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The programmes of study set out the opportunities that learners
should be given at each key stage and provide the basis from which
you, as a teacher, can plan learning and teaching. They are divided
into two sections, Skills and Range. The Skills section lists the skills
to be developed in a subject and the Range section comprises the
opportunities and contexts through which these skills should be
developed and consolidated.

Ongoing formative assessment — assessment for learning — lies

at the heart of good teaching. Through the assessments that you
make in the course of your teaching, you will build up an extensive
knowledge of your learners’ strengths as well as the areas that

need further development, and you will use this knowledge to help
you plan for the next steps in their learning. Learners will also gain
understanding of specific learning goals and the associated success
criteria so that, supported by you, they can develop their capacity for
self-assessment and peer assessment. In this way, they can establish
their current position, set and move towards targets, and discover if
and when the targets have been reached. Individual targets are linked
to improving the quality of a learner’s work, as highlighted through
formative feedback, and are therefore linked to success criteria for
specific tasks. Level descriptions do not make effective targets as
these describe attainment across the breadth of the programme of
study at the end of a key stage.

Level descriptions can help to inform your planning, teaching and
assessment at Key Stages 2 and 3 by indicating expectations at
particular levels and progression in the subject. Evidence from
assessment for learning will indicate where more time is needed to
consolidate learning and when learners are ready to move on. You
may wish to keep some evidence so that you can discuss a learner’s
work and progress with them and/or with colleagues or
parents/guardians. However, there is no statutory requirement to
keep unnecessarily complex records or detailed evidence on every
learner.

The essential function of level descriptions is to help you make
rounded summative judgements at the end of Key Stages 2 and 3
about a learner’s overall performance. Level descriptions are designed
neither to be used to ‘level” individual pieces of work nor for the
production of half-termly or termly data. It is only by the end of the
key stage that you will have built up sufficient knowledge about a
learner’s performance across a range of work, and in a variety of
contexts, to enable you to make a judgement in relation to the level
descriptions.



It may be that some learners will be more advanced in some aspects
of the work than in others, and that no one level description provides
an exact fit. That is to be expected, and the range of individual
learners’ work included in these materials illustrates the making of
best-fit judgements under those circumstances. Many
schools/departments have found it helpful to develop their

own learner profiles to support moderation of end of key stage
judgements. These profiles also help to maintain a common
understanding of standards when they are reviewed annually and
refreshed where necessary.

When making judgements at the end of Key Stages 2 and 3,
you should decide which level description best fits a learner’s
performance. The aim is for a rounded judgement that:

is based on your knowledge of how the learner performs across a
range of contexts

takes into account different strengths and areas for development
in that learner’s performance

is checked against adjacent level descriptions to ensure that the
level judged to be the most appropriate is the closest overall match
to the learner’s performance in the attainment target.

National curriculum outcomes have been written for learners working
below Level 1. These are non-statutory and guidance on their use is
planned.



These materials consist of written materials and a DVD showing
examples of Year 6 and Year 9 work from the Key Stage 2 and Key
Stage 3 programmes of study for English, which contribute to a
profile of assessment in oracy.

This booklet is divided into three sections.

Section 1 highlights key messages for learning and teaching in
English.

Section 2 highlights expectations and progression in English.

Section 3 contains a series of learner profiles. These are
designed to show the use of the level descriptions in
coming to judgements about a learner’s overall
performance at the end of Key Stages 2 and 3. You will
need to refer to the DVD as well as the booklet.

This booklet and the DVD are for reference when you wish to:
review your learning plans and activities
consider the standards set out in the revised English Order

work with other teachers to reach a shared understanding of the
level descriptions

prepare to make judgements at the end of the key stage
develop your own learner profiles
support transition from Key Stage 2 to Key Stage 3.

For ease of reference, the level descriptions are included in a leaflet
with this booklet.

A CD-ROM is also included with this booklet. It contains a PDF
version of English in the National Curriculum for Wales, Skills
framework for 3 to 19-year-olds in Wales and this guidance.

When watching the DVD, the following points should be taken into
account:

the purpose of the DVD profiles is to exemplify standards
associated with the level descriptions for Oracy. There is no
intention to present activities as models for teaching

in order to focus on particular learners’ achievements and present
activities that reveal different level characteristics, some activities
have been edited.



commentaries on the Key Stage 2 pupils can be heard by
accessing the ‘Play all’ facility.

This guidance is part of a series of materials that will help teachers
at Key Stages 2 and 3 to implement the revised curriculum and its
associated assessment arrangements. The series includes:

Making the most of learning: Implementing the revised
curriculum — overview guidance on implementing the new
curriculum

Skills framework for 3 to 19-year-olds in Wales — which includes
guidance about progression in skills

Ensuring consistency in teacher assessment: Guidance for Key
Stages 2 and 3

A curriculum for all learners: Guidance to support teachers of
learners with additional learning needs

specific guidance for all national curriculum subjects, personal
and social education, careers and the world of work, and religious
education.
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Wales Curriculum 2008 is learner-centred and skills-focussed.
Changes have been made to the content and presentation of this
revised curriculum, presenting both challenges and opportunities to
schools.

There are three attainment targets in the programmes of study for
English in the national curriculum:

Oracy (AT1)
Reading (AT2)
Writing (AT3).

The focus of this section is to help you to plan for learning and
teaching from the revised programmes of study for Oracy, Reading
and Writing. The structure — Skills and Range — identifies the
required skills for each attainment target and the range of contexts,
opportunities and activities through which these skills should be
developed.

This section should help to make your teaching of the revised
programmes of study relevant and motivating for each learner (i.e.

to be learner centred). You should plan to provide opportunities for
learners to develop skills through a wide variety of contexts identified
under the heading Range. You should use the Skills and Range listed
in the Order as a flexible framework to develop contexts and activities
for learners.

Developing a Skills focus

Your scheme of work should ensure that learners have appropriate
opportunities to develop, practise and apply the three language skills
of Oracy, Reading and Writing as identified in the programmes of
study for English. Progress in Oracy, Reading and Writing should form
a relevant and realistic experience through which learners are able to
develop language skills for life.



Useful questions to

guide your planning
and develop a skills
focus would be:

Useful questions

to consider when
planning for delivery
of the Range would
be:

Are sequences of activities that progress skills built into the scheme
of work?

Does this lesson provide opportunities to develop all language
skills? Is the coverage balanced? Are there opportunities to
integrate all language skills?

What is the purpose of this activity? Does this activity introduce a
new skill, consolidate a skill or apply and extend a skill?

Does the approach allow learners to build upon the language and
skills already acquired?

Does the approach promote developing thinking, allowing learners
to think for themselves, ensuring that they understand what they
are doing as well as allowing time for reflection upon and
evaluation of how to improve language use?

Implementing the Range

The contexts selected for your scheme of work should cover, as a
minimum, those listed under the heading Range in the programmes
of study, which has been designed to ensure balance and breadth for
learners at each key stage. In designing your scheme of work, the
focus should be on the learner. In addition, when selecting various
contexts, you should ask the question, ‘How relevant is this context
for these learners in this school?’

The Range is designed to offer flexibility for you to choose topics and
approaches that will be relevant for learners. You may therefore cover
the Range in a variety of ways.

Are there appropriate opportunities to cover the whole range of
Oracy, Reading and Writing? Are there any contexts that are not
covered?

Does the approach encourage learners to transfer language,
knowledge and skills from one context to another?

Do the teaching/learning contexts reflect the interests of learners
and relevance to the twenty-first century?

Does the approach adopted enable learners to demonstrate their
individual progress in developing skills?



Useful questions to
guide your planning
for delivery of the
language skills
within a range of
contexts would be:

The learning environment

Learners learn best in an environment that is both reassuring and
stimulating. Learners do not learn if they are apprehensive or are
afraid to take risks and make mistakes. They experiment with

new skills and ideas, reflect and remember best in a supportive
atmosphere where they feel confident that their ideas and views are
valued and where they are encouraged to take risks in their thinking.

There is evidence that learners understand the work and make better
progress when they take an active role rather than a passive role in
the learning (for example expressing ideas and opinions in purposeful
situations rather than listening to the teacher). The learning needs

to be exciting, challenging and creative. Learners also have higher
achievement rates when they are encouraged to evaluate their work
and to understand both how and what they need to do to improve.

Are there opportunities for learners to work in a variety of settings
(individually, in small groups and as a whole class) and to take an
active role in their learning?

Does the approach involve all learners, allowing for the needs
of individual learners? Are there appropriate opportunities for
differentiation?

Will the lessons motivate and engage all learners? Are all learners
sufficiently challenged?

What have | learned from previous planning? Have | tried
something new in this scheme of work? Are there opportunities
for challenging, creative and exciting tasks?

Does the approach allow learners to make appropriate progress?

Are learners given appropriate opportunities to make use of a
range of communication methods including visual materials and
ICT?

Does the approach improve learners’ confidence, and is the
atmosphere supportive?

Does the approach allow learners to evaluate their own and each
other’s work and to agree targets for the future, and do they
know what they need to do to improve their work, and how to do
it?



In addition to the common structure of Skills and Range, the
non-statutory Skills framework for 3 to 19-year-olds underpins all
subject orders and indicates where opportunities exist to develop
skills across the curriculum. Schools are free to organise and deliver
the curriculum in a way that best suits their circumstances and needs.
There are no constraints relating to time allocation. In particular,
English offers a range of cross-curricular contexts for developing and
refining the skills of communication. While schools are free to decide
on the appropriate time allocation for subjects, the requirement

to cover the programmes of study for each curriculum area are
statutory.

English and skills across the curriculum

A non-statutory Skills framework for 3 to 19-year-olds in Wales has
been developed in order to provide guidance about continuity and
progression in developing thinking, communication, ICT and number
for learners from 3-19.

Because skills development can be spiral rather than sequential

in nature, progression in skills is achieved by an increase in the
challenge of the contexts through which skills are developed. In
English the range of teaching and learning contexts and opportunities
affords flexibility for teachers to accommodate this cyclical nature of
skills acquisition and development in their planning.

At Key Stages 2 and 3, learners should be given opportunities to
build on skills they have started to acquire and develop during the
Foundation Phase. Learners should continue to acquire, develop,
practise, apply and refine these skills through group and individual
tasks in a variety of contexts across the curriculum. Progress can be
seen in terms of the refinement of these skills and by their application
to tasks that move from: concrete to abstract; simple to complex;
personal to the "big picture’; familiar to unfamiliar; and supported to
independent and interdependent.

Icons have been used in the English Order to signal explicit
requirements for the development of skills and learning across the
curriculum. However, in planning a scheme of work relevant for
learners you will identify other opportunities to extend learning.

"1



Throughout these
guidance materials,
there is evidence of
learners developing
thinking skills across
a range of activities
through:

Developing thinking

Learners develop their thinking across the curriculum through the
processes of planning, developing and reflecting.

In English, learners explore, plan, develop and reflect on ideas
through speech, reading and writing, responding to their own work
as well as that of others. They analyse, structure and organise their
work; use language creatively; use errors and unexpected outcomes
to develop their learning; use their knowledge about language

to explain and predict; describe links and similarities in language;
identify patterns and formulate rules; discuss their language learning
and evaluate their success.

In the activities exemplifying oracy, learners explore ideas through
discussion, reflecting on one another’s ideas and opinions and
developing their own contributions. At both key stages, learners
use strategies such as the construction of “priority pyramids’ and
‘diamond ranking’ to help them structure their ideas effectively.

asking questions

activating prior skills and knowledge
gathering information from a range of sources
generating ideas through response to stimuli
determining process and success criteria
considering evidence, information and ideas
forming opinions and making decisions

reviewing outcomes and beginning to evaluate their own learning
and thinking.



Developing communication @

Learners develop their communication skills across the curriculum
through the skills of oracy, reading, writing and wider
communication.

In English, learners communicate through speaking, listening, reading
and writing, developing these skills through appraisal of their own
work and that of others. In doing so, they learn how to communicate
effectively for a range of purposes and with a range of audiences.
They deal with extended and increasingly complex language in order
to develop as independent and confident users. Their communication
skills in Welsh/English support and enhance the development of skills
in other languages.

The activities exemplify learners at Key Stages 2 and 3 engaged in a
range of communication contexts: oracy, reading and writing. In the
DVD, they are shown presenting ideas and information as well as
negotiating through discussion and collaboration.

Reading and writing activities show evidence of how Key Stage 2
learners are able to locate and reorganise information and ideas from
different sources and use them, for example, to produce empathetic
responses, poetry, and analysis both of persuasive material and
characters in literature. Work with a ‘response partner’ supports
learners in their work.

