 which relates to God bringing a new order or the
reference to ‘the faith that earned suffering is redemptive’ which
relates directly back to the death and suffering of Jesus. Neither does
Matthew make a great deal of use of the texts he explained in the
previous section. He does, however, make links between some of the
religious beliefs (used in the speech) and teachings (as provided by
the teacher) (a characteristic of Level 5).

'T have a dream’' speech

How does it relate to Christian beliefs
and teachings?

We hold these truths to be
self-evident, that all men are created
equal, that they are endowed by
their Creator with certain unalienable
Rights, that among these are Life,
Liberty and the Pursuit of Happiness
- Declaration of Independence

In Ais speech Martin L her King
refers to the American Declaradion
of Inc/ependehde which was ACZSea’ on
Jecwish and Christian Ceachings Chat
God Created every/one as e?aa/s . This
Supports the idea that there shou/d
not be discrinunadion aga/nsz‘ Black

pecple.

"Now is the time to lift our nation
from the quicksand of racial injustice
to the solid rock of brotherhood. Now
is the time to make justice a reality
for all of God's children.”

T 2hink he »1ght be referring Zo
Jesus’ parable abocuct Aai/a//ns your
howse on Sand or rock. Martin Lether
King is suggesting éw‘/a//ng Che fulure
on 3000/ FLowundations and 3@55/‘/73 rid of
racial prejudice.

Justice must flow like torrents of
water, righteous actions, like a stream
that never dries up.

THhis means that farness showld
Ae a /oa)er/’a/ force that cannot
be Stopped and a/o/nﬁ Zhe rlg/zi f/;/nﬂ
Showl/d never end.
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Investigating | How did Martin Luther King’s Christian beliefs
| influence his work for equality?

In answering the question relating to the ways in which Martin Luther
King's Christian beliefs influenced his work for equality, Matthew
misses the opportunity to use his understanding of the links between
the religious beliefs and teachings . . . investigated to consolidate

(his) understanding of religion (a characteristic of Level 6) and instead
only seems to describe the impact on believers' lives (a characteristic
of Level 5) in this case King’s life. Indeed his only explicit reference to
King’s religious beliefs relate to him being a pastor. This answer is very
descriptive and is closer to Level 4, giving specific examples of the
ways in which these aspects affect believers’ lives.

Martin Luther King's Christian beliefs influenced his work for
equality . . .

As a child, King grew up with the shadow of racism overlooking his

life. In 1935 he was told he was not allowed to play with his friends
because they were white and he was black. Even as a child, King didn't
understand why he was being treated differently, but he thought it was
unfair and that he shouldn't be treated like he wasn't human or that he
was something below a white human. In 1954, King became a pastor of
his own church in Montgomery, Alabama.

Between the years of 1955 and 1956, Martin Luther King led the

Bus Boycott in Montgomery, Alabama. For 382 days he campaigned
against racial segregation and won in late 1956. During this time he was
arrested at least once. He was not afraid because he believed he was
doing the right things. Not only does he care about civil rights for black
people, but also for all racism including religion, nationality and every
other racist threat. A year later, King was awarded the Nobel Peace
prize which is a massive achievement and great honour.

His beliefs made him work hard for equality and this eventually caused
his murder on 4th April 1968.
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Investigating | Did the dream die?

Having carried out a number of activities concerned with equality and
having carried out personal investigations, learners were asked to
answer the fundamental question ‘Did the dream die?".

In his writing, Matthew shows that he has carried out significant
investigation by referring to the Ku Klux Klan, riots in France, Hurricane
Katrina in New Orleans, the award presented to Morgan Freeman, etc.
which demonstrates he is not just merely sharing his own and others’
opinions (a characteristic of Level 4), but is expressing different ideas.
By making two different lists containing suggestions why ‘the dream
might be dead’ and those that suggest why ‘the dream is still alive’ he
shows characteristics of Level 5 in that he is beginning to express and
justify ideas and opinions about fundamental questions in the light of
(his) investigations and experiences (a characteristic of Level 5).

Martin Luther King, we have all learned so much about racism from the eyes of
the black people and without him there would be no dream, and without him,
racism may still have been at its peak, a deadly racial peak.

Qectiuna- vl b WLORRSE

Did The Dream Die?

Martin Luther King's ‘| have a dream’ speech
was extremely inspiiing and because of it many other black people and other
races started 1o believe and protest for civil nghts. But since 1963, is the dream
slill within us all? Or has the dream died?

There are parts of present society which suggest that the dream has died but
there are many other paris that would lead people to believe that the dream is
still alive.

Yes the dream has died because racial names are still being said

Immigrants (including blacks) are still being paid the minimum wage they can
passibly be paid which | don’t believe to be right. Some black people also have
the lowest a irtiest jobs like cleanerf janitor, dustbin man, window cleanar
elc.

There are still murders committed aggigskﬁiank pecple for racial reasons.

Most recently there have been riots breaking out all over France due to the
amaount of immigrants from places like Norh Africa.

in Amearica, the Ku Klax Klan is stil in existence and still discriminates against
black people.

dream hag died.

So far it seems that diwimiw almost as bad as before so maybe the
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Mo the dream hasn't died because black people arg now thought o be equal
o everyone else,

Black people now have the right to vote. /

If a black person was killed, hefshe would havE thé same justice as any white
parson, L

Black people have the exact same job opportunities
There is next to no ynching happening. //

After hurricane Katrina in New Orleans, black people were helped and funds
were put towards new homes.

There is a public holiday for Martin Luther King so people obviously haven't
forgotten about him, /

The Ku Klux Klan is slowly depletry
Many black pecple are very successful because they have been given the

chance. For example Morgan Freeman who was quite recently awarded by the
'National Association for the Advancement of Coloured people’ (NAACP)

Children go to school together. /

We are all treated fairly equally.

In providing a personal response to the question of whether the

dream died, Matthew shows characteristics that are closer to Level 3,

as he only describes his own . . . opinions and includes little or no
explanation of why he draws these simple conclusions.

Conclusion

| believe that the dream is still alive. One of the parts of the '| have a dream’
speech led me to believethis. It was when Martin Luther W ' have a
dream, that one day my four little_children will one day liveJra nation where
they will not be judged by lour of their skin, but by the content of their
character. | know the dream is still alive because children are thought none the
greater or none the less no malter t there colour is.

| also think that the dream is not completely fulfilled because there is still racism
on Earth and we can't avoid it.

So did the dream die? No, it is still within the American dream and the Waorlds

d that one day we will not be judged by the colour of our skin or the
igious path we take but by the ‘content of our character' and that one day we

will all be treated as equals.
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Summary and overall judgement

Levels 3, 4 and 5 were considered and Level 5 was judged to be the
best fit.

When interpreting religious teachings, Matthew was very insightful
and once he understood the context of the texts he was able to
see how these texts could be interpreted to support social action.
In this, he showed clear links between the beliefs (those related to
social action in Christianity) and the Judeo/Christian teachings. In this
section, he also shows competence in using religious language and
symbolism, particularly those used in the Christian Bible. Christian
teachings and beliefs made a huge impact on King’s life (practice),
indeed so much so that he became a pastor, social activist and
martyr. Matthew’s summary is very descriptive and doesn’t show
how the information he had gathered could be used to show
understanding of these links.

His investigation of the fundamental question ‘Did the dream

die?’ was mainly involved with collecting historical information

(this consisted of approximately nine pages of text) which could

not be assessed because of its purely historical nature, its lack

of engagement with the question and inability to demonstrate
appropriate skills development'?. Despite this, his final page, which
identified for and against criteria for exploring whether the dream
had died, provided sufficient information to justify his position, hence
his demonstration of Level 5.