At Key Stage 3, learners use a range of reading strategies to identify
key points, respond to texts and consider different interpretations.
They plan, organise and present ideas and information in a range of
forms, showing understanding of the need to adapt and organise
information to suit the purpose and the intended audience.

Learners develop skills in wider communication through their
engagement with topics that offer opportunities for dramatic
presentation, the production and performance of their own poetry
and the communication of ideas and information that interests
and/or inspires them.

13



Developing ICT @

Learners develop their ICT skills across the curriculum by finding,
developing, creating and presenting information and ideas and
by using a wide range of equipment and software.

In English, learners develop their ICT skills by communicating and
sharing information, and by using technology to research, develop
and present their work. Their growing competence in using keyboard
skills and presentational packages will be enhanced through
presenting work.

The activities represented in these materials show learners using ICT
to find and develop information and ideas, for example Key Stage 2
research on evacuees and conditions on a Snowdonia sheep farm.
The on-screen presentations show learners creating and presenting
ideas to inform and entertain an audience on subjects as
wide-ranging as ‘The Second World War’, ‘The body’ and ‘Australia’.

o
Developing number

Learners develop their number skills across the curriculum by using
mathematical information, calculating, and interpreting and
presenting findings.

In English, learners develop skills in the application of number
through activities which include number rhymes, the syllabic
patterning of poetry, ordering events in time, gathering information
in a variety of ways, including questionnaires; accessing, selecting,
recording and presenting data in a variety of formats.



English and learning across the curriculum

The English programme of study provides many opportunities to
incorporate cross-curricular elements of the Curriculum Cymreig
(7-14), personal and social education and careers and the world of
work.

At Key Stages 2 and 3, learners should be given opportunities to
build on the experiences gained during the Foundation Phase, and to
promote their knowledge and understanding of Wales, their personal
and social development and well-being, and their awareness of the
world of work.

At Key Stage 4, learners’ knowledge and understanding should be
developed and applied within the contexts of their individual 14-19
pathway including the Learning Core.

Curriculum Cymreig @

English contributes to the Curriculum Cymreig by developing
learners’ understanding of the cultural identity unique to Wales. They
develop awareness of the literary and linguistic heritage through the
study of literary, non-literary, media and other texts, and through
activities which explore issues pertinent to life in Wales, past and
present.

The activities outlined in the exemplification materials show how
learners are encouraged to engage with issues pertinent to life

in Wales, both past and present. At Key Stage 2, activities reflect
study of the impact of bringing the railway to Milford Haven and an
exploration of life on a Snowdonia sheep farm. The class study of
the Nina Bawden novel Carrie’s War presents evacuee children living
in Wales during the Second World War and a discussion on the DVD
shows learners considering how best to represent the cultural identity
of Wales to future generations.

Personal and social education

English contributes to learners’ personal and social education by
providing opportunities to develop their understanding of social
interaction through collaborative working. The exploration and
reflection upon texts dealing with a range of themes can encourage
the development of self-knowledge, emotional maturity and empathy
with the human condition.



In the Reading programme of study for Key Stage 2, "texts with
challenging subject matter that broadens and extends thinking’,
and at Key Stage 3, ‘texts that extend pupils’ intellectual, moral and
emotional understanding’ are both signalled in the Range section. In
addition, at both key stages the Range section includes the study of
texts, ‘that reflect the diversity of society in the twenty-first century’.

The English activities reflect the regular use of collaborative working
as a context for learners to develop their skills, knowledge and
understanding at both key stages. In the DVD material from Key
Stage 2 we see learners working in groups discussing the qualities
that they consider make a good friend. They analyse the persuasive
appeal of material about smoking in their reading and offer a
rationale on how texts influence human behaviour.

Key Stage 3 DVD material shows a simulated public enquiry where
learners are encouraged to explore the impact on a community if
planning permission is granted for a theme park development. In the
board game sequence, learners are encouraged to consider and offer
comment upon a wide range of issues pertinent to life in the
twenty-first century. Such activities contribute to the development

of social awareness and healthy attitudes towards community
responsibility.

Careers and the world of work

Learners should be given opportunities to develop awareness of how
their studies contribute to their readiness for a working life. English
contributes to this awareness by giving learners the communication
skills of speaking, listening, reading and writing, which enable them
to function effectively in the world of work and in society as a whole.

Opportunities are provided that encourage learners’ understanding of
more formal contexts for communication. In the activities presented
on the DVD, we see evidence of how Key Stage 2 and Key Stage

3 learners are able to communicate their ideas and opinions to an
audience.

At Key Stage 2, learners produce letters of application for advertised
positions, developing their understanding of the importance of
effective communication in more formal contexts.
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End of key stage teacher assessment

The level descriptions for Oracy, Reading and Writing set out the
knowledge, skills and understanding that pupils are expected to have
at the end of a key stage. Progression in the programmes of study
for English provides opportunities for pupils to develop across a range
of skills. Progress may be tracked through characteristic features
described in the level descriptions, with each level description
building upon the previous one.

Pupils develop their abilities in different contexts over time; the level
descriptions identify aspects that are significant at particular levels.
Progress is achieved through an integrated programme of speaking,
listening, reading and writing. Pupils are presented with experiences
and opportunities that interrelate the requirements of the Skills and
Range sections of the programmes of study.

For the sake of clarity, progression is outlined separately across the
three attainment targets of Oracy, Reading and Writing.

Progression in Oracy

The broad lines of progression in the level descriptions for Oracy
track pupils’ growing confidence in adapting their talk to an
increasing range of situations. They become confident, coherent
and engaging speakers, working as individuals and as members

of a group. They become increasingly aware of the needs of their
audience and of how they can adapt their talk according to its
purpose. Their experiences will include opportunities to take part in
drama and role-play activities. Growing competence is reflected in
their understanding of the appropriate level of formality to use in
different situations. They develop as active and responsive pupils in
a wide range of situations and show an increasing understanding of
how to respond appropriately in both formal and informal contexts.
They become increasingly adept at reflecting upon and evaluating
their own and others’ performance as speakers and listeners and can
suggest ways to improve.

At Key Stage 3, progress continues to be developed within an
integrated and stimulating programme of study, which builds on the
skills, knowledge and understanding acquired at Key Stage 2. Oral
activities ensure the development and extension of pupils’ abilities as
listeners, viewers and speakers.

Pupils develop their abilities in different contexts over time; the level
descriptions identify aspects that are significant at particular levels.



Broad lines of progression in the level descriptions for Oracy

Listening with
understanding

Evidence of pupils’ abilities as listeners is seen in their attention to
what is said (from Level 1). Development is shown in the focus of
guestions and comments (from Level 3), and responses to others’
ideas (from Level 4). Further progression is seen in sensitivity to the
tone, undertone and other indications of speakers’ intentions (from
Level 6). At the higher levels, listeners make a range of perceptive
contributions which show they have listened with concentration
(Level 6 to Exceptional Performance).

Participation in
discussion

Progression in discussion begins with the ability to take part in a
conversation, often structured by questions and comments (Levels 1
to 3). As pupils become confident, they are able to manage
turn-taking and interventions themselves (Levels 4 to 6). A major
aspect of discussion is the ability to listen to others (from Level 3),
make contributions which are relevant (from Level 4), and then,
taking account of others’ views, move the discussion on (from Level
5). Further progression is seen in pupils’ ability to make a range of
contributions, leading, supporting and sustaining discussion (from
Level 7).

Expressing opinion

Progression here relates to pupils” ability to express an opinion simply
(Level 3), and to develop their response to include some reasons for
the views expressed (Level 4). Through the higher levels pupils are
able to express opinions and offer evidence to support and justify
their opinions with increasingly effective balance and sensitivity
(Level 5 to Exceptional Performance).

Confidence in
adapting talk
appropriately from
informal to formal
contexts

Progression here relates to pupils’ developing confidence and
competence in adapting their talk to different audiences. At the
lowest levels (Levels 1 and 2) pupils answer questions briefly without
elaboration, beginning to include a little detail. Pupils are then
increasingly able to adapt their vocabulary, structure and tone of
voice to communicate effectively (from Level 3). Progression also
includes pupils’ ability to use spoken standard English, arising

from their awareness of appropriate choices of language in formal
situations (from Level 3).

Evaluating talk

From Level 4, pupils are beginning to identify changes in vocabulary
and style that would improve talk. In the higher levels (Level 5 to
Exceptional Performance), pupils are able to identify and suggest
ways in which changes to vocabulary and style would improve the
quality of participation and performance. They are able to evaluate,
adapt and make salient points about how their own and others’
contributions might be improved.

19
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The DVD to exemplify standards in oracy shows pupils engaged

in a range of activities, some informal and some more formal in
nature. Pupils work in a variety of contexts: as individuals presenting
to teacher and peers, and in pairs and small groups engaged in
collaborative tasks.

The DVD allows viewers to consider a sample of the information
available to the class teacher about how a pupil is progressing in
speaking and listening. Viewers can compare the evidence they
see with the characteristic features of performance outlined in the
relevant level descriptions.

Progression in Reading

Throughout Key Stages 2 and 3, pupils experience a progressively
wide range of demanding texts, for enjoyment and information,

so that they can develop into fluent and effective readers. Through
employing a range of strategies, they are able to read with accuracy
and fluency, understanding significant ideas, themes, events and
characters. Their reading diet contains texts with challenging subject
matter and relevance to the twenty-first century. Layers of meaning
are identified and commented upon. In their personal response, they
are able to show understanding of an author’s craft. They express
preferences and opinions that they are able to justify. Competence in
locating, retrieving, collating and synthesising information and ideas
from a range of sources develops.

At Key Stage 3 pupils consolidate and extend the progress made
previously. They read widely for pleasure, interest and information
and to develop an informed personal opinion about their reading.
They are able to respond to the content and style of texts, discussing
a varied selection of literature, information and media texts.

Pupils develop their abilities in different contexts over time; the level
descriptions identify aspects which are significant at particular levels.



Broad lines of progression in the level descriptions for Reading

Reading
increasingly
demanding texts,
using a repertoire
of reading
strategies

A significant marker of progress in Reading (Levels 1 to 3) is the
increasing ability to read with independence, and to make sense of a
text beyond decoding. The development of independence in Reading
is characterised not just as reading without support, but also in
terms of the appropriate selection of reading strategies. Progression
throughout the levels will also be seen in pupils’ confidence in
understanding texts that are more challenging in terms of length,
complexity of language and sophistication of ideas.

Response to texts,
including analysing
and evaluating

In the early stages, pupils’ responses to their range of reading are
characterised at the level of personal preferences, such as simple
likes or dislikes (Levels 1 to 3), and progression from this is seen in
the ability to support these preferences by references to the texts
read (Levels 4 to 6). From this develops the ability to identify, select
and respond to key features of texts (Levels 5 to 6) and then show
critical appreciation of what has been read (Level 6 to Exceptional
Performance).

Reading for
information

Reading for information is required in all key stages, and increased
demand is seen in the progress from locating information for a
specific purpose (Levels 3 to 4), to collecting and synthesising it for
different purposes (Levels 5 to 6), and then putting such material

to further use (Level 7 to Exceptional Performance). In reading for
these purposes (from Level 4) pupils develop and select appropriate
reading strategies, for example skimming and scanning. The
increasing level of difficulty and the range of types of text contribute
to the challenge outlined in the higher levels.

21



The following example of a pupil’s response to a reading task shows
several features characteristic of performance at Level 8. It may
prove helpful to consider this example before moving on to Section
3 of this document, where individual pupil profiles are presented
with commentary on the features they demonstrate and a ‘best-fit’
assessment.

The following extract examines the presentation, by the film-maker,
of good and evil in the modern-day morality tale, Chicken Run.

The task presents the opportunity for pupils to develop those skills
identified in the Reading programme of study at Skills 5: consider
what they read/view, responding orally and in writing to the ideas,
vocabulary, style, presentation and organisation of image and
language, and be able to select evidence to support their views.

The task admirably provides opportunity for pupils to experience
several of the contexts envisaged in the Key Stage 3 programme of
study’s Range section.

Good & Evil In ‘Chicken Run’

In the film ‘Chicken Run' the main character, Ginger, is portrayed as good
whilst Mrs Tweedie, the cruel owner of Tweedie's farm is depicted as evil. The
film makers reveal these qualities by using a wide range of techniques and
presentational devices. Camera angles, costume, lighting, setting, music,
sound effects and character interaction all combine to reinforce the good in
Ginger and the evil in Mrs Tweedie.