His personal response was not of the same standard as his other
work because his conclusion regarding the fundament question ‘Did
the dream die?” was very brief and did not make use of the in-depth
investigation that he had undertaken. In his summary he could have
developed this further by referring to people who might be able to
justify the question and then he could have agreed or disagreed with
their opinion. For example, he could have considered whether his
opinion was similar or different to President Barack Obama or Halle
Berry when she received her Oscar.

12 The teacher intends to provide clear guidance so that this can be avoided in the future.
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Way forward

Matthew can make progress in his work by learning to be more
discerning when carrying out research, and learning to apply all the
information gathered to the task set. For example, he could have
made more use of the religious beliefs, teachings and practices and a
range of different viewpoints in answering the fundamental question
raised and in making his personal response. This would make him
better able to draw on a variety of informed sources and his own
experiences in order to present evidence and develop appropriate
responses to fundamental questions (a characteristic of Level 6).

He could have consolidated his exploration of the religious beliefs,
teachings and practices by using all the information he was given,
and by searching for differing religious viewpoints. This could have
been carried out by exploring how people from some of the principal
religions in the United Kingdom believe their religions contribute to
equality issues. This would also have supported his personal response
because he could have compared their viewpoints with his own.
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| Angharad | Level7

Angharad is a 14-year-old learner in Key Stage 3.

Her teacher knows much more about Angharad’s performance than
can be included here. However, this profile has been selected to
illustrate characteristic features of Angharad’s work across a range
of activities. Each example is accompanied by a brief commentary to
provide a context and indicate particular qualities in the work.

Angharad’s teacher judges that her performance in religious
education is best described as Level 7.

Angharad’s teacher planned opportunities for the Year 9 class to
carry out investigations independently and in groups. The aim was
for learners to develop their skills in investigating the fundamental
questions of good, evil, suffering and hope through exploration of
the Holocaust. Each topic deals with elements of the three core skills
and the learning plan for the year provides opportunities for the
learners to develop their skills through each aspect of the Range.

The investigation included selected texts from the Jewish Bible and
New Testament, diary entries from survivors who participated in
religious activities during the Holocaust, insights into the experiences
of a death camp commandant and information about some of the
Righteous Among the Nations'3.

Investigating | What is evil?

As part of the exploration of this fundamental question, learners
investigated evil from the perspective of a Nazi instigator — Franz
Stangl — Commandant of the Treblinka extermination camp. Through
collaborative group work, learners explored events from his life and
evaluated whether he was evil or not. To support this work, they
considered teachings from the Jewish Bible and New Testament to
explore religious interpretations of evil.

13 Those individuals who put themselves at risk during the Holocaust to save Jewish people
and who have been honoured for doing so by Yad Vashem (the memorial site for
Holocaust victims) in Israel.
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In this task, Angharad not only used information gathered from
Stangl’s life to begin to present evidence (a characteristic of Level 6)
about whether Stangl was evil, but also draws insightful conclusions
that ‘anyone has the potential to do good and any one has the
potential to be evil.” She also alludes to the concept of free will, ‘we
are free to choose between good and evil, but our decisions are
tainted because of other factors. We are responsible for what we
do’. In doing so she draws on religious ideas of free will, etc. which
the class discussed using the ‘plus, minus and interesting’ strategy'*.

After exploring Jewish and Christian concepts of evil, she amends
her earlier definitions of evil to show that it is not just about making
‘wrong choices’, but that it involves intent, i.e. ‘purposely making a
decision that will mean others suffer, or enhancing the suffering of
others’ and in doing so demonstrates characteristics of Level 6 where
she is drawing on a variety of informed sources . . . in order to
present evidence and develop appropriate responses to fundamental
questions.

4 Edward De Bono developed the ‘plus, minus and interesting’ strategy. Identifying what is
‘interesting’ in particular helps learners to think of a range of alternative opinions.
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To further explore the concept of evil, Angharad uses selected texts
from the Jewish Bible, New Testament and other related religious texts.
In doing so, she is investigating the fundamental religious question
regarding the nature of evil from a variety of religious perspectives and
begin(ning) to draw reasoned conclusions (characteristics of Level 7).
This shows that she can apply her understanding of religious concepts
to consider how they relate to the fundamental questions raised. In
her written work, she seems to understand that the temptation story
relates to Jesus’ rejection of a well established concept of Messiahship.
She points out that Jesus’ decision is not based on ‘self interest’, i.e. to
serve his own ambitions and fears as was Stangl’s. She also shows how
the teachings and religious beliefs can be applied to specific contexts,
for example she says ‘Like Stangl they (Ahab and Jezebel) did not do
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the acts themselves, but were nevertheless responsible and they gained
from the evil. As a Catholic Stangl knew the difference between right
and wrong and made the wrong decisions that led him towards evil.
This shows that she understands that the religious beliefs, teachings
and practices need to be applied if they are to fulfil their original
intention. When religious evidence is used in this way, it shows

that Angharad is demonstrating characteristics of Level 7 — learners
investigate fundamental religious and moral questions from a variety of
religious perspectives and begin to draw reasoned conclusions.
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Investigating | What is goodness?

To explore the fundamental question ‘What is goodness?’, the class
used the Christian teaching of the story of the Good Samaritan to
consider what the features of goodness are. In her imaginary
interview with the Samaritan, Angharad points out that doing

the right thing is not about liking someone but that it is about
recognising that human life is of great value. She says that the
injured man in the story ‘was not about liking someone but that it
is about recognising that human life is of great value. She says that
the injured man in the story ‘was human, in fact, he was a living
being, and everything that is alive should be valued. Doing the right
thing may often be inconvenient but inconvenience shouldn’t put
you off. Being good is not about taking the easy way out. Like |
said, most times it is inconvenient, as anyone who has tried to do
good will know.” She goes on to say that goodness is about ‘eas(ing)
the suffering of others . . . people simply need to tell themselves
that they want to do good. It would be so much easier to be good
if you had the motives, but you don’t have to’. Without actually
communicating the fact, Angharad is conveying the Christian
concept of Agape' which conveys the belief that goodness is a
Christian duty rather than preference. In doing so, she shows that
she is able to apply . . . religious concepts to a . . . beliefs, teachings
and practices (a characteristic of Level 7) to use religious perspectives
to begin to draw reasoned conclusions about the fundamental
question ‘What is Goodness?’.

15 Agape is the Greek word for Christian love — unconditional love.
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When choosing an example of goodness from the Righteous Among
the Nations which had been prepared by the teacher in the form

of a selection of ‘mysteries’, Angharad chose the story of Leopold
Socha, which she briefly communicates as a background to linking
his story to religious beliefs and teachings. Angharad suggests

that whilst Leopold was not originally guided by altruistic goals, he
eventually developed a relationship with the Jewish families in his
care and because of the relationship he began to move closer to
the Christian principles of his upbringing. Angharad identified two
Christian principles that might have guided Leopold's practice, for
example ‘love your neighbour as yourself''® and ‘store up riches in
heaven, where moth and rust cannot destroy and robbers cannot
break in and steal. For your heart will always be where your riches
are’’. In showing understanding of how religious beliefs are guided
by teachings and lead to altruistic and self-sacrificing practice,

she consolidates her understanding of religion (a characteristic of
Level 6) by stating that ‘the religious ideals of a good person may
vary slightly from one religion to another, but the main points are
generally the same: someone who loves their fellow humans, and the
planet, someone who tries to be caring and not do evil to others’.
This shows how she has used the informed sources . . . to present
evidence and develop appropriate responses to (the) fundamental
question "What is goodness?’, but at a lower level than before
because she does not refer to any specific conceptual awareness of
unconditional love, sacrifice, etc.