When we are first introduced to Ginger she is shown to be a gentle character.
She speaks in a soft feminine voice which creates a soothing atmosphere and
gives the audience the impression that she is approachable and sensitive. The
film makers appear to have chosen a calming voice in order to create this
image. The fact that she has a strong accent also takes away any formality
and makes Ginger seem like a simple, honest character.

As she speaks, Ginger's comments also show her to be very polite. Instead of
giving orders she uses questions such as “Can you?” and *What about
Edwina?” This makes her seem considerate as she appears to be concerned
about the feelings of others. Throughout the film Ginger reveals great
community spirt making comments such as “ This is about all of us!”
highlighting that she is selfless and has a well developed conscience. This is
further supported in phrases such as “ | care what happens to them.” Ginger's
determination is also revealed throughout the film, especially when she tries to
motivate the other birds. Her declaration that “Where there's a will there's a
way” is very assertive and confident in tone. She will not allow herself to be
defeated. “Then there’s still a chance” also reveals her optimistic nature.
Ginger's speech reveals that she is fair and just, especially when she argues
that she has “Kept” her “side of the deal” and she is prepared to apologise-" 1
owe you an apology... | was wrong.” When the others argue amongst
themselves Ginger distances herseif and this is shown through well selected
wide angle shots.



Ginger's actions throughout the film are also significant. She risks her own life
to save Rocky from the pie machine and shots of her sleeping create a sense
of innocence .She organises the chickens, making plans for escape and
showing effective leadership and camaraderie.

Ginger's appearance also reinforces the good side of her personality. She
wears a scarf and hat, making her seem more humane which in tumn
encourages the viewer to relate to her and see the good in what is a simple
chicken. Her colouring is bright and Rocky refers to her as “doll face”
suggesting  that she is delicate and pretty or perfect like a doll. We
subconsciously associate dolls with childhood and innocence which makes us
think of Ginger in this way.

The chicken coop in which she lives hints at Ginger’s character. The living
accommodation contains objects like teapots and a radio playing theme music
from ‘The Archers', giving the impression that Ginger is a homely, mother
figure and the bright surroundings suggest that she is lively and cheerful.

The way in which Ginger interacts with the other characters is also important.
Many of the shots show her with a large group suggesting that she is very
sociable. The way in which the other birds smile when she speaks also shows
she is respected and popular. She holds Rocky's hand showing vulnerability
and sensitivity and is not afraid to show emotion; Ginger openly cries when
she is upset and sighs when she feels that she is being treated unfairly.

It is important to note that camera angles play a big part in developing
Ginger’s character. When she is thrown to the floor by Farmer Tweedie, a high
angle shot is used to make her appear small, fragile and vulnerable. When
Edwina is killed, the camera also focuses on her eyes as she cries for her lost
friend. Ginger's misery is enhanced here with sorrowful music.

Finally, the name Ginger itself sounds very much like a nickname and lacks
the formality of Mrs Tweedie. This again makes us think of Ginger in a friendly
way and we are encouraged to think of her as a good character.

Mrs Tweedie, on the other hand, is portrayed as an evil character and this is
first suggested by her appearance. She has very harsh features with angular
bone structure, tied back hair and demonic eyes. The camera frequently
focuses on her face and her heavy eyebrows make Mrs Tweedie appear
masculine. The camera also zooms in on her tongue quite often which creates
an unpleasant image, whilst her inane grin is quite intimidating. The film
makers show us these qualities particularly when Mrs Tweedie is plotting
against the chickens and the viewer, therefore, begins to regard her as an evil
character. Her clothes are also dull and old fashioned and she wears heavy
boots on her feet. When she walks these give the impression that she is
striding forcefully, making her appear quite aggressive. Low angle shots are
also used to good effect as these help to give the impression that Mrs
Tweedie is imposing, domineering and frightening. Her body language is also
important. She stands upright, suggesting that she is aloof and lacks emotion.
She is often seen with her hands on her hips; a position which makes her
seem domineering and bossy. When she plans to kill the chickens the camera
focuses on her hands and as she slowly rubs them giving the impression that
she is a typical villain.
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The pupil has presented for his readers an exploration of the way the
film-maker uses a range of techniques and presentational devices to
portray the character, and through them the themes, in the narrative.
He examines first the heroic character of Ginger, followed by an
analysis of Mrs Tweedy, the villain of the piece.

The response to the film-maker’s craft shows understanding and
appreciation of a variety of aspects and techniques. The analysis, first
of how the character of Ginger is presented, identifies the impact

of voice, diction, costume, colour, lighting effects, camera angles,
selection of shots, music and the use of artefacts designed to confirm
the intended impression on the viewing audience. This is followed by
similar treatment of the portrayal of the character Mrs Tweedy. Here
the way contrast is achieved is outlined through the treatment of
facial features, physical appearance, forceful posture and movement,
sombre colouring, aggressive language and tone, threatening gesture
and the use of intimidating camera angles.

The pupil is able to support his ideas and opinions with close
reference to the film. He is able to analyse and evaluate how
successful the film-maker has been in achieving effects, and in
particular, in portraying contrast between the characters representing
‘good’ and ‘evil’ in the film. His rationale is appropriately referenced
by comments showing awareness of the thematic, structural,
linguistic and visual features of the narrative, and an insightful and
entertaining evaluation is provided. This response to a moving image
text reflects features characteristic of performance at Level 8.

Progression in Writing

Pupils become competent writers, writing clearly and coherently in a
range of forms and for a range of purposes. They acquire a growing
understanding of the need to adapt their writing to suit purpose
and audience, showing an awareness of the readers’ needs. Their
awareness of style and the features of different forms are used and
they adjust their language to suit the level of formality required for
purpose and audience.

In all communication modes they work with increasing accuracy and
become reflective and evaluative in relation to their own and others’
achievements.

Pupils develop their abilities in different contexts over time; the level
descriptions identify aspects that are significant at particular levels.



Broad lines of progression in the level descriptions for Writing

Use of skills in
writing

From Level 1, pupils develop control over the physical processes

of writing, and over the conventions of written language,
including spelling and punctuation. Knowledge of conventions

is demonstrated, for example, in the use of punctuation firstly

to demarcate words and sentences (from Level 2), then to mark
divisions within the sentence (from Level 4), then using the

full range of punctuation marks selectively and with increasing
accuracy for clarity and effect (Level 5 to Exceptional Performance).
Important early understanding of spelling relates to letter strings
and sound-symbol relationships (Level 1). Pupils then build on this
understanding to spell increasingly complex words (Levels 2 to 5).
Independence in spelling is seen in pupils’ ability to spell unfamiliar
words (Level 6 to Exceptional Performance), and to check what they
write.

Control of different
forms of written
texts

Pupils’ growing understanding of how texts are organised differently
is seen in their ability to vary vocabulary, sentence construction and
overall shape of texts for a variety of purposes (from Level 2).
Increasingly, pupils” work will show general competence and
flexibility across the range of forms and styles. At the early levels,
pupils learn to use the main features of narrative and non-narrative
writing (Levels 1 and 2). Then the range of forms becomes more
extensive and pupils’ confidence in using them grows (Levels 3 and
4). At the higher levels, pupils show control of a range of narrative
techniques and are able to adopt the styles characteristic of formal
or impersonal writing (Level 5 to Exceptional Performance).

Adaptation for
meaning and effect

In the level descriptions for Writing, at all levels, the impact of

the writing and its interest to the reader are significant. This is a
continuing theme in the overall assessment of the quality of pupils’
written work, and links with the opportunities to write for a range
of audiences and purposes as set out in each programme of study.
Pupils’ ability to use and adapt their vocabulary, grammar and overall
style relates to the degree of challenge in the task, its intended
purpose and the implied readership.
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The following example of discursive writing was produced in
response to the task to consider the view given in the title, ‘The
Future is Mobile?’. It required pupils to examine the pros and cons of
the advent of mobile phone use in twenty-first century society.

The Future is Mobile?

The last decade has seen rapid developments in lechnology and the invention of the
mobde phone has impacied greatly on all our lives. We can now contact friends and
family whenever we wish either by text or phone call, whilsl also accessing the
internel, laking photographs and lislening lo music. Although many of us could not
live without these devices, the mobile phone also has its disadvantages, causing
problems in schools and having a detrimental effect on our health and the
environmenl. We must, therefore, ask ourselves is the future truly mobile?

Parents often favour mobile phones as they provide reassurance, allowing contact at
any time. If a student is unable to get home, they can make an immediate call to their
parents without having o camy cash or look for a phone . Previously many pupils
may have contemplated walking, putting themselves at risk in today's socety.
Another advantage is the ability to make last minute arangements at short notice,
maybe if there is an unplanned dub or practice. Even if paments are still at work,
children can contact them via text without disturbing important meetings or having to
wail & long time io be transferred. Mobile phones are also useful when studenis are
away, maybe on a school trip, as parents can contact them at any time lo ensure that
they are safe .

Some parents, on the other hand, object to these devices especially in ighl of recent
reports on the effects of radiation. it has been argued that phones are extremely
Another concem is the cost, as many youngsters can easily spend £30 a month
texting and caling their fiends. For poorer families this can be an unneeded cost
especially if there are several children in the family using mobides. Having an old
model often leads to bullying and many parents can be pressursed inlo buying
expensive phones in order to compete with peer pressure and to prevent their
children from experencing teasing and taunts at school,

This is also a concern for many teachers who have to deal with bullying issues and
whose lessons are frequently disturbed by mobile phones ringing. In many schools
across the country, mobiles have been banned due fo a rise in the number of pupils
recording and photographing teachers illegally. Since the introduction of mobile
phones there has also been the problem of cyber bullying, where children send
anonymous texts of a threatening nature. Likewise “happy sfapping’ has also become
an unwelcome trend, where people commit crimes and use mobiles 1o record what
childran are often at risk of having their phones stolen. Unfortunately, many studenis
do lose their phones in this way and this leads lo a great deal of wasted time for
{eachers who have o cope with the repercussions. The effect on pupils’ teracy skills
has also caused many leachers concemn, as text language often filters through to
written work. This cannol be blamed solely on mobile phones, as email is also
culpable but we must accepl that lext language has compounded the problem.

Many teachers can, however, see tha benefils of mobile technology if & is used
properly. With increased awareness of heailth and safety in schools, mobdes can be
useful for teachers on school trips and, in some schools, leachers are accepling
homework saved on these devices. This is cleary useful but, due to the number of
problems associaled with phones, they have 1o be discouraged, much to the
annoyance of students.



Without a doubt, most children could not ve without their mobilles and a recant poll
has revealed that in Brtain today, 75% of teenagers own a mobie. i provides
independence and most of us feel thal we are now allowed to go further and stay out
for longer as our parents can siill contact us easily. Not only are moblles used for this
purpose ; They are now also a whole entertainment system with WAP intarnet
access, cusiomised ring lones, camera and video faciies. They are a status symbaol
which allow youngsters o feel part of the crowd and when they are taken away we
feel isolated and vulnerable. As teenagers we are less likely 10 appreciale the health
and environmental issues which are pul forward by concemed committees and
individuals,

Recent reports reveal thal mobile phones, along with other devices using radiation,
ane destroying our planet and are having a negative effect on climate and global
warming. As the average person changes their phone once every one 1o two years
the impact on the planel is quile severe and the country is now faced with an
increase in waste products which have to be disposed of.

Unfortunately, however this is the cost of progress. Other forms of technology and
household equipment are equally dangerous bul nevertheless, have been of
significant benefit to sociaty. Why should mobiles be targeted and singled out in this
argument?

Last but not least is the argument that mobile phones have caused numerous road
accidents, while drivers attempt to talk whilst driving. This clearly is a serious issue as
innocent vicims are often involved, yet the legal system fails to enforce any serous
punishment! A driver using a phone illegally can expect 1o gel away with a mere fine.

Should this mean, then, that we should all be penalised for those who fail to follow
the law? Afterall, hands-free equipment ensures that there is no real need for
motorists fo use thelr mobiles whilst driving. If we all use some common sense,
mobie phones should not present a problem. Furthermore, they have offen been
used to save lives in serous road accidents as viclims have been able to access the
amenency services quickly.

In summary, | believe that mobile phones do have the potential to be harmful,
if not used sensibly yet they also have a range of benefils for children,
parents and socety in general. They reassurance and independence and
also be used by the legal system to track and monilor the whereabouls of
Mobile phone records can be used in a court of law as evidence and as
as their usage is controlled, should not cause any serious concem. It
that mobile phones should be here 1o stay.

il

i

The writer’s voice is clear and consistent, using appropriate language
and register throughout. He demonstrates his ability to control this
particular genre and produces writing with both impact and appeal.
The effective use of vocabulary and grammar enables the writer to
present information and achieve appropriate emphasis of the points
being made.