16 Taken from the story of the Good Samaritan ( Luke 10:25-37)
7 Sermon on the Mount (Matthew 5:17-29)
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Investigating | What is suffering and hope?
I

In exploring how suffering can be interpreted in Judaism, Angharad
considered how the religious practices (such as Pesach), which

are guided by religious teachings and beliefs, were experienced

and interpreted during the Holocaust. For this task the class read
diary excerpts from the Holocaust, which showed how faith in
religious traditions survived and flourished. In order to do this work,
Angharad used information gathered from a market place activity'®.
Angharad prioritised the reasons why Jews celebrated Pesach and
then prioritised why she personally thought Pesach would have been
important during the Holocaust.
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18 See footnote 1 on page 10.
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Using the information gathered along with the personal
experiences of survivors, Angharad wrote an article which she
entitled 'Physical Freedom and Spiritual Freedom’. In this she
accurately explain(s) and justifies(s) the reasons for the range of
viewpoints held by religious people (a characteristic of Level 7).
For example, she states that ‘many of the Jews' faiths were
strengthened through this time as they turned to God to ask for
help and protection. Others found that it was more important
to have their Jewish traditions and be part of the Jewish
nation’. The rest of the article goes on to show how different
people found spiritual freedom in different ways, for example
some through "holding (their) traditions close’, others by
choosing a different religion (Buddhism) or by acknowledging
that there was no need to understand God to believe.
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In sharing her personal responses about hope and suffering,
Angharad chose to use a creative medium to express her ideas in her
poem ‘The Hope of a Hat Maker’. Her poem shows how people’s
hopes change depending on circumstances; for example, the poem
begins with hopes about lifestyle and standards of living and how
these hopes gradually developed into hopes for survival.
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Summary and overall judgement

Levels 6 and 7 were considered and Level 7 was judged to be the
best fit.

Angharad’s work demonstrates clear understanding of the links
between the religious beliefs, teachings and practices and how these
links provide a consolidated understanding of religion (through the
understanding of religious concepts, religious interpretation and
moral action as a result of belief). She demonstrates this when she
conveys the concept of Agape (even though she doesn’t use the
word), the way she interprets that the temptations story is concerned
with conflicting ideas about Messiahship and the way in which she
recognises that Leopold Socha’s actions may have been guided by
remnants of his understanding of Christianity. Through this work

she is also demonstrating appropriate use of religious and symbolic
understanding. In considering the fundamental questions she draws
on a range of sources, particularly religious ones, which shows that
she is demonstrating characteristics that are secure at Level 7'°. She
does begin to explain and justify the . . . range of viewpoints held by
religious people (a characteristic of Level 7) in her interview with the
good Samaritan and in her summary of Leopold Socha, but the only
place where she was encouraged to express her personal opinions
was in the poem about hope and suffering. Whilst the poem has
qualities as a narrative poem it does not directly deal with the
victims' viewpoints or her own beliefs and actions in relation to the
fundamental questions raised.

Way forward

Angharad’s skills in religious education are well developed. In order
to make further progress, she would need to consolidate her skills,
particularly in evaluating a range of possibilities by asking herself
‘What if?" questions and continuing her thinking towards drawing
logical conclusions. This could be supported by asking her to draw up
a list of the religious concepts she has learned during the course of
the key stage, to explain their meaning and then evaluate how they
could be applied to the work in hand. This would keep her focused
on making use of skills and knowledge that she has access to. Had

91n the level description the phrases variety of religious perspective and variety of beliefs,
teachings and practices are used. It should be noted that whilst ‘variety’ within each of
her examples is limited, overall during the key stage she does provide a variety of
religious perspectives in her work.
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she carried out additional research she may have (under the guidance
of the teacher) been able to apply a wider range of religious
concepts to answer the fundamental questions raised; for example
she could have made more use of the religious ideas discussed by
the class in the ‘plus, minus and interesting’ exercise. Again this may
have benefited from the concepts list noted previously. The teacher
has little doubt that Angharad is more than capable of providing an
insightful personal response, but she would have benefited from a
summary of what was expected in the poem, and additional
opportunities to compare her own beliefs and actions with other
people.
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| Safia | Level 8

Safia is a 14-year-old learner in Key Stage 3.

Her teacher knows much more about Safia’s performance than can
be included here. However, this profile has been selected to illustrate
characteristic features of Safia’s work across a range of activities.
Each example is accompanied by a brief commentary to provide a
context and indicate particular qualities in the work.

Safia’s teacher judges that her performance in religious education is
best described as Level 8.

Safia’s teacher planned opportunities for the Year 9 class to carry
out investigations in groups and independently in relation to the
fundamental question ‘What is truth?’. Each topic deals with
elements of the three core skills and the learning plan for the year
provides opportunities for the learners to develop their skills through
each aspect of the Range.

Additional resources for this investigation included using resource
sheets produced by the teacher concerned with the nature of truth,
along with information and activities regarding religious beliefs,
teachings and practices. Similar resources were also made available
through searching the internet. Learners used additional
non-religious sources such as films to draw out similarities and make
comparisons between the non-religious sources and the religious
concepts studied.

Investigating | What is truth?
I

The Year 9 teacher provided opportunities for learners to develop
their skills in religious education through an engagement with the
fundamental question ‘What is truth?’. Learners began by physically
moving around the class to respond to a values continuum which
explored whether certain statements were true or not. From this
activity, Safia gained an understanding of the different types of
‘truth’ and that finding evidence to verify her opinions would not
always be easy. In this grid (opposite) Safia very simply draws on . . .
informed sources . . . to present evidence and develop appropriate
responses to the fundamental question "What is truth?’. The outcome
demonstrates characteristics of Level 6 skills development. As a
starter activity it does not demand extensive knowledge or insight.
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Different types of truth  Verification

Scientific truth This begins with a hypothesis and with the scientist
carrying out repeated experimentation until s/he

can come to a premise on which to base a scientific
theory. This is acknowledged until new evidence can
be found. This fruth is usually relative e.g. the 7 laws
of life - that living things need oxygen and light were
revised when it was discovered that animals live in
the depth of the sea in the darkest places on earth
without oxygen or light.

Experiential This begins with a person having an experience that
convinces that person that they have access to
truth. Some experiences are easily collaborated e.g.
if you put your hand in a fire experience tells you
that it will burn and be painful. Other experiences,
however, are more difficult to prove. For example,
religious experiences give people insight into another
state of being or may be other worldly and by their
very nature can only be verified by people who have
similar experiences or by people who implicitly trust
the person's integrity.

Cultural This begins with a person having trust in the
principles on which one's culture is based. For
example, Americans believe the truth as conveyed in
the Declaration of Independence. In a similar way in
Britain we trust the reporting of certain TV/radio
channels or newspapers because they have built up
our trust over the years. Popular culture on the other
hand conveys ideas that people accept as true often
without challenging the basis on which they are built.

Conscience This begins with a persons developed sense of
morality. Religious teachings and beliefs might
have been used as the basis of the development of
personal conscience. Equally society might have had
an influence on what is considered to be worthy

of guilt and what is not. Conscience is an instinct
or feeling that tells you whether something is

good or bad, but it can be flawed, particularly if
circumstances confuse the issue.
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To further explore the fundamental question relating to ‘truth’ and
learners’ personal responses, learners were shown excerpts from the
film The Truman Show?°. They were also provided with a ‘mystery’
based on the early life of the Buddha?' to compare motives and
resulting beliefs. Safia made notes of her ideas and then worked with
her group to give a presentation. In her notes, Safia recorded the
beliefs and resulting motives of the people concerned and explained
how they could justify their actions, for example he thought ‘he was
improving peoples’ lives by giving them positive role models’” and

he believed that ‘terrible things can happen in life and if these can
be avoided then it will lead to happiness. He believed that he could
prevent suffering’. She also suggests that they might have had other
motives for their actions, for example selfishness and power. In this
she is explain(ing) the relationship between other people’s beliefs
and actions (a characteristic of Level 6). She goes on to explain the
relationship between (her) own beliefs and actions (a characteristic
of Level 6), by recognising that if ‘'something terrible eventually
happened to me in the future | would not be emotionally prepared’
and explains this by commenting that she ‘might not become
Buddhist, but | would need to take time to study the world and the
suffering in the world to work out how | deal with it emotionally and
socially. I'm not sure how | would deal with my anger maybe that

is why Buddha needed to find calm’. In this explanation she begins
to consider the Buddhist perspective, but doesn’t give sufficient
information to demonstrate higher level skills.

20 In the film the main character is provided with a fictitious world (which he believes to be
‘real’) in order that the TV network can create a TV reality show.

21 In the story, Siddhartha (later to become the Buddha) is deceived by his father in order to
ensure that he doesn’t discover the reality of suffering. His father knows that if
Siddhartha does, he might leave his responsibilities in the palace in order to search for
the meaning of life.
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Action

The producer
removed
Truman from
reality

Motive

The reason for doing this was . . .

® To make money

® become famous

® feel as though he was in
control

e feel as though he was helping
him by giving him a perfect
world

Belief

This was based on the belief
that . ..

® he was entertaining people
® he was improving peoples’

lives by giving them positive
role models

® he was saving Truman from

the suffering he would
endure in life

Siddhartha's
father kept
him away from
reality

The reason for doing this was . . .

This was based on the belief
that . ..

® TIf he gave his son a choice

Siddhartha would choose his
own way and not follow the
route his father wanted him
to take

Terrible things can happen in
life and if these can be
avoided then it will lead to
happiness. He believed that
he could prevent suffering

If this had
happened to
me

I would think their motives were
driven by . . .

® Selfishness because they
mainly wanted things for
themselves and used me to
achieve their own ends

® Power because they thought
they had the power to fight
destiny and stop bad things
happening

I would believe that . ..

I could never trust the people
I love again

T was living a lie with a

false sense of security

when something terrible
eventually happened to me in
the future I would not be
emotionally prepared

they were thinking of
themselves and not my best
interests.

As a result of this experience I would have to . ..

Learn about the world from scratch because I wouldn't know about anything. I might
find it difficult to trust people because I had never been told the ‘truth’ and T
wouldn’t know how to test the reliability of what people were telling me. I might not
become Buddhist, but I would need to take time to study the world and the suffering
in the world to work out how I deal with it emotionally and socially. I'm not sure how
T would deal with my anger maybe that is why Buddha needed to find calm.
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To further explore how the Buddha came to discern the ‘truth’??,

Safia carried out further personal research. In the extract from

her extensive summary of Siddhartha’s life, she identifies that
‘maybe if he had not been sheltered from the truths in the world
then he would not have gone to such drastic measures to find
enlightenment. If he had know the suffering the world . . . he may
have just realised from the start that you should follow the middle
path and he would have known about the two extremes’. In this
response she draws on . . . informed sources (from the Buddhist
teachings) and (her) own experiences in order to present evidence
and develop appropriate responses to fundamental questions

(a characteristic of Level 6). She draws on a further informed source
when she identifies Occam’s philosophy, but does not use this

to support her argument in order to draw reasoned conclusions;
indeed her use of non-Buddhist ideas could be more in line with
expectations of Level 5 where she expresses and justifies ideas and
opinions about fundamental questions in the light of investigations
and experiences.

22 na subsequent lesson, learners were given the opportunity to view the film Little
Buddha which helped them to contextualise some of his teachings and the impact that
his ‘truth’ had on his followers.
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There are different ways of finding truth. If you experience something
then you know it is true. But experience is not always fool proof as
you can't experience everything in one lifetime. You can ask questions
and get answers, but then if the truth isn't based on a fact or an
experience, then how do you know if the answer is correct? You can
believe the opinions of those whom you trust and respect, friends and
family. You can use your own judgement and decide on truths based on
the facts that you are presented with. This might be difficult though,
as our feelings and thoughts can sometimes cloud our judgement. You
can research topics using books or the internet and be sure to find
factual information that will claim to tell the truth.

William Occam, a philosopher, once said that the simplest explanation to
something is often the most accurate.

People are prepared to go to different lengths to find the truth,
depending on what truth they are looking for. If the truth you are
looking for affects you greatly then you are going to go to any length to
find it.

... After 49 days meditating, at the age of 35, Siddhartha attained
enlightenment. At this point, he is believed to have stated that he had
realized complete awakening and insight into the nature and cause of
human suffering which was ignorance, along the steps necessary to
eliminate it. These truths were then categorized into the four Noble
truths; the state of supreme liberation- possible for any being- was
called Nirvana.

Siddhartha believed strongly about what he was doing, he knew why he
was doing what he was doing living his life as an ascetic, who is to say
that he was wrong and he wasted his effort and time trying to find
the truth. He was focused entirely on finding enlightenment and gained
enlightenment by his experiences. But I think that he didn't think

out what he was doing properly. Maybe if he had not been sheltered
from the truths in the world then he would not have gone to such
drastic measure to find enlightenment, If he had know the suffering
the world had then he may not have had to have experienced the two
extremes; going from riches, living his life in luxury to living his life in
complete poverty. He may have just realised from the start that you
should follow the middle path and he would have known about the two
extremes.
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Investigating | How do religions convey truth?

Unlike many of the other learners in her class when considering

the fundamental question of ‘truth’, Safia directly uses a range of
religious beliefs, teachings and practices that exist, particularly within
Christianity and Buddhism as the basis of her evaluation of absolute
and relative truth.

Safia begins by exploring a key belief to be found in the Apostle’s
Creed, i.e. that Christians believe in one God. In this exploration, she
demonstrates an understanding of a range of concepts such as the
spiritual nature of God, the image of God and eternal life. Within
her exploration of beliefs, she refers to teachings about judgement
and about metaphorical punishment and reward. The fact that she is
using concepts accurately, and in relation to the religious beliefs and
teachings promoted in the Apostle’s Creed, demonstrates that her
work is showing characteristics of Level 7 because she can apply a
wide range of religious concepts to a variety of beliefs, teachings and
practices.
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This is the Apostles’ Creed. It basically tells you the main beliefs that
Christians have about God and Jesus.

There are several branches of Christianity, whose beliefs vary in detail.
However one standard that is accepted by most of them is the "Aposties’
Creed.” | believe in God, the Father Almighty, creator of Heaven and Earth.
Christians believe in one God, who created and sustains the universe and all
that is in it."

God is a person, but of a somewhat different type than human beings. While
humans have both physical and spiritual elements, God is entirely spiritual.
That is, he exists in a sphere outside the normal physical universe.

Human beings are created in the image of God. What we share with God is
the fact that we are rational beings, capable of making responsible decisions,
and capable of relationships with each other and with him.

‘| believe in God, the Father Almighty, creator of Heaven and Earth and in
Jesus Christ, His only son.’

Christianity came to regard Jesus as in some sense God's presence in human
form.

| believe in the Holy Spirit, the holy Catholic Church, the communion of saints,
the forgiveness of sins, the resurrection of the body, and the life everlasting.
The Holy Spirit is the bond that unites us with God.