The argument is structured. Points are presented in a logical
sequence with coherent development of ideas and a rationale given
to support the evidence. The pace of the discourse is brisk and
sustains interest by the balanced presentation of ideas. As a result
the writing provides a coherent, reasoned and persuasive study on
modern-day use of the mobile phone in our society.

The writing is technically accurate and paragraphing supports the
structure of the discourse. A range of punctuation is used effectively
to clarify meaning and achieve effect. The writing reflects features
characteristic of performance at Level 8.
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Making judgements at the end of Key
Stages 2 and 3
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This section shows how level descriptions can be used when making
judgements about which level best describes a learner’s overall
performance at the end of Key Stages 2 and 3.

You may find the following points useful when considering the
profiles in this section.

The learner profiles are not presented as a model for how you
should collect evidence about your learners. Although you will
want to be able to explain why you have awarded a particular
level to a learner at the end of the key stage, there is no
requirement for judgements to be explained in this way or
supported by detailed collections of evidence on each learner.
Decisions about collecting evidence, and about its purpose and
use, are matters for teachers working within an agreed school

policy.

The commentaries on the pieces of work have been written to
explain the judgement made about a learner’s performance. They
are not intended as an example of a report to parents/guardians.

The materials in each learner profile can only represent a small
part of the information and experiences that make up a teacher’s
knowledge of each learner. They do not reflect the extent of the
knowledge of each learner that you will have built up over

time across a range of different contexts. You will use this
knowledge to make a rounded judgement about the level that
best fits each learner’s performance.

You will arrive at judgements by taking into account strengths and
weaknesses in performance across a range of contexts and over a
period of time. Opportunities will need to be provided for learners
to demonstrate attainment in all aspects of the level descriptions.

Some of your learners may need to use a range of alternative
forms of communication to show what they know, what they
understand and what they can do.

Task setting, resources and support for learners across all levels
are important features. To enable individual learners to achieve
their potential, the match between learning outcomes and task
setting is a critical factor.



Oracy

The DVD included in this guidance exemplifies standards in oracy

at Key Stages 2 and 3. It contains scenes from a series of activities
that have been edited to focus on the target learners. The activities
selected show part of the range of contexts through which oracy
skills should be developed. They include collaborative tasks,
discussions within small groups of mixed and/or similar ability peers
on a variety of topics, responses to questions and more formal
presentations to an audience. Their teacher knows much more about
their work in oracy than it is possible to include in these profiles.

Key Stage 2

At Key Stage 2 we see each of the three target learners, Sion,
Shannon and Sophie, engaged in group discussions about friendship,
Welsh cultural identity and the impact of characters in a class novel.
They are in groupings of similar ability for these activities. In addition,
and more formal in nature, each learner makes an on-screen
presentation on a topic of their own choice to their teacher and
peers. They answer questions on the subject of their presentations
from their audience and respond to their teacher’s questioning
about how they might improve on their performance for a future
presentation. The final activity shows each of the three learners
presenting their own poetry, written following a class study of the
Judith Nicholls poem, ‘Night’. Their awareness of the audience’s
needs and the impact of tone, pace, volume, clarity and the use of

gesture, body language and facial expression can be considered here.
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Key Stage 3

At Key Stage 3, the activities shown are extracts from tasks
undertaken by a mixed ability group of learners and edited to
focus on the target learners. They take part in a board game that
requires each player to talk about the subject appearing in the
square on which their counter lands. When learners encounter a
comment square they will also be expected to reflect on previous
contributions and develop the discussion further. At the end of
the board game, the winning learner decides which subject is
most interesting. A group discussion about uniform develops from
this activity and all learners are able to contribute their ideas and
opinions on the subject. They listen to an evaluation summary of
the group’s performance from one of their peers who has used a
skills checklist to assist in the self-assessment and peer assessment
of Oracy. The second activity presented is a simulation of a public
enquiry. Following a brief period of familiarisation with the task
and preparation, learners take part in the discussion, assuming the
roles of interested local parties. The final activity shows the group
collaborating to prepare a presentation of ‘Chief Seattle’s Letter’ to
an audience of their teacher and peers. They discuss how best to
present the text and then engage in the agreed group presentation.



Key Stage 2

Sion Level 5

Sién is an 11-year-old learner in Key Stage 2.

His teacher knows much more about Sién’s performance in Oracy
than can be included here. However, this profile has been selected
to illustrate characteristic features of Sién’s work across a range of
activities. Each example is accompanied by a brief commentary to
provide a context and indicate particular qualities in the work.

Sidn’s teacher judges that his performance in Oracy is best described
as Level 5.

Sién speaks confidently in a range of situations and on occasions,

as during his on-screen presentation, is able to introduce humour to
his talk. His talk engages the interest of the listener (characteristic

of Level 5). He uses facial expressions and gesture as well as varying
his tone and pace to enhance his delivery and engage the audience,
as seen in his presentation on the human body and his poetry. Here
he is seen to vary expression and vocabulary (Level 5). He shows
awareness of listeners and of the need to use vocabulary appropriate
to the task being undertaken. He shows a developing understanding
of the need to use standard English in more formal situations such as
his on-screen presentation to his peers.

In discussions, he is able to pay close attention to what others say,
ask questions...and make contributions (Level 5). He is confident

to take the role of chair in order to move the talk forward. When
expressing opinions he is able to provide reasons to support his
views (characteristic of Level 5) but is, on occasion, reluctant to
move from his original view, despite the persuasive and reasoned
opinions offered by others. He recognises the need to respond to an
audience and show some understanding of how to evaluate his own
performance as a speaker, suggesting changes in vocabulary and
style which would improve talk (Level 4).
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Ways forward

Sién should continue to have opportunities to develop the range
of audiences and purposes for his talk, including opportunities to
speak in contexts that are more formal. He should continue to pay
close attention to what others say and consider how and when to
respond. He should be encouraged to evaluate his own and others’
performance in speaking and listening, and consider how changes
can bring about improvement.

Summary and overall judgement

Levels 4 and 5 were considered and Level 5 was judged to be the
best fit.



Key Stage 2

Shannon Levels

Shannon is an 11-year-old learner in Key Stage 2.

Her teacher knows much more about Shannon’s performance in
Oracy than can be included here. However, this profile has been
selected to illustrate characteristic features of Shannon’s work
across a range of activities. Each example is accompanied by a brief
commentary to provide a context and indicate particular qualities in
the work.

Shannon’s teacher judges that her performance in Oracy is best
described as Level 4.

Shannon is able to engage well with discussion; she listens carefully,
makes contributions and asks questions (characteristic of Level 4).
Her attentive listening is characterised by maintained eye contact and
an open and receptive posture. She organises and develops her ideas
thoughtfully, making contributions...that are responsive to others’
ideas, needs and views (Level 4).

Shannon is beginning to develop confidence to speak in an
increasing range of situations. Her talk is adapted to purpose and
she is able to convey ideas and opinions clearly, including reasons
occasionally (Level 4).

In more formal contexts, such as her on-screen presentation

and poetry presentation to her peers, Shannon is beginning to
understand the need to adapt her talk, and use appropriately
some of the features of standard English vocabulary and grammar
(Level 4). When invited to evaluate her performance and suggest
improvements, Shannon found it challenging to detail ways to
enhance a future presentation.

Ways forward

Shannon should continue to have opportunities to extend the

range of audiences and purposes for her speaking and listening. In
discussion, she should be encouraged to develop reasons to support
the ideas and opinions she expresses. In situations that are more
formal, she needs to consider how changes in vocabulary and style
can improve talk. She should be encouraged to develop skills in
evaluating her own and others’ performance so that she understands
how improvements can be made.

Summary and overall judgement

Levels 3 and 4 were considered and Level 4 was judged to be the
best fit.
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Key Stage 2

Sophie Level3

Sophie is an 11-year-old learner in Key Stage 2.

Her teacher knows much more about Sophie’s performance in Oracy
than can be included here. However, this profile has been selected
to illustrate characteristic features of Sophie’s work across a range
of activities. Each example is accompanied by a brief commentary to
provide a context and indicate particular qualities in the work.

Sophie’s teacher judges that her performance in Oracy is best
described as Level 3.

In discussion, Sophie demonstrates understanding of the main points,
which is a characteristic feature of Level 3. She is able to express

an opinion simply (Level 3). She is more confident when working

in a group of similar-ability peers and is able to assume the role of
‘chair’ in this setting. Her careful listening allows her to ask questions
of others to develop their ideas and contributions, as is shown in

her discussions about Welsh identity and the characters in a novel
(characteristic of Level 3).

When delivering a formal presentation to her teacher and peers,
Sophie relies on the prompts she has prepared. Her on-screen
presentation relies mainly on the listing of simple facts she has
researched; there is a little elaboration through detail or opinion
showing she has begun to adapt what she says to the needs of a
listener (characteristic of Level 3). Sophie is beginning to appreciate
the needs of an audience and attempts to adapt her vocabulary

to meet the requirements of a more formal task. In her poetry
presentation she delivers her poem to the group in a clear and
audible voice.

Ways forward

Sophie should have opportunities to develop confidence through
experience of a widening range of contexts, purposes and audiences
for her speaking and listening, including those of a more formal
nature. She should be encouraged to offer opinions that are more
reasoned and, when presenting ideas and information, give more
detailed elaboration of her subject.

She should develop skills in evaluating her own and others’
performance in speaking and listening in order to gain an
understanding of how to improve.



Summary and overall judgement

Levels 2, 3 and 4 were considered and Level 3 was judged to be the
best fit.
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Key Stage 3

Shannen Levels

Shannen is a 14-year-old learner in Key Stage 3.

Her teacher knows much more about Shannen’s performance in
Oracy than can be included here. However, this profile has been
selected to illustrate characteristic features of Shannen’s work
across a range of activities. Each example is accompanied by a brief
commentary to provide a context and indicate particular qualities in
the work.

Shannen’s teacher judges that her performance in Oracy is best
described as Level 4.

Shannen shows that she is able to talk and listen with confidence
in a range of contexts (Level 4), both informal and some that are of
a formal nature (Level 5). She is increasingly aware of the need to
adapt her talk to suit the purpose, which is characteristic of Level 4
performance. She organises ideas thoughtfully...conveying opinions
clearly, including reasons occasionally (Level 4). She is able to add
some detail and description to her ideas and opinions.

Shannen listens carefully and makes relevant contributions. /n
discussion, she listens carefully, making contributions and asking
questions that are responsive to others’ ideas, needs and views
(Level 4). During the board game activity, the discussion about
uniform and the collaborative preparation work, she shows that she
is responsive to other members of the group.

She is beginning to understand how changes in vocabulary and
style can improve talk and begins to use standard English in formal
situations (Level 5).

Ways forward

Shannen should continue to experience a widening range of
opportunities for speaking and listening for a variety of purposes and
audiences in order to enhance confidence. She should develop the
ability to evaluate her own and others’ performance in speaking and
listening in order to suggest ways to improve. She should consider
how to develop her talk purposefully during discussions and be
aware of the need to offer reasons in support of her views.

Summary and overall judgement

Levels 4 and 5 were considered and Level 4 was judged to be the
best fit.



Key Stage 3

Katie Levels

Katie is a 14-year-old learner in Key Stage 3.

Her teacher knows much more about Katie's performance in Oracy
than can be included here. However, this profile has been selected
to illustrate characteristic features of Katie's work across a range of
activities. Each example is accompanied by a brief commentary to
provide a context and indicate particular qualities in the work.

Katie's teacher judges that her performance in Oracy is best described
as Level 5.

Katie shows growing confidence in adapting her talk to suit the
demands of different situations. She takes an active part in discussion
(Level 6). Following the board game activity, she is able to assume
the role of assessor with her peers. With the help of a checklist, she
is able to evaluate her own and others’ performance as speakers and
can suggest ways to improve (characteristic of Level 6).

She expresses opinions and uses evidence to support her views
(characteristic of Level 6). She shows herself to be a sensitive and
thoughtful contributor to group discussion showing understanding
of ideas and considering how and when to respond to others
(characteristic of Level 6).

In contexts that are more formal, she is aware of the needs of her
audience and, by varying her vocabulary, expression and tone, she
engages the interest of the listener (characteristic of Level 6) as
seen in her contributions during the simulated public enquiry. She is
usually fluent in her use of standard English in formal situations and
this is characteristic of performance at Level 6.