Christians believe in the idea of heaven and hell. Based on Jesus' teachings
and other sources of revelation, Christians believe that God created human
beings to live eternally in fellowship with him. The future as described in the
Bible includes the resurrection of all people, a judgement, and eternal life in
either heaven or hell. Christians believe that there will be a judgement. In
this, everyone's life will be evaluated. Those who depend upon Christ for
salvation can be assured that they will pass this judgement. The Bible says
that there are two different outcomes for eternal life: heaven and hell. There is
not a precise description of either heaven or hell, nor are we told how many
people will end up in each. They are described using terms that seem
metaphorical: a city built of gold in heaven, a lake of fire for hell.

Buddhism

Buddhists do not believe in any sort of God.

Buddhists believe The Four Noble Truths: (a) suffering exists, (b) desire is the
cause of suffering, (3) suffering may be ended by the annihilation of desire,
(d) that to end desire one must follow the Eightfold path.

The Eightfold Path: Right Mindfulness, Right Intention, Right Speech, Right
Action, Right Livelihood, Right Effort, Right Understanding and Right
Concentration. A Buddhist's life's aim is to end suffering through the
annihilation of individual existence and absorption into "nirvana” the Real.
Buddhists believe in the "Middle Path" - living moderately, avoiding extremes
of luxury and asceticism. They believe in Dharma - (the Way), Karma (cause
and effect), reincarnation, the sanga (company of seekers), and the passage
on earth as an opportunity to end the cycle of birth and death.
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Safia similarly highlighted the main Buddhist beliefs which are held
by many adherents; for example, the four noble truths, the eightfold
path and the idea of the middle way.

greatness is proclaimed by a sage
Asita, Simeon).

Similarities Di n
Both were bormn in 2 miraculous way. | A transcendent or immanent or any
type of God.
Soon after their birth, their future Siddhartha Guatama never

prophesied but Jesus did 300 times.

Both astonish their teachers through
the knowledge they possess, though
still in their early childhood.

Siddhartha never claimed to be God,
Jesus did. Buddha's clear answer

was: | am a man, not a god; Christ's
clear answer was: | am both *Son of

Man" and *Son of God."
Both are tempted by the devil before | Siddhartha performed no miracles,
they start upon their public career. Jesus many.

Both walk over the water

Siddhartha died and Jesus died, and
then was resurrected.

Both feed 500 and 5,000 persons, by

Jesus grew up the child of a poor

householders of a certain village as
follows: "A lay-follower refiects thus:
How can | inflict upon others what is
unpleasant to me?' On account of
that reflection, he does not do any evil
to others, and he also does not cause
others to do so. And Jesus says in
the Sermon on the Mount: "Therefore,
all things whatsoever ye would that
men should do to you, do so to them;
for this is the law and the prophets.
Alsa the principle "Love they
neighbour like unto yourself.

multiplying miraculously the food carpenter whereas Siddhartha grew

available. up a privileged prince.

Both Buddha and Jesus based their | Jesus was bom the son of God;

ethics on the "Golden Rule." Siddhartha was just a human being.
Buddha told the Brahmins and

- Both, setting out from the countries
of their origin, have spread over large
parts of the world, but in their original
homelands they have scarcely any
followers left. The number of
Christians in Palestine is very small
today, and on the whole continent of
India proper, there are at present not
even half a million Buddhists.

Buddhism views this world not as
created by God, but as having four
distinct elements, namely: earth,
water, fire and wind, linked together
by "Hepuprataya", or primary and
secondary causes, without any plan
and purpose. Christianity views the
world as created by God according to
His own design and purpose.

As part of an individual investigation, Safia carried out an extensive
study comparing the similarities and differences within both religions,
for example she identified that both religions emphasise a similar
ethical basis and she quotes from the teachings, i.e. ‘How can I inflict
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upon others what is unpleasant to me?’ from Buddhism and ‘Love
your neighbour as yourself’ from Christianity. On a different issue,
she compares the different ways to achieve the concept of salvation
by using the teachings as a source, explaining that Buddhists

believe that salvation is attained through the commandments and
Christians believe that salvation is achieved through Christ. When
discussing the question ‘How do religions convey truth?’ overall
Safia demonstrates characteristics of Level 8 as identified through
her understanding of a wide range of religious concepts, including
various perspectives on beliefs, values and traditions. The religious
beliefs are evident throughout this section and she uses appropriate
teachings to verify the information provided. At one point she refers
to the different traditions of Buddhism, namely ‘Pure Land’ Buddhism
(she also includes evidence of different traditions in Christianity in
subsequent sections). In addition, Safia also refers to the values of
each religion, for example adherence to various forms of the Golden
Rule, reference to various commandments, vegetarianism, etc.

Both follow paths, Buddhists follow a
path to Nirvana and Christians follow
a path to heaven.

A Buddhist tries to work out his own
salvation by keeping the Buddhist
commandments. A Christian receives
salvation of God as a free gift of
grace.

This is the greatest difference
between these two religions. Before
Gautama Buddha died his disciples
dried and said: "Master, who will be
our master after your death?"
Gautama said: Pratimoksa will be
your master instead of me."
Pratimoksa means the
commandments. Buddhists have
many methods of self-culture, but
even for "Pure Land" Buddhists who
express faith in Buddha Amithaba,
the first step is to keep the
commandments. Gautama never said
"l can save you," or "l shall forgive
your sins.”

A Christian knows that man cannot
save himself by keeping laws. The
apostle Paul said: "For no human
being will be justified by His sight by
works of the law, since through the
law comes knowledge of sin... the
righteousness of God through faith in
Jesus Christ for all who believe....
They are justified by His grace as a
gift, through the redemption which is
in Christ Jesus whom Got put forward
as an expiation by His blood to be
received by faith" (Rom 3: 30-25).
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In recognition of the complexity of the nature of ‘truth’ (again

in her individual investigation), Safia goes on to analyse how the
different denominations within the Christian faith have differing
interpretations with regards to the continuing debate about creation
versus evolution. She recognises that for some, for example Pope
Pious XII, that the ‘Doctrine of ‘evolutionism’ (is) a serious hypothesis
worthy of a more deeply studied investigation and reflection on a par
with the opposite hypothesis,” a view which she states is contradicted
by some fundamentalist Christians who believe in the ‘inerrancy of
the Bible’. In a similar way, she shows how Christian doctrine about
the sanctity of human life can be interpreted in different ways when
considered in relation to the arguments for and against abortion.
Again, she goes on to describe the different views about the sanctity
of marriage, recognising that ‘these different groups tend to believe
in the same Bible and the same Lord, they just mainly differ on
modern ethics. Trying to sort out these issues causes problems
because the opinions and views expressed by the different religions
stem from the same teaching.” In her summary, she resolves the
challenge of absolute and relative truth by concluding that ‘Most
religions believe that humans have a free will. If that is the case then
we all have the free will to decide whether we believe in God, in
which God we believe in and how we worship’. In this section, she
again demonstrates . . . a wide range of religious concepts, including
various perspectives on beliefs, values and traditions within the
religions studied (a characteristic of Level 8). Safia also evaluates the
various aspects of religion and explains how these affect the lives of
individuals and communities (a characteristic of Level 8).

94 | Exemplifying learner profiles at Key Stages 2 and 3 in religious education: Additional guidance



"And you must understand, my
brothers, that this is through him,
Jesus Christ that forgiveness of sins
is now being proclaimed to you. ltis
through him that everyone who has
faith is acquitted of everything for
which there was no acquittal under
the law of Moses"(Acts 13: 38-

39).

The Eightfold path tells Buddhists Buddhist doctrine teaches that man
how to behave and Christians follow | must take only vegetarian food,

the Ten Commandments. Christianity doctrine teaches that food
is for health and does not concern the |
soul.

Buddhism's ultimate goal is Nirvana,
Christianity's ultimate goal is eternal
life.