Ways forward

Katie should continue to have opportunities to adapt her speaking
and listening for an increasing range of purposes and audiences. She
should continue to evaluate the quality of her own participation and
performance and that of others’ and develop her ability to suggest
ways to improve. She should have opportunities to extend the range
of methods to present ideas such as using ICT, drama approaches,
discussion and debate.

Summary and overall judgement

Levels 6 and 7 were considered and Level 6 was judged to be the
best fit.
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Key Stage 3

JOS  Level7

Jos is a 14-year-old learner in Key Stage 3.

His teacher knows much more about Jos' performance in Oracy
than can be included here. However, this profile has been selected
to illustrate characteristic features of Jos' work across a range of
activities. Each example is accompanied by a brief commentary to
provide a context and indicate particular qualities in the work.

Jos’ teacher judges that his performance in Oracy is best described as
Level 7.

Jos is confident in matching his talk to different situations,
confident in the demands of matching his talk to different contexts
(characteristic of Level 7). He uses a wide vocabulary precisely and
adapts his talk to suit an audience. He is adept at moving from
informal talk to an appropriate register in a more formal context.

He takes on the role of ‘chair’ and enables the discourse to move
forward while sensitively ensuring each group member is included
and has opportunity to voice their ideas. During the board game
sequences, the simulated public enquiry and the collaborative
preparation of a presentation he makes significant, sensitive and
thoughtful contributions, evaluating others’ ideas and varying how
and when they participate (Level 7). He develops his own ideas
and those of others. He expresses opinions and selects evidence to
support his views (characteristic of Level 7).

Jos listens perceptively, analyses contributions and is able to
summarise and articulate an overview for the benefit of the group
or audience. This is particularly apparent during the discussion about
uniform and in the public enquiry sequences where he makes a
range of contributions and is able to take a leading role, showing
that he has listened perceptively and is sensitive to the development
of discussion (characteristic of Level 8).

He evaluates contributions with his peers and offers reasoned
opinions about the importance of different aspects of oracy skills.
During the diamond ranking activity, he is able to evaluate the quality
of participation and performance and make salient points about ways
to improve showing confident use of standard English in situations
that require it (Level 7).



Ways forward

Jos should consolidate his existing skills in Oracy. He should continue
to develop the ability to evaluate his own and others’ performance
in speaking and listening and use terminology that allows him

to discuss and suggest ways to improve. He should continue to
experience a wide range of contexts for communicating and use a
variety of methods to present ideas.

Summary and overall judgement

Levels 7 and 8 were considered and Level 7 was judged to be the
best fit.
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Key Stage 2

Bethan Level 3

Bethan is an 11-year-old learner in Key Stage 2.

Her teacher knows much more about Bethan's performance than can
be included here. However, this profile has been selected to illustrate
characteristic features of Bethan’s work across a range of activities.
Each example is accompanied by a brief commentary to provide a
context and indicate particular qualities in the work.

Bethan'’s teacher judges that her performance in Reading and Writing
is best described as Level 3.

Reading

Activities from the Key Stage 2 English Optional Assessment Materials
(Gulliver), are used by Bethan's teacher to confirm that she is able to
read aloud quite fluently, using a range of strategies to make sense
of the text, including phonic, grammatical knowledge and contextual
understanding. She has a good understanding of the different text
types presented in the stimulus booklet.

Optional Assessment Material — KS2 English Gulliver Reading — Activity 7
(See Teacher's Handbook pages 28 — 29 & Resource booklet pages 37 - 42)
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In completing Activity 7 of the pack, Bethan reads aloud and
discusses the story Gulliver Meets the Emperor. Her responses to
the first five questions show that she has a good understanding of
the main points. She finds questions that probe her understanding
beyond the literal or require a response to features of language or
layout more challenging.
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As part of a series of lessons on the development of railways in
Victorian time, pupils read a wide variety of texts, such as census
returns, contemporary newspaper articles and transcripts of letters
written during the time the railway came to Milford Haven. They

also use a sheet containing quotes from Victorians expressing their
views, for and against, the advent of rail transport. The task outlined
requires individuals to choose a character from the period and, in
bullet point form, outline their views about the coming of the railway

to Milford Haven.
m opinion the railway coming to Milford m

-I

Cown. grt Oobs.
W

-Plur.n.'a cp&ch_r

My character is... . h&_ﬁn&_mn_@.ﬁ:'dna_qxﬁhc

| Remember!

This is set in the year 1845.

Think about vour character’s background.
T 5 G DSl I Try to base your arguments on facts...but
A ‘ [ ‘ ‘ ] always remember that you can exaggerate
| | | l your point of view!




Based on her research reading Bethan decides to present the

views which may have been held by Isambard Kingdom Brunel.
Although there is some repetition, Bethan successfully identifies
that her character is in favour of the coming railway. She lists more
jobs, improved wages, faster travel, fresher food stuffs — including
transporting fishing catches — as valid reasons for support. The main
points are presented orally from her research sheet. Ideas are simply
expressed without detailed elaboration.

Bethan produces a mind map based on the character of Mr Evans in
Carrie’s War by Nina Bawden. The information she uses is contained
in the first chapters of the novel and this task has been designed

to focus pupils on the range of characters populating the story. As
preparation, the whole class has contributed to the production of

a mind map based on the character of Carrie. The teacher models
the technique prior to pupils basing their own version on a different
character from the novel.
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The mind map shows that from her reading of the first four chapters
Bethan has already learned several facts about the character she

has chosen to present. She identifies some key points to describe

Mr Evans and moves beyond the physical appearance and factual
information to reflect the beginnings of her ability to understand
beyond the literal: he ‘likes being in charge’.

Pupils are given some information to read about smoking.
The sheet contains a series of questions as prompts to help them

structure their responses and analyse where the persuasive appeal to
a reader might be found.

To identily features of persuasive argumenis
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Bethan's responses to the questions show that she understands

the main points of the text. She is beginning to refer to the text to
support her ideas. She needs to develop her opinions with supporting
evidence and reasons to elaborate her ideas.

Writing

Following class study and discussion of the evacuation of children
during the Second World War, Bethan writes a story based on
what she has found out about the subject. The story opening is
reproduced.

The evacuakion

L Wwock up, one m::minf} to e So?nol of oy mum
I::Q.UEUJE Tim W ufamf-_azjbnrlrmm
Staren MM&&MSGMED‘F ba.ConMﬂ

- Sister  Sarhe.  Sobing 1n HM. Cornex o on Hhe radio
b Pmﬂm:me}Ef m"noLLSIﬂ;j thot Beibion were 3011“13
to war  Luth Germnﬂ Al childeen munt be

- evacaked T won thOﬂ-\SM-M(j Murn Said Wese
ho-.vin our {.D./)t br\ﬂﬂﬁ \: tﬁfﬁi‘& ngu& LEa..VE,.
Afﬁu‘ e breakfa.sfs went bhe brain Stakien.
to Set FEﬂSterd. and we gat on the Lrain.

Bethan’s story begins in a lively and imaginative fashion. She has
chosen to write a first-person narrative. She introduces the situation,
depicts the scene and identifies some of the main characters in rapid
succession. She is unable to sustain the first-person narrative and at
times lapses to give an account in the third person.
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Sentence demarcation is not consistent although direct speech is
indicated in one instance by inverted commas. Spelling is generally
accurate with inaccuracies presenting a phonetically plausible
alternative. Handwriting is legible but letters are not always
consistent in size and the formation of the letter ‘w' is problematic.

Pupils have been sharing the Michael Morpurgo book Wreck of the
Zanzibar as a class novel. The exciting episode of the shipwreck is
read and discussed. Bethan is asked to use the information in the
chapter to produce a front-page story for the local newspaper the
following morning. Her first draft is shared with a response partner
and edits are made to improve the writing.

Girl spotted sinking ship.

Thanks to Laura perryman for spotting a sinking ship and bringing
mony to bryher,

Yesterday Laura perryman was milking cows on samson hill with her twin
brother Billy perryman. Then out from the horizon beond the whit Island
there was a ship sinking and Laura and Billy ran home and told there
farther. The gig was lounched in five minets. When they looked it looked
like the st, marys gig would get there first but they lost an oar and had
to turn back. So when the chif shoke hands with the captin of the wreck
of the general lee all the island cheard. The general lee was taken back to
shore and the chif said if we had no Laura we would have no mony’ now
thay will have enuf mony for a month and Laura should have a happy 14™
birthday.

GIRL SPOTTED SINKING SHIP.

Thanks to Laura perryman for spotting a sinking ship and bringing
meney to Bryher.

Yesterday, Laura perryman was milking cows on Samson hill with her twin
brother Billy perryman, Then out from the horizon beyond the White
island there was a ship sinking and Laura and Billy ran home and told there
farther. The gig lounched in five minutes. When they looked it looked like
the St. Mary's gig would get there first but they lost an oar and had to
turn back. So when the chief shook hands with the captain of the wreck
of the General Lee all the island cheered. The General Lee was taken back
to shore and the chief said 'if we had no Laura we would have no money'
now they will have enough money for a month and Laura should have a
happy 14™ birthday.



The conventions — headline, lead sentence and concluding comment
— begin to address the needs of a newspaper reader. Bethan writes a
short account of the event and manages to include some of the key
ideas. The writing communicates meaning and has a basic structure.
She attempts to use appropriate vocabulary: "horizon’, ‘gig’, and
‘oar’. In the second draft, punctuation of sentences is improved and
some spelling errors are addressed. Inverted commas indicate direct

speech.

Bethan produces a leaflet designed to inform and persuade people
to visit Milford Haven Museum. The venue is her choice. Preparation
involves group study of a wide variety of information leaflets in order
to consider key organisational features, use of language and target
audience. Use of ICT is encouraged to support both information
retrieval and presentation of the final version.

Welcome to
Milford
Haven Museum

First part built sides added in
1830

The Quakers

In the Museum we have pictures
that show the Quakers Clothes
inc. tall Hats we also have a
model of the friends meeting
house which is situated in Milford
Haven town. The model shows
the children at school Well worth
a look!

H(T B

Friends meeting house

If you would like to find out more
about the history of Milford Haven
come on in and spend a few hours
looking around and talking to our
friendly guide.

whalers

A whaling ship could be called
the first factory ship because
whales were caught and by the
time they reached the shore they
were turned into a barrel of oil.

Sperm whale oil used for
church candles

Opening times

Summer time 11—5pm daily
Winter closed from October—March

Schools welcome anytime
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The information is adapted appropriately to leaflet form and is
organised and clearly presented. Headings, logo and annotated
diagrams are used to enhance the information and appearance of
the leaflet. Bethan attempts to be persuasive: ‘well worth a look!”,
‘friendly guide’, ‘schools welcome any time’.

The absence of some punctuation and some inconsistencies in the
use of capitalisation are problematic. Although Bethan seems secure
with features of the genre, content is very brief.

In preparation for the activity the group read a selection of published
poems about fireworks. They discuss adjectives, adverbs, similes

and metaphors and highlight some of their favourite words and
phrases in the poetry. As part of their preparation for poetry writing
individuals produce a mind map of vocabulary and phrases they
might use. After producing a first draft of her poem, ‘Fireworks’,
Bethan shares this with a response partner and redrafts a final
version using ICT.



Bethan produces a poem using lists of describing words. The
influence of other poetry and a thesaurus are apparent in her choice
of vocabulary. Spelling is generally accurate and she separates her
lists of words with commas. Future work should encourage more
selective use of vocabulary and the development of varied sentence
beginnings. There are some successful glimpses of a personal
response to the subject matter by the writer and these should be
refined and developed.
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Reading

Bethan'’s teacher knows, from hearing her read, that she is able

to read a range of texts fluently and accurately. She is able to use
appropriate strategies in order to read independently and establish
meaning (characteristic of Level 3).

Her reading of a range of texts shows understanding of the main
ideas. When undertaking a task, which requires individual research,
she is able to locate information on a particular subject. She presents
her findings simply. In her mind map and in response to research on
rail transport, it is apparent that she is just beginning to understand
beyond the literal, using inference and deduction (characteristics of
Level 4), and this skill should be developed further.

She shows understanding of the main points in the information
text about smoking (characteristic of Level 3) and shows signs that
she is beginning to refer to the text when explaining her views
(characteristic of Level 4).

Way forward

Bethan should continue to respond to a wide range of texts and
have opportunities to develop her views by referring to the text. She
should present more detailed information to justify her opinions.
The early indications that she is beginning to read beyond the literal
should be encouraged.