All religions claim that they and they alone, teach the truth. With all the
religions saying that there is bound to be controversy. There is no evidence to
support any of the religions, so who are we to judge which is right and wrong?
There are many different groups within the Christian religion. You have the
Roman Catholic, Greek Orthodox, Pentecostal, Reformed/Presbyterian,
Anglican, Baptist, Methodist, and many others.

Fundamentalists and other Evangelical Christians: A key belief system of
these faith groups is their belief in the inerrancy of the Bible. Since Genesis 1
describes how God created the universe, and in a certain sequence, there is
no doubt that he did exactly that.

Liberal Protestant Denominations: These churches have accepted and
even promoted the theory of evolution for decades. Although there are many
unresolved details about the evolution of species on earth and of the matter
and energy in the rest of the universe, scientists have reached a consensus
on the broad mechanisms of evolution. Most researchers agree that the
universe originated at a "Big Bang" some 20 billion years ago.

Mainline Protestant Denominations: Many members and their religious
organizations adopt either the positions of Evangelicals or that of liberal
denominations. To some, evolution is not really a religious issue. Others have
adopted theistic evolution (a.k.a. called "process creation", or "multiple
creations”.) In this belief system, God originally created the universe. Later,
God used evolution as the technigue by which new species develop.

Roman Catholic Church: Pope Pius Xll released an encyclical in 1950 titled
"Humani Generis." It "considered the doctrine of 'evolutionism' as a serious
hypothesis, worthy of a more deeply studied investigation and reflection on a
par with the opposite hypothesis."
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These different groups tend to believe in the same Bible and the same Lord,
they just mainly differ on modern ethics. Trying to sort out these issues
causes problems because the opinions and views expressed by the different
religions all stem from the same teaching. They have just evolved to become
the expressions that they have today.

Christian belief that humans have a free will. Most religions believe that
humans have a free will. If that is the case then we all have the free will to
decide whether we believe in God, in which God we believe in and how we
worship them.

In her investigation, she explored concepts such as creation, sanctity
of life, divinity and morality and considered them from the opinion of
various religious adherents. This work generally shows that she has
investigate(d) the religious concepts studied. It also shows that she
has evaluated other people’s viewpoints through reasoned argument
and evidence (characteristics of Level 8) by using the beliefs, values
and traditions as the basis of the evaluation. The evaluat(ion) (of her)
own . . . viewpoints (a characteristic of Level 8) is quite limited, but
she sums up her opinion by stating that ‘all religions claim that they
and they alone, teach the truth. With all the religions saying that
there is bound to be controversy. There is no evidence to support any
of the religions, so who are we to judge which is right and wrong?’.
On its own, this very brief summary would not show characteristics
of the higher level, but viewed in relation to the other extensive
materials that she has produced, she is showing some characteristics
of Level 8.

All religions claim that they and they alone, teach the truth. With all the
religions saying that there is bound to be controversy. There is no evidence to
support any of the religions, so who are we to judge which is right and wrong?
There are many different groups within the Christian religion. You have the
Roman Catholic, Greek Orthodox, Pentecostal, Reformed/Presbyterian,
Anglican, Baptist, Methodist, and many others.
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Investigating | Experience as the basis of truth

In order to share her personal response relating to truth, Safia
explores the concepts of trust and relationship which might have an
impact on how far learners can consider something to be the “truth’.
They carry out a class poll to evaluate whether there are ‘truths’ that
they can all agree upon, by considering what they would consider
to be absolute truth as opposed to relative truth. The comment
provided by Safia (below) is not sufficiently detailed or justified to
indicate characteristics of higher levels, but had she worked on this
response it could have demonstrated characteristics of Exceptional
Performance, for example that fundamental religious questions are
often complex and that answers are often partial and inconclusive.

There are many world religions, each one claiming to have the sole
claim on truth. This is a problem in foday's society because some people
refuse to accept other people’s opinions and claim that their view of
religions is the only view. Others claim to accept other religions as

long as the other religions agree with their ideas of truth. In religious
education lessons we focus on the idea of plurality i.e. that all religions
have valid truth claims, but that they are only part of a much bigger
picture.

Summary and overall judgement

Levels 7 and 8 were considered and Level 8 was judged to be the
best fit.

The Level 8 work is best exemplified in the way Safia uses information
about the religious beliefs, teachings and practices and various
interpretations of the concepts to shed light on the shades of opinion
that exist within religions. She also carries out a similarly extensive
survey of the similarities and differences between Christianity and
Buddhism, again making full use of information about the religious
beliefs, teaching and practice(s). Because of the quality of much

of her later work, including language acquisition and symbolic
understanding, it builds on the earlier work showing full engagement
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and that progression is sequential. Safia only achieved characteristics
of Level 6 in her work on Siddhartha because she mainly used the
opportunity to retell the story in detail (which has not been included
here). What is more important in a skills-based curriculum is how
one utilizes the information. On the whole, Safia does not sufficiently
do that in her engagement with either Siddhartha or Saint Thomas
(evidence of which has not been included). Her personal response
throughout the work was limited, but where it was present it had
the potential of achieving the higher levels.

Way forward

Safia can make progress in her work by focusing on how she best
utilizes the knowledge and understanding she has gained through
study, and by making use of the relevant skills in using critical,
creative, intuitive thinking, problem solving and simple hypothesizing.
Safia is skilled in drawing out similarities and differences and
providing a wealth of information to back up her research. She
would benefit from including this level of detail elsewhere in her
work?3, and consistently making use of analytical and evaluative skills
when expressing personal responses to improve the quality of her
judgements and justification further. In her personal investigation

of truth, she may have benefited from researching one of the most
relevant forms of validating truth for religious people (in addition to
revelation through religious texts), i.e. validation through religious
experience. This would have added another dimension to her study
of truth, and one where she could have considered the effect on the
lives of individuals, communities and society (a characteristic of

Level 8). Safia also needs practice in evaluating her own and other
people’s viewpoints through reasoned argument and evidence (a
characteristic of Level 8).

23 she could also further develop her research skills by acknowledging resources/authors
that she might have quoted and evaluated.
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Appendix 1 Key Stages 2 and 3 National

Exemplar Programmes of Study

Pupils should be given opportunities to develop

their skills, and their knowledge and understanding Engaging with fundamental
of Christianity and the other principal religions, and

use these to raise and respond to fundamental questions

human and religious questions. This should be Pupils should be given opportunities to:

carried out through the interrelationship of the e ask, discuss and respond to fundamental

three core skills of the subject. questions raised by their own experiences,

¢ Engaging with fundamental questions - th? yvorld SRUITE! e S EEpEEs o
fundamental questions are human and religious el
questions that focus on the search for meaning, e interrogate a range of evidence from
significance and value in life. They have a profundity religious and non-religious sources, including
and intensity that underpins any aspect of study in other disciplines, in order to consider the
religious education. issues raised

e Exploring religious beliefs, teachings and e use evidence from a range of sources
practice(s) - this includes exploring effectively in order to present and support
religious stories, sacred texts, lifestyle, rituals arguments and opinions
and symbolism, which provide insight regarding
these fundamental questions and raise further * develop alternative explanations and suggest
religious and human questions. new possibilities

* Expressing personal responses — this includes * carry out investigation in an open-minded
relating the issues raised during study to pupils’ way and be prepared to accept challenge in
own experiences and allowing the development the light of new information or evidence.

of personal responses to, and evaluations of,
beliefs, teachings and practice(s) and
fundamental questions.

These core skills inform one another and all three
should be applied appropriately to the range studied.

Pupils should be given opportunities to develop The world
their skills by focussing on the following contexts
for study. These should not be regarded as discrete
topics but rather as interwoven areas of study that
provide opportunities for pupils to engage, explore,
and express ideas and responses. During the course
of a whole key stage it would be reasonable to
expect every aspect of the range to have been
embraced.

e the origin and purpose of life — how
interpretations of the origins of the world and
life influence people’s views, e.g. meaning and
values

¢ the natural world and living things — how
religions show concern and responsibility,
e.q. stewardship, sustainability

Pupils should be given opportunities to Human experience
develop skills through engaging with:
e human identity — the ways in which
religions understand human existence, e.g.
the image of God, uniqueness; spirituality

e meaning and purpose of life — how religious
ideas, values and beliefs influence people’s
responses to life and death
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Exploring religious beliefs, teachings and
practice(s)

Pupils should be given opportunities to:
e recall, describe and begin to explain religious
beliefs, teachings and practices

explore and make links between religious
beliefs, teachings and practices

describe and begin to explain the impact that
religion has on the lives of believers

e identify the similarities and differences within
and across religions

® recognise and begin to interpret layers of
meaning/symbolism within religious stories,
rituals, art, dance and music.

¢ belonging — how local believers,
through home/community celebrations,
share a sense of identity and
commitment

@

e authority and influence — how different
forms of authority such as sacred texts,
religious leaders and codes guide and influence
people’s lives

e relationships and responsibility — how the
importance of personal relationships and
responsibility to others is demonstrated by
religions

¢ the journey of life — how the various stages
of life and natural occurrences are
acknowledged, responded to and
celebrated in religion, e.q. rites of passage,
challenging and inspiring experiences

Expressing personal responses

Pupils should be given opportunities to:

e express and begin to justify their own feelings
and opinions in different ways, e.q. orally,
in writing, and through creative arts

e demonstrate how what they have learned has
impacted on their own views/ideas

e consider, appreciate, empathise with and
respect the viewpoints of others

* recognise, explore and reflect on the spiritual
side of life

e use a range of religious language appropriately

O

e use ICT and other means to gain access
to information and to communicate
religious concepts.

Search for meaning

e non-material/spiritual — how religions
indicate (through stories, celebrations and
activities) that life is spiritual (more than
material/physical)

¢ knowledge and experience regarding
the non-material/spiritual — how
religious/spiritual experience is developed and
understood, e.g. relationship with God;
lifestyle, commitment, worship, prayer, music,
dance, meditation and fasting.
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Appendix 1

Key Stages 2 and 3 National

Exemplar Programmes of Study

Key Stage 3

Pupils should be given opportunities to develop
their skills, and their knowledge and understanding
of Christianity and the other principal religions, and
use these to raise and respond to fundamental
human and religious questions. This should be
carried out through the interrelationship of the
three core skills of the subject.

e Engaging with fundamental questions -
fundamental questions are human and religious
questions that focus on the search for meaning,
significance and value in life. They have a profundity
and intensity that underpins any aspect of study in
religious education.

e Exploring religious beliefs, teachings and
practice(s) - this includes exploring
religious stories, sacred texts, lifestyle, rituals
and symbolism, which provide insight regarding
these fundamental questions and raise further
religious and human questions.

e Expressing personal responses — this includes
relating the issues raised during study to pupils’
own experiences and allowing the development
of personal responses to, and evaluations of,
beliefs, teachings and practice(s) and
fundamental questions.

These core skills inform one another and all three
should be applied appropriately to the range studied.

Pupils should be given opportunities to develop their
skills by focussing on the following contexts for study.
These should not be regarded as discrete topics but
rather as interwoven areas of study that provide
opportunities for pupils to engage, explore, and
express ideas and responses. During the course of

a whole key stage it would be reasonable to expect
every aspect of the range to have been embraced.

Pupils should be given opportunities to develop
skills through engaging with:

The world

¢ the origin and purpose of life — why religions
value living things and hold positive views
regarding the natural world: through
contemporary debates about the origin, purpose
and sanctity of life and the relationship between
the natural world, human beings and God

Engaging with fundamental
questions

Pupils should be given opportunities to:

e ask, discuss and respond to fundamental
questions raised by their own experiences,
the world around them and aspects of
religion

e draw on their own experiences and on a
variety of informed religious and
non-religious sources, including other
disciplines, in order to gather evidence and
develop appropriate arguments

e use problem-solving techniques, critical,
creative and intuitive thinking to explore
preconceptions, possibilities/explanations

e formulate arguments and justify points of
view while recognising that the conclusions
are only partial, inconclusive and are open to
different interpretations.

¢ the natural world and living things — why
individual religions acknowledge the importance
of taking responsibility for the natural world and
living things and implement their beliefs through
action, e.q. life as a gift; sustainability

Human experience

e human identity — why religions believe humans
have a unique status amongst living things and
the implications of this belief on human
behaviour, values, freedom, responsibility and
consciousness, e.g. image of God

e meaning and purpose of life — how and why
religion is considered to provide insight into
questions of truth, meaning, purpose and
value, e.q. life/deathllife after death;
good/evil/suffering/hope, etc.

e belonging — how and why individuals, local
communities and society express religious identity
and demonstrate commitment through worship,
celebration, lifestyle, etc.
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Exploring religious beliefs, teachings
and practice(s)

Pupils should be given opportunities to:
e recall, describe, and explain the religious
beliefs, teachings and practices investigated

make and investigate the links between
religious beliefs, teachings and practices to
demonstrate understanding of a range of
religious ideas/concepts

describe and give explanations for the
similarities and differences within and
across religions

explain how religion impacts on the
lives of individuals, local communities
and wider society, using a range of
interpretations

analyse and interpret the layers of

meaning/symbolism within religious rituals,
art, dance and music.

e authority and influence — how religious
authority conveys ideas regarding revelation,
wisdom and truth/interpretation and why this
influences believers, e.g. through sacred texts
and religious founders, and historical and
contemporary leaders

¢ relationships and responsibility — how
religions demonstrate rules for living, advise on
making difficult moral decisions, recommend
ways to develop and retain relationships and
provide reasons why these are important, e.g.
right/wrong; justice/equality, tolerance/respect;
conflict/reconciliation

¢ the journey of life — how and why religious
people take on different roles, responsibilities
and commitments at different stages of life,
e.qg. becoming an adult/parent/ascetic;
participating in pilgrimage, etc.

Expressing personal responses

Pupils should be given opportunities to:

communicate religious ideas and concepts
using reasoned argument, personal opinions
and ideas in a variety of creative ways, e.g.
orally, in writing, and through creative arts

explain how what they have learned about
religious/spiritual experience and moral
decision-making might relate to their own and
other people’s lives

appreciate, respect, empathise with and
evaluate the viewpoints of others,
acknowledging where they are similar to and
different from their own

recognise, explore and reflect on the spiritual
side of life

use a range of religious language appropriately

use ICT and other means to gain access to
information and to communicate religious
concepts.

Search for meaning

non-material/spiritual — how people
explore and express issues, ideas and
experiences of a transcendent/spiritual
nature and why this spiritual side of life

is important to them, e.qg. the nature of
God/the soul; religious experience/spiritual
dimensions of human experience and
truth/meaning/interpretation

knowledge and experience of the
non-material/spiritual — how and why
people develop, interpret and act on their
religious/spiritual experience, e.qg. relationship
with and responses to God, lifestyle/sacrifice;
impact of religion/religious commitment on
individuals, communities and society;
identity/diversity within and across religion.
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Appendix 2 National exemplar level descriptions

for religious education

The following level descriptions describe the types and range of performance that pupils working at

a particular level should characteristically demonstrate. In deciding on a pupil’s level of attainment at
the end of a key stage, teachers should judge which description best fits the pupil’s performance. Each
description should be considered in conjunction with the descriptions for adjacent levels.