Summary and overall judgement

Levels 3 and 4 were considered and Level 3 was judged to be the
best fit.



Writing

Bethan is able to communicate meaning in both creative and factual
forms. Her narrative, news report, leaflet and poem show awareness
of different forms. Sequences of sentences with secure basic structure
are used to develop ideas (characteristic of Level 3). Basic punctuation
to demarcate sentences is generally used accurately but capital

letters for proper nouns are not used confidently. She has separated
words in a list with commas and indicates direct speech with inverted
commas. Where spelling inaccuracies occur, they are usually a
phonetically plausible alternative (characteristic of Level 2).

In her poem ‘Fireworks’, Bethan’s vocabulary has been chosen for
variety and interest (characteristics of Level 3) but there are also some
adventurous choices which show she is beginning to select words for
effect, a feature which is characteristic of Level 4.

Way forward

Bethan should be encouraged to extend the range of sentence
structures she is confident to use. She should develop the content
of her writing to include more detail and description. Consistent and
correct use of capitalisation will improve the clarity of her writing.

Summary and overall judgement

Levels 3 and 4 were considered and Level 3 was judged to be the
best fit.
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Key Stage 2

Megan Levels

Megan is an 11-year-old learner in Key Stage 2.

Her teacher knows much more about Megan'’s performance than can
be included here. However, this profile has been selected to illustrate
characteristic features of Megan’s work across a range of activities.
Each example is accompanied by a brief commentary to provide a
context and indicate particular qualities in the work.

Megan's teacher judges that her performance in Reading and Writing
is best described as Level 4.

Reading

Megan produces a mind map to represent her understanding of the
character of Mr Evans in Carrie’s War by Nina Bawden.




Megan’s observations about Mr Evans are supported by reference
to the text. She is able to use inference and deduction and this is
apparent from the observations she makes in relation to Mr Evans’
dealings with other characters. Comments such as ‘mean to her’,
‘very religious’, ‘tidy house’, ‘limited stair use’, and ‘uptight’ show
that Megan is able to read beyond the literal meaning of the text.

Pupils are asked to gather ideas and information from a wide range
of source materials in order to address the question "What was
evacuation like for children during World War 2?" A project pack of
materials from the library service supports the research and pupils are
also encouraged to use ICT resources.
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'What I found out:
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Megan has used the range of source materials available to gather
ideas about conditions for evacuee children during the Second World
War. Her summarised version of the information she has read shows
that she is able to understand significant ideas, themes and events and
is beginning to use inference and deduction. She is able to locate and
retrieve information effectively on a specific topic from more than one
printed source. She presents her research findings clearly.

Pupils are asked to identify how a text on smoking attempts to
persuade a reader. A series of questions appear on the work sheet
to help structure pupils’ responses and analyse where the persuasive
appeal to a reader is located.

To identify features of persuasive arguments

What is the purpose of the \ The author uses language to gain the /‘ar:lf is an example of a
first paragraph? reader’s attention. Can you re-write the persuasive device.
first sentence with the same impact? Can you think of any other
words that have the same
It' . b Ilﬂgn “I uu h:u:: u. anacoer. impact?
Tt aheon cohak Bo

ool g

]
r ot T
What technique has the q The answer is staring you in the face.

author used here as a larting to smoke is the worst mistake you The middle three
persuasive device? 1d make. paragraphs are organised

HE s mode 1}; Mu.h&l L}u. First, it"s a waste of money. Cigar cost oy ot

about £5 per pack of twenty — that's £35 per 2
\ J | week and £1,820 per year for a twenty a day Notice the first word in
smoker. Surely you would rather spend that

h paragraph.
money on other things like holidays, oo e
Use the visual computers or clothes. Think of some other

~

presentation of point / ’\ words that you could use
elaboration to write notes Second, smoking can make you appear less instead
about this paragraph ttractive. Evervbodv hates the stink of :

{_igmg_smkg and the stench can linger, You could use o thesourus,

,i A both on your clothes and your breath!
Smoking can also cause bad skin, making it

- le and wrinkly. Teeth and gums can .ahi.r.;u:::;

become stained or worse still, gums can }_-L,u

become swollen and teeth can fall out ]

as a result of smoking. N

Detail and explanation A *'-Dﬂu?'—
support ﬁ:‘:‘dn argument. | 4 Third, it's bad for your health. Smoking kills
hY // about 114,000 people in the UK every year.

It is responsible for many serious health
Linking words make logical problems such as high blood pressure (which
cannections can lead to strokes and heart disease) and

cancer. On average, each cigarette shortens a

wo.ker‘s life by eleven minutes. \ A
Why is this paragraph 4

particularly persuasive? Three good reasons for not smoking. Why
would you even think about it?

If you were offered a cigarette, would this
argument persuade you to say no? Why / why

o e Ll

Ercptnawe and nnu”a

Conclusion and rhetorical
question to finish,

]
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Megan recognises the purpose of the introductory statement in
contextualising the argument for a reader. She understands the
significant themes and ideas presented in the text. Her response
shows understanding of how statistics (numbers) are used to
emphasise a point. Authorial techniques, such as stating an opinion
as if it were fact, are identified. She recognises the textual markers
used to build up an argument and is able to suggest alternatives
such as “...next, finally’. A concluding view is offered that
summarises information from various parts of the text.

Pupils are asked to identify the key events in a short class novel they
have been studying, Bill's New Frock by Anne Fine. As well as listing
their ideas about key events they are asked to empathise with the
main character, and some take part in a hot-seating session.

Summary of Key Events and consideration of Bill’s feelings:

Key Events

* Bill wakes up as a girl
“His mum puts a pink_dress on fim
*Dad calls him FPoppet
*whistled at by Mean Malcolm
“old fady felps Bill cross road
*headmaster treats Bull differently
*heavy table carmed by boys
“®Bill gets the part of Rapunzel
* Mrs Collins told Bill to be neater
I think_that Bill enjoyed being a girl when the headmaster told him off — but kindly.

I think I did quite well in my hot — seating because I answered quite fully about
fiovw Bill would be feeling.
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Megan uses her knowledge of the novel for the summary of key
events, confirming her ideas by skimming and scanning through

the text. She understands the significant ideas, themes and events
and realises the effect these events are likely to have on the main
character. She is able to infer and empathise with Bill’s situation to
some extent. She offers a brief evaluation of her performance during
a class hot-seating session.

Writing

The context for the narrative writing is established by the teacher:
the discovery of some photographs in the loft. Prompt questions help
to scaffold ideas and guide the writer to consider, in more detail,
how the story will develop.
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The extract shows that the narrative is organised and communicates
meaning to a reader. Megan is aware of the need to establish

an interesting opening to her narrative. She varies the sentence
structure and chooses words carefully for impact and precision. The
author’s voice is becoming clear with some well-chosen phrases:
'...like some pearls floating around in the sea’, ‘caught the edge of
my eye’, ‘it smelt like a young girl’s perfume’. Megan is willing to
experiment and play with words and images to achieve a desired
effect. Rhetorical questions are used to add interest and suspense.
She is beginning to paragraph her writing. Spelling, including that
of polysyllabic words that conform to regular patterns, is generally
accurate. Punctuation is used to clarify meaning and Megan should
develop her use of internal punctuation. The inclusion of detail to
help develop characterisation and the use of more varied sentence
beginnings would support her progress.

The group read a selection of published poems about fireworks.
They discuss effective words and phrases and highlight some of
their favourites. In preparation for writing her own poem, Megan
produces a mind map of ideas and vocabulary she might use. A
first draft of her poem is shared with a response partner and a final
version is produced using ICT.
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Firewor

The Roman candle is like a fountain of flowing colours
As it bursts into the night sky,
Its silver and gold rain as it falls on the garden
grass.
It smells like a burning bonfire
and sounds like a witches screech in the night.

The cathrine wheel is like a whirling fire
as it whizzes in the dark sky,
it’s colours are bright and beautiful.
The children that watch are amazed at the sight
there faces are full of delight.

The rocket is the best of them all
some of them are ten foot tall
the noise they make can make you shake
because they're very loud

and sometimes frighten the crowd
when they reach that point in the sky
the bang can sometimes make you cry.
Time to go home now the children say

Now it’s time to be on our way.
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Megan’s lively writing develops some extended images and her
interest in using words for precision and effect is apparent in some
of her more adventurous choices: ‘witches screech in the night’, ‘a
fountain of flowing colours’, ‘whirling fire" and ‘silver and gold rain’.
Her attempts to produce a rhyming poem are not entirely successful
and the strength of the opening section is not sustained. Developing
the use of internal punctuation to support accurate reading and
encouragement to use more varied sentence beginnings would
extend Megan’s skills as a writer.



| Letter applying for a job

Megan writes a letter applying for her dream job as a PE teacher at a

high school.
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The writing is well presented and organised appropriately for purpose
and intended reader. The letter, which attempts to be suitably formal,
gives a range of information about Megan’s own suitability for the
position. The writing attempts to be persuasive and the letter ends
with a direct appeal. Paragraphing is developed through a point and
elaboration approach. Megan uses a colon to introduce a list, which
is appropriately separated by commas. Brackets are also used.

Some variety in sentence beginnings would improve the cohesion of
the writing. Expression is clumsy in places and the language is simple.
Megan should continue to develop her use of formal expression and
vocabulary appropriate to task.

Megan'’s class has been studying the Nina Bawden novel Carrie’s War.
On reaching the end of Chapter 4, a class discussion takes place to
predict events in the next chapter. During the discussion attention
also focuses on aspects of the author’s style.

Pupils are asked to write the first paragraph of Chapter 5, writing in
the style of the author.



Carrie’y War - Chapter 5

Nick and Carrie, panting uncontrollably, realised they were
inavkitchen: There woy o fire dancing i the fireplace, &
cold, , stone floor and the aromatic scent of apple pie. "Your
Carrie and Nick, yow're here for the goose; anmv I right?”
asked oo womany inv v rocking chair by the fire. Albert
Sandwich way at the table:

“What'y the: matter?”
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Megan has produced an introductory paragraph for Chapter 5. She
picks up events in the narrative where they left off and successfully
establishes the scene for the next episode. In her writing she uses
vocabulary and images appropriate for the task. She uses internal
punctuation with some success and indicates direct speech with
inverted commas. Her spelling is generally accurate.

Reading

In responding to a range of texts, Megan is able to show her
understanding of significant ideas, themes, events and characters
(characteristics of Level 4). She produces a summary reflecting the
key events in the class novel studied. She is able to use inference and
deduction, as seen in her response to the character of Mr Evans and
the experience of evacuation during the Second World War. She has
been able to locate and use ideas and information on a specific topic
from more than one printed source (characteristic of Level 4).

She can select relevant words, phrases and information to support
her views (characteristic of Level 5) and is able to present her ideas
and research findings clearly.

Way forward

Megan is beginning to show some features of Level 5 performance
and these should be further consolidated to ensure her progress. She
should be encouraged in her efforts to select appropriate references
from the text to support and enhance her ideas and opinions.

Summary and overall judgement

Levels 4 and 5 were considered and Level 4 was judged to be the
best fit.



Writing

Megan'’s story, poem and letter show that she is able to produce
writing in a range of forms (characteristic of Level 4) that is lively and
interesting. She effectively produces a chapter opening in the style of
an author she has studied. She organises her ideas appropriately and
they are sustained and developed (characteristic of Level 4). Megan’s
writing shows that she is interested in experimenting with and
choosing words to achieve an effect, which is characteristic of Level 4
performance. She is beginning to extend meaning and use different
sentence structures although more variety should be encouraged. Her
writing is organised into paragraphs (characteristic of Level 4).

Sentence demarcation is accurate and Megan uses a range

of punctuation to enhance the clarity of her writing, which is
characteristic of performance at Level 5. Spelling conforms to regular
patterns and is generally accurate. Handwriting is clear and legible.

Way forward

Megan should continue to develop the range of her writing,
including tasks that are more formal in nature.

Summary and overall judgement

Levels 4 and 5 were considered and Level 4 was judged to be the
best fit.
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Key Stage 2

Hari Level 5

Hari is an 11-year-old learner in Key Stage 2.

His teacher knows much more about Hari's performance than can

be included here. However, this profile has been selected to illustrate
characteristic features of Hari's work across a range of activities. Each
example is accompanied by a brief commentary to provide a context
and indicate particular qualities in the work.

Hari’s teacher judges that his performance in Reading and Writing is
best described as Level 5.

Reading

Following class study of the novel, pupils watched the Channel 4
video version. Their response was structured by a worksheet.