By the end of Key Stage 2, the performance of the great majority of pupils should be within the range
of Levels 2 to 5, and by the end of Key Stage 3 within the range 3 to 7. Level 8 is available for very able
pupils and, to help teachers differentiate Exceptional Performance at Key Stage 3, a description above
Level 8 is provided.

All statements made within the levels should be read as they relate to Christianity and the other
principal religions as identified within the specific locally agreed syllabus.

Level 1

Pupils talk about their own experiences, the world around them and aspects of religion. They recall
and respond to some basic religious beliefs, teachings and practices investigated. They show some
awareness that these aspects of religion are special. They recognise that their feelings, actions and
opinions may be similar to or different from those of other people. On occasion, they use simple
religious vocabulary appropriately to express their ideas.

Level 2

Pupils ask questions about their own experiences, the world around them and aspects of religion,

and suggest some answers. They recall and communicate simply some of the basic religious beliefs,
teachings and practices investigated. They suggest, in simple terms, why these aspects of religion are
important to some people. They talk in simple terms about their own feelings, actions and opinions and
those of other people. They use simple religious vocabulary appropriately.

Level 3

Pupils discuss the questions raised by their own experiences, the world around them and aspects of
religion, giving their own opinions. They describe some of the basic religious beliefs, teachings and
practices investigated. They describe how some of these aspects of religion affect believers’ lives. They
describe their own feelings, actions and opinions, and in simple terms comment on the viewpoints

of others. They begin to recognise that religious symbols carry meaning, and use religious vocabulary
appropriately.

Level 4

Pupils discuss their own and others’ responses to questions about life, the world around them and
religion. They describe and begin to explain the religious beliefs, teachings and practices investigated.
They give specific examples of the ways in which these aspects affect believers’ lives and begin to
identify the similarities and differences within religions. They explain in simple terms how their own
feelings, actions and opinions differ from those of others. They recognise some religious symbols and
use a range of religious vocabulary appropriately.
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Level 5

Pupils express and justify ideas and opinions about fundamental questions in the light of their
investigations and experiences. They make links between the religious beliefs, teachings and practices
studied, describing the impact on believers’ lives and identify the similarities and differences within
and across religion. They explain how their own feelings, actions and opinions affect their own lives,
and describe how those of others similarly affect their lives. They use a range of religious vocabulary
appropriately and demonstrate a basic understanding of symbolic language.

Level 6

Pupils draw on a variety of informed sources and their own experiences in order to present evidence
and develop appropriate responses to fundamental questions. They use their understanding of the links
between the religious beliefs, teachings and practices investigated to consolidate their understanding of
religion and to explain differing religious viewpoints. They explain the relationship between their own
beliefs and actions. They also explain the relationship between other people’s beliefs and actions. They
use a range of religious vocabulary appropriately and demonstrate an understanding of symbolism and
symbolic language.

Level 7

Pupils investigate fundamental religious and moral questions from a variety of religious perspectives

and begin to draw reasoned conclusions. They apply a wide range of religious concepts to a variety

of beliefs, teachings and practices. They accurately explain and justify the reasons for the range of
viewpoints held by religious people. They consider the implications of their own beliefs and actions,
compare these to other people and draw balanced conclusions. They use a range of religious vocabulary
appropriately and are able to explain the symbolic meaning of religious objects, actions and/or
language.

Level 8

Pupils investigate fundamental religious and moral questions, evaluate a range of possibilities and

draw rational conclusions based on evidence gathered. They demonstrate an understanding of a wide
range of religious concepts, including various perspectives on beliefs, values and traditions within the
religions studied. They evaluate the various aspects of religion and explain how these affect the lives of
individuals, communities and society. They investigate the religious concepts studied, evaluating their
own and other people’s viewpoints through reasoned argument and evidence. They use a wide range of
religious vocabulary appropriately and demonstrate a developed understanding of symbolic language.

Exceptional Performance

Pupils acknowledge that fundamental religious questions are often complex and that answers are often
partial and inconclusive. They analyse and give reasons for the different perspectives held concerning
the beliefs, values and traditions of the religions studied, recognising the differences between religions
and appreciating the tension of unity and plurality within each religion. They have a detailed knowledge
and understanding of the behaviour and beliefs of adherents of various faith systems. In relation to the
religious and moral concepts studied, they express well-considered opinions of the viewpoints of others
based on in-depth investigation. They use an extensive range of religious vocabulary appropriately and
demonstrate a well-developed understanding of symbolic language.
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Optional Assessment Materials for Religious Education Key Stages 2
and 3 (ACCAC, 2004)

The Teacher’s Toolkit: Raise Classroom Achievement with Strategies
for Every Learner by Paul Ginnis (Crown House Publishing, 2001)

Crystal Series by Gill Vaisey (CAA, 2002)

Important Religious Questions by Gavin and Fiona Craigen
(UWIC Press, 2008)

World Faiths Today (Welsh National Centre for Religious Questions,
2008)

Faith, Life, Challenge: Religious Education Key Stage 3 DVD
(Tinopolis, 2010)

Philosophy for Children

Society for Advancing Philosophical Enquiry and Reflection in
Education (SAPERE)

www.sapere.org.uk
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www.artdirectors.co.uk (main guidance page 53)
World Religions Photo Library (main guidance page 53)
ESA/Hubble (additional guidance cover and page 44)

Christmas is really for Children taken from Poems by Steve Turner,
published by Lion Hudson plc, 2002. Copyright © 2002 Steve Turner.
Used with permission of Lion Hudson plc. (additional guidance

page 28)

The Imperial War Museum Sound Archive (additional guidance pages
67-83).
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Please note

Section 101(1)(a) of the Education Act 2002 provides that
religious education is now a requirement of the basic curriculum
for all pupils at the school. There is also a duty on the local
authority, governing body and headteacher to secure that
religious education in all voluntary, community and foundation
schools is provided in accordance with section 101(1)(a) of the
Education Act 2002. In the course of providing the religious
education required by the basic curriculum, teachers can teach
about religion including religious beliefs, teachings, practices, the
commitment of believers and impact on believers’ lives. These
aspects are required in locally agreed syllabuses and the National
exemplar framework for religious education for 3 to 19-year-olds
in Wales. This will include among other things:

e studying holy books and their meaning

e studying the range of beliefs and practices that pertain to
different religions and denominations

e visiting believers and/or inviting them into the classroom to
share their experiences of how religion has impacted on their
lives and to explain their commitment to their religion/belief, etc.

In implementing the locally agreed syllabus and the National
exemplar framework for religious education for 3 to 19-year-olds
in Wales teachers need to encourage learners to carry out
investigations in an objective, balanced way and without personal
bias. To support this balance and objectivity it is helpful if
learners, when referring to religious or non-religious beliefs, use
statements such as ‘Some Sikhs believe . . . because . . ., while
others believe . . . because . . . ". This tries to ensure objectivity
and awareness that similarities and differences exist within and
across religions and other disciplines.

When visiting believers or inviting them into the classroom

it is the school’s choice who to invite and it is the teacher’s
responsibility to ensure that objectivity is retained — where
believers have been invited because of a particular viewpoint it

is the teacher’s responsibility to ensure that the messages are
balanced by providing further stimulus and a range of viewpoints.
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The examples used in the case studies are suggestions of the type
of activities that could take place. It is the responsibility of the
school to check the suitability of resources and to acquire any site
licences needed to make use of commercially available materials.

It is good practice when using commercially produced materials
that might cause offence that parents complete a parental
permission form.

It is crucial that prior to visiting any website with learners the
practitioner visits the website in advance. This should be done to
check that the information/material intended for use:

e supports the learning of children and young people
e s relevant to the work being explored
e s appropriate for children and young people.

We are not responsible for the content or reliability of the
websites or organisations noted. Listing should not be taken as
endorsement of any kind.
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