Hari recognises the central theme of the novel and offers reasons

in support of the personal preference he expresses. He is able to
identify different layers of meaning in the text and demonstrate
perceptive understanding of the wider issues presented in the novel.
In his comparison with the video he justifies his opinions about the
limitations, in this instance, of the film version: ‘the video...left out
some of my favourite parts’, ‘the humour of the book didn’t transfer
to the video'.



Video - Compare and Contrast (T2)

You have read the 'Bill's New Frock’

book. Note down answers to these

questions before watching the video.

Did you erday the s'rary? Why? Why hot?

Why do you rhmk Anne F!ne wm?e ﬂ‘us bwl-:?

Now watch the video. Note down any similarities and differences,
then decide which one you enjoyed the most and explain why.

How the two versions are similar

How the two versions are diffamnr

wwm' beg bogs ad girls

a3
oncy saan bplor campngy
PeaT¥dora chonk which bbb ol
W beak. -conis. gt

u““‘f g ol chew) ~ L,k

pairbig, -book.
TP P

PE - asivlae. on video.

Which version did you like best and why?
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Following class study of the first five verses of the poem, Hari writes
his response and completes the task, which is to suggest possible
outcomes to the dramatic narrative of the poem. He uses his
knowledge and understanding of the poem to predict a likely future
outcome based on the clues that are given in the first part.

g,
3
|
i
I



Hari's extended response to the poem demonstrates his ability to
show understanding of the text. He uses inference and deduction
and identifies different layers of meaning. His personal response to
the poem is justified and he refers to aspects of language and ideas
to support his view. He is able to select some appropriate quotations
to support his ideas.

Hari is able to explore characters’ motives and uses the information
in the text to predict a likely conclusion to the narrative.

He should continue to develop his understanding of different layers
of meaning within literary texts. In addition he should also develop
his understanding of authorial techniques in order to comment on

their significance and effect.

69



70

Hari constructs a letter in response to one from Rhian, who lives
on a sheep farm in Snowdonia. He researches information about
conditions on a Welsh sheep farm from a variety of sources,
including the internet. He incorporates some of the detail of his
research in his reply to Rhian’s letter.

Extracts from his response are reproduced.

53 MAd Reed,,



Hari shows understanding of the content of Rhian’s letter and
information studied to support the production of his own response.
He selects some key points on which to comment. He retrieves and
collates information from a range of sources.
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Pupils are asked to identify how the text on smoking attempts to
persuade a reader. A series of questions appear on the worksheet
to help structure pupils’ responses and analyse where the persuasive
appeal to a reader is located.

To identify features of persuasive arguments

Kth'listh:plrpuszn‘f'rh\ The auther uses language to gain the (‘-:dfusumphnfu
first paragraph? reoder’s atfention. Can you re-write the persuasive device,
first sentence with the same impact? Can you think of any other
words that have the same
ﬁ :: : 3 E e i ¥ impact?
- B . 3 ! ry * -
. syl M
'\E uﬁmb off Wi -/ I \ oboously,
f/-wl has the B T The answer 15 staring you in the foce.
aiithior sl harc ol o I\\i’nngmmknslhemmmum /fm,.mm \
persuasive device? 1d mak paragraphs are organised
) ) as a sequence of
The. hos h_,,ml, First, it"s n waste of money. Cigareties cost arguments.
,_m Ed.lb about £5 per pack of twenty - that's £35 per
week and £1,820 per year for a twenty a day Motice the first word in
- smoker. Surely you would rather spend that #|  each paragraph
(,/' * maney on other things like holidays,
Use the visual compulers or clothes, Think of some other
presentation of point / _ words that you could use
elaboration to write notes Second, smoking can make you appear less instead.
about this paragraph. tractive. Everybody hnftes the stink of
and the stench can linger, You could use o thesourus.
..|-'E o e baoth on your ¢lothes and your breath!
ik Smoking can also cause bad skin, making it
j and wrinkly, Teeth and gums can
become stained or worse still, gums can
f i m become swollen and teeth can fall oul
ﬁ a resylt of smoking.
Detol and explanation
support the main argument, Third, it"s bad for your health. Smoking kills
k / about 114,000 people in the UK every vear.
It is responsible for many serious health :
[ L kg ot vl Mol ] problems such as high blood pressure (which L——_
connections can lead to strokes and heart disease) nnd

cancer. On , each cigarette shorte W"‘“’_
Why is this paragraph ﬁ”k“'s ”;-‘?frm mfllrules. iz \_HJ'U’“’ MAJLWJ#. )
15

particularly persuasive? Three good reasons for not smoking, Why
would you even think about it?

If you were offered o cigarette, would this
wmﬂnmhmm? Why / why
not?

i

Conclusion ond rhetorical
question to Finish

J
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Hari's responses show that he recognises the functions of the
introductory statement: to gain a reader’s attention and to introduce
the premise of an argument and the author’s viewpoint. He identifies
and re-casts information, modelling the authorial techniques
demonstrated in the stimulus text.

His responses are full and detailed, gleaning information
appropriately from various parts of the text. He shows a clear
understanding of persuasive techniques, text markers, devices used
for emphasis and the technical vocabulary employed.

Writing

The stimulus for this writing, based on the Sea Empress disaster,
comes from the series I’'m writing to tell you about... Additional
research of contemporary accounts using the internet supports the
writer in establishing background and technical detail in his recount.
In addition to using ICT to find and develop information and ideas,
Hari word-processes the final draft.

73



74

The sea Empress disaster

On the night of 15 February 1996, an oil tanker called the sea Empress was
grounded off the coast of Milford Haven. 72,000 tones of crude oil was spilt into the
seas around Pembrokeshire, an area of coastline renowned for it's natural beauty.
Initially 2,500 tonnes of o1l was spilt but more was to come......

The first night of the disaster

The sea Empress was heading for the Milford Haven oil refineries carry crude oil
from the sea. On the first night the oil tanker had spilled the first 2,500 tonnes of
crude oil and tug boats had to come out to keep the tanker still so it didn’t spill any
more, The plan seemed a good plan but an unexpected turn of events was about to
take place.

The following days

Crver the next couple of days the oil tanker got worse. The plan was to get four tug
boats and hold it in place so the tanker couldn’t go in to any more rocks and spill even
more crude oil but they needed to get the other 132,000 tonnes of crude oil to an other
tanker. But with gale force 9 winds forcast it was not going to be easy. The sea
Empress was being tossed and turned, the holding cable snapped and the engine room
flooded. The tanker grounded again and more damage was done to the vessel causing
more oil to be leaked into the waters,

The clean up operation

The port authority and the local rescue departments managed to control the oil
spillage, but only afier 72,000 tonnes had been spilled. A huge amount of sea life was
damaged as a result of the spillage and the RSPCA and RSPB (Royal Society for the
Protection of Cruelty to Animals and Birds) worked hard 1o save as many of the
creatures as was possible. The oil that had spilt into the sea was treated with cleaning
chemicals and hundred of volunters assisted in the beach clean up process.

Let's hope that the tanker builders have leamt that double hulling the oil tankers is
very important in order to reduce the effects of future spills.

The recount is well structured and uses subheadings as features

of layout appropriate to the genre. The introductory sentence
establishes the context for the writing. A range of punctuation,
including brackets and apostrophes, are used effectively. The use of
ellipsis to develop a sense of foreboding is sophisticated. The writing
shows evidence of precise and technical vocabulary: ‘renowned for
it's natural beauty’, ‘"double hulling the oil tankers’, “tanker grounded
again’, 'holding cable snapped and the engine room flooded'.

Hari should continue to develop a sustained formal tone and use
vocabulary appropriate to task. He should continue to extend
knowledge and use of internal punctuation to enhance meaning.



Hari writes a letter applying for the position of accountant for a
company. His teacher has reminded him about the appropriate
features of layout and tone of a formal letter prior to beginning the
task.

T el g e Lot e,
?#5’% D39 F3p
/9% Mhy., 2019

Dear- % Breohlyn,

In o your poslir-in rualemabicion

R e S g ety

i porbi e b o ot e g
PP R ARty ke e ot e

CSE and an Alevel i the subgeck. [Lave. also

ﬂﬂ%ﬂ”mmﬁwﬂ&
O of el benmuad puain sl Sk In vy
iR LR

i
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Hari uses the appropriate features of layout and his introductory
sentence establishes the context of the letter. The tone is sustained
and suitably formal throughout. Content is developed to convey
convincing arguments in a range of areas designed to make his
application persuasive and appealing to a prospective employer:

‘| have a great amount of experience’, ‘I'm very cooperative’,

‘I am a great enthusiast’, ‘optimism’, ‘I help, give words of
encouragement...’

The writing is paragraphed effectively and uses a variety of sentence
structures. A range of punctuation is used appropriately. Spelling is
generally accurate. A strong final persuasive appeal to the recipient
emphasises Hari's understanding of the purpose of this letter.

He should continue to consolidate his range of sentence structures
and vocabulary and develop his use of a more sustained formal tone
appropriate to such tasks.

The class shares a selection of poems on the theme ‘Night time'.
The poem ‘Night’ by Judith Nicholls is discussed and features such
as syllabic patterning, use of metaphor and simile are considered.
The majority of the group uses this poem to provide a framework
from which to develop their own ideas. On completion of first draft,
the work is shared with a response partner and further editing
takes place. The final version is presented to peers and constructive
comment is invited. Pupils also put their poems on audio tape and,
as well as using various voices, are encouraged to devise special
effects sounds where appropriate.



Nght
o darR, dork weed. dsule hond.
ulle. ruy- hondd,
A S o

gl S bue oy el
[,_);.m_f mﬁjﬁrmbﬂgi

st ok o nite g hndy

Walch ook Sor the dark, dark wosd, urhals incide, could,
b yestent |

Hari successfully constructs a response to the stimulus poem.
Although he uses the poet’s refrain to begin each verse, he manages
to create a lively and original work. The writing is powerfully
atmospheric with strong images and a sense of foreboding created.
Effective use of punctuation enhances the impact of the writing.
Spelling is correct in this final draft. The syllabic patterning is

not entirely successful. Further experimentation with features of
vocabulary and style should be encouraged in order to achieve

desired effects.
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Following a class visit to the underground Stockport Air Raid
Shelters, Hari writes a story with a Second World War theme. The
first sentence has been given as a stimulus from which pupils should
develop their narrative. Response partner feedback supports final
editing. The first part of the story is reproduced here.



Hari has successfully developed the context for the narrative. He has
presented a typical scene and created convincing characters to carry
the action forward. The initial paragraphs create an atmosphere

of chaos and confusion into which emerges one woman’s panic at
discovering that her family is missing. Simple and complex sentences
are organised into paragraphs. Vocabulary choices are imaginative
and enhance the narrative. A range of punctuation is used and is
generally accurate. Hari should continue to develop dialogue to
enhance characterisation and to improve cohesion and pace of the
narrative.

Hari produces discursive writing to explain his opinion about whether
it is better to be a boy or a girl. The activity arose from the class
study of the Anne Fine novel Bill's New Frock. Discussion about
stereotyping and other perceptions of gender took place prior to
pupils writing about their ideas.
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Is it better to be a boy or a girl?

The answer is clear. It's better to be a boy than a girl. To back_up my
point I have a series of reasons.

Firstly, there are more sporting clubs for boys than girls such as football
and cricket clubs etc... Plus, when growing to an adult, there are more
professional leagues for men.

Next, men are great cooks, for example, the top five chefs in the world are
all men. Additionally, my dad is a great cook and always makes better

food than my mum (but my mum hardly ever cookg)

Furthermore, boys aren't expected to be as neat as girls, and when boys
are neat they are loaded with praise. Girls are expected to be neat and
therefore must work_harder.

Moreover, men are given higher rolls in primary and secondary schools,
such as head-teacher and deputy-fead-teacher and posts such as
priminister even though Margaret Thatcher was a great priminister.

My final point is, men are better drivers than women. Here are a few
reasons wiy: they are never late for meetings and always arrtve on time.
They don’t get in the way of other cars like a lot of women do. Women
drive too slow and are late for everything.

5 brilliant reasons why it's better to be a boy. Why would anyone think,
anything else? Go on, tell me!

Hari’s writing is lively and engaging. His argument is carefully
structured and develops in a logical sequence. He uses markers such
as ‘firstly’, ‘next’, ‘moreover’ and ‘my final point..."” to give emphasis.
He adopts a semi-formal tone, which is entirely appropriate for the
subject. He expresses his opinions and supports them with reasons,
adopting a concise and efficient point and elaboration style.



Reading

Responses to reading a wide range of texts show that Hari has a
good understanding of content, structure and authors’ craft. He is
able to identify key features, themes and characters (characteristic of
Level 5). In his responses to ‘The Highwayman' and the text about
smoking, he shows that he is able to give personal responses to
both literary and non-literary texts, referring to aspects of language,
structure, themes and ideas (characteristics of Level 6). He is able

to justify his views with appropriate reference to the text. He is

able to retrieve and collate information from a range of sources
(characteristics of Level 5).

Way forward

Hari should continue to develop his understanding of authorial
techniques, in both literary and non-literary genres, in order to
recognise and comment on their significance and effect. His personal
response to texts should make reference to aspects of the text to
clarity, exemplify and emphasise his point.

Summary and overall judgement

Levels 5 and 6 were considered and Level 5 was judged to be the
best fit.
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Writing

Hari's writing is varied and interesting. He is able to convey meaning
clearly in a range of forms for different readers (characteristic of Level
5). He expresses opinions, which are supported by reasons. He uses
varied sentence structures and simple and complex sentences are
organised into paragraphs (characteristic of Level 5). His vocabulary
choices are imaginative and, as seen in the recount of the Sea
Empress disaster, he is careful to choose words for technical precision
and effect. This is a feature characteristic of performance at Level 5.
In the recount and letter, Hari demonstrates that he is able to use

a more formal style where appropriate (characteristic of Level 5).
Particularly in the letter and the discursive writing, a clear author’s
voice is beginning to emerge as he communicates confidently with
his audience. A range of punctuation is generally used accurately to
enhance clarity and for effect. Spelling is generally accurate. Work is
legible and well presented.

Way forward

Hari should continue to develop the range of contexts for his writing.
He should have opportunities to adapt his style to different forms
and audiences. He should present argument and opinion, developing
reasons to support and justify the views expressed. His obvious
interest in vocabulary should be developed by using words to create
impact and effect in his writing.

Summary and overall judgement

Levels 5 and 6 were considered and Level 5 was judged to be the
best fit.



Key Stage 3

Annie  Levels

Annie is a 14-year-old learner in Key Stage 3.

Her teacher knows much more about Annie’s performance than can
be included here. However, this profile has been selected to illustrate
characteristic features of Annie’s work across a range of activities.
Each example is accompanied by a brief commentary to provide a
context and indicate particular qualities in the work.

Annie’s teacher judges that her performance in Reading and Writing
is best described as Level 5.
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Reading

Pupils work in pairs with extracts from the Dickens’ novel David
Coppertield. They highlight areas of text that they consider support
the presentation of Uriah Heep as an unpleasant character.
Following paired discussion the pupils complete their individual
written response which has been guided by a PEE framework (Point,
Evidence, Effect) produced collaboratively during the discussion
process. This analytical approach encourages consideration of
language use and the author’s crafting of the characterisation.

How does the writer make Urioh Heep sound irritating and unpleasant?

I am going to examine the way Dickens presents the character, Urioh Heep in the novel
David Copperfield, I think Dickens has focussed the reader's attention on mannerisms of
Heep that he repeats, This makes him come across as annoying and not very pleasant at
all.

Urigh is unpleasant because he doesn't speak very well. He says 'T am a very umble
person’. He doesn't say the h so it doesn't sound very nice. He repeats himself a lot when
he is talking like when he says he's ‘an umble person’ and then later he says he lives in ‘'an
utnble aboede’. This would annoy you because he keeps saying the same thing and you want
to tell him to shut up.

The way he acts is also annoying. He grinds his hands, which would get on your nerves as
you would be able to hear him and see him doing it all the time.

Th way Uriah looks at David would be unpleasant because he looks at him sideways which
is a bit shifty and suspicious. It makes you think he has something to hide.

Uriah also seems ugly because we are told he's got creases in his face so he sounds really
old and wrinkly. This makes him sound really unpleasant, Charles Dickens also describes
the way he moves in a painful way. He says he was ‘writhing’ which sounds really horrible,
He also uses animal words to make him seund like he's not very nice like a snake which ng-
many people like. Even his watch sounds unpleasant because it is'a pale inexpressive
watch', It sounds a bit like him

Overall, I think Uriah Heep would really annoy me and T would not really like to look at
him. The way he talks would be irritating because he tries to talk as if he knows best.

Despite the apparent brevity of the response, there is sufficient
evidence that the pupil is able to select essential points and identify
features of the characterisation leading to the portrayal of an
unpleasant individual. Annie is able to select key words and phrases
to support her opinion. She begins to consider the effect of language
use and its impact upon the reader.



Annie works in a small group reading and discussing the charity
leaflet. Their discussion focuses on the ways in which the writer is
able to convey a sense of horror at the living conditions endured by
a child worker in an Indian carpet factory. Following the preparatory
discussion of the text, the pupils are required to work independently
to produce a written response identifying how the writer has
successfully conveyed to the reader a sense of horror at the child
worker’s circumstances.

Diary of a Survivor

The writer tries to make the conditions sound horrific because he tells
it like a diary so you really get to know what it must feel like to live in
those conditions. The boy who is only 8 and a half and that is really
young. It makes you feel even more sorry for him when it says that
his father sold him to the boss. The words the writer uses are horrible
like “our fingers bled", *I'm frightened of what wil happen. “It's a really
bad job to do. Then he tells us all the really terrible things they have
to do like getting up at & in the morning and that it's the same every
day. It must be really awful because they only get half an hour break
and they have to "go back to the loom til night time” That's a long time
and it would be really horrific. The writer also creates a sense of
horror because he shows us that the surroundings are really bad.
There are insects everywhere which isn't very hygienic:. You might
catch diseases. It's also really hot and “the thermometer says 105."
There isn't much light so it would be quite scary. | think the reader
would feel sorry for the boy when it says he that they make a plan to
escape. He must be really frigthened and he says that they are
treated like animals. This makes you think theyre not treated very
well. They way the boss speaks sounds really nasty when he says' if
you children speak you are not giving your attention to the product.’
He sounds very bossy and he's cruel to the children because he
branded one of them with hot iron rods. | think that it's a good idea to
use people's names. It says ‘ranghil fainted today”. This makes him
seem like a real person so it adds to the horror. The diary also lasts
for a long time and we feel bad that the children have to put up with
this for so long. It's even worse because the boy writing the diary
wants to be a success. He wants to earn money to help his father and
he wants to be a teacher. It's not fair that he should have to do this.

Annie is able to make relevant comments which are supported

by reference to the text. She begins to show a sense of overview,
considering techniques used by the writer to achieve the intended
effect.
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Annie has written her ideas about the extract from Nelson Mandela’s

biographical account of his imprisonment, Long Walk to Freedom.

Response to the extract * Long Walk to Freedom™ by Nelson Mandela.

The extract is about Nelson Mandela's life in prison. It emphasises how bad the food
and the living conditions are. He writes about is daily routine in the extract such as
food, work and inspections. He is giving us a slight sense that this prison was racist.

The part that 1s most detailed is the food. This may be because eating was the only
thing to odinary life they had. Food meant that there would be no work to for that time
and it was a time to recharge, this “happy’ time in they’re lives in the prison was
maybe why this extract is mostly about food.

There are’nt a lot of descriptions or similies here in this extract as they are mostly
direct information and yvou wouldn’t expect trimmings like this. It's hard in prison and
Neslon Mandela wouldn't want to paint a nice picture of life.

There are many people from other countries in the prison and this vast majority of
international people may describe how big this prison was. There was food named
after a cats head that was called katkopf. It’s interesting to see what ‘Coloured and
Indian prisoners’ recived and we get to know about drinks like phuzamandla and
mealie rice. He also descibes * european food” and this is what the Africans get
although they are not in Europe but they came from there originally.

I dont think Nelson Mandela is sad and very upset in prison — he doesn’t care to an
extent that he would break out of the prison. The only thing i could say from the
extract that he didn’t like was the guards and some of the food.He gets company and |
don’t get the impression that he 15 very frustrated.

I think Nelson Mandela’s feeling about the guards are angry ones — he starts the
extract describing them checking their moves all the time and he also ends the extract
with this. It's like they are there at the beginning of the day and at the end and that is
also shown in the extract. It"s very boring for him.

She shows understanding of the text and is able to identify key
features and themes in the writing. Although she does not use
quotations to support her ideas she identifies features providing an
overview of themes in the text and attempts to explain them using
inference and deduction.



| Personal reading diary

Annie keeps a record of her personal reading and gives each book a
star rating and comment on completion. She shares this information

with her teacher and an informal discussion about her personal
choice of reading matter is a regular feature.

Name:
Reading Record
Date Started | Title Author Comment Star Rating |
042107 | Diamongl Gur Ls J!aafammim%ﬁmd_emﬂm‘ gl
slfne ﬁuﬂ_m_}_m . - il - fun par qerdd i oreos’ i
Ht]OR l mut [oZe . - fmd:’ij fon W
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! ﬁ&“{;; ag 2 o
J' " " 5’ 1" Faast Jiar god gxciding . s
i ' really) intereAfing J endeng ﬁ;_a*-#—
- F x >
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. : ol W thnfm [Interes i oad bnlliaas fna’.%__mﬂ-_
T T

The diary and dialogue with Annie about her reading diet enables

her teacher to be aware of the range of reading Annie undertakes
outside normal lesson times.
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Writing

Pupils are asked to produce writing based on the task outlined
below.

You have found a photograph album containing some photographs
that remind you of events, or people who were very important to you.

Write about the memories these photographs bring back for you.
You could:

describe the people, places and events in the photographs
describe the atmosphere and your feelings at the time the
photographs were taken

say how you feel now when you look at the photographs.



An extract from Annie’s writing is reproduced here.

The Ol Buattor Bow

fore & a guite recert photo of me and one of my lttle brothers, Damicl, It was
laken ix my great-graxdad & house shortly before ke passed away, [ remember
the mebllow bark af kis dop, Lea, the stale swell af smoke ﬁ‘ﬂn ki aiﬂim&f af
a pppe, his beanlifully decorated garden and best of oll the warm presence he
gave lo a room, Yes, he wasn ¢ perfect and a bt moany at lines, but who
blames tin? [ don T, Mot after 92 years of ffe, you must kave some compluits
about the world My.

Suddenty, reallty Kicks back ir: the dep-degp on the window, the ice-cold wird
stapping Chroaph the room. (W rever forget ol those precinus memories, ol
Uhe faces and eqpressins, what wonderful tines they were. ( pluced the photos
back in the button bos, placed it back on the shelf, ready for axother journey
Uhrough my past.

The writing demonstrates clarity and sensitivity. Sentence structures
are varied and organised effectively into paragraphs. Vocabulary
choices are appropriate for purpose. There is effective use of internal
punctuation. Annie is clearly enthused by the topic and her writing
shows commitment in this personal response to the task.
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Pupils read a selection of articles, available in newspapers and on the
internet, about the imposition of curfews as a means of controlling
crime. They have previously participated in a formal class debate
about associated issues. In this activity they are asked to produce two
letters, to be written in role, outlining opposing points of view about
the value of imposing curfews.

Annie produces two letters to her local MP. In the first she presents
the case for curfew as might be seen by an elderly resident, and in
the second letter she gives the views a teenager might present.

Mr fan Lucas,

Regent Street,
Wrexham,

Dear Mr Lucas,

I have recently heard that the government want to bring
in curfesws for children under 16 to try and stop anti social
behaviour and 1 would like to offer you my full support.

Recenthy, in my area, there have been big gangs of
teenagers sitting around on street comers. They can be
very intimidating for some of us older people because they
are loud and cheeky when we ask them to move. Some of
my friend are even too afraid to go out. It is a discrasa!
Our lives are being controlled by teenagers.] think that the
governiment should keep these youngsters in at night and
then at least there parents will know where they are, [
also think that children shoulkd be at home after dark as it
Is not safe for them to be wandering around. They never
seem to do anything accept cause trouble. I they were
indoors they could be concentrating on their school work.
1 am sure their grades would improve if they spent less
time out and about. Lots of the children nowadays also
have lots of other things to ocoupy them, like computer
games so they shouldn't be bored. If they want to @ik o
their friends they can. Afterall they've all got moblle
phones,

Another reason winy curfews would be good is for the sake
of the children. They say they are always getting biamed
for things they don't do so now we could prove that its not
them.

I realise it might not be fair on those who don't do
amything wrong but if it stops the ones whao do, we have
to do ik

Overall, 1 think that if the curfew system is brought in
then our areas would be much happier places and there
would be far less cime.

Yours Sincerely,
Mrs Edna Parry

(s )



Mr lan Lucas,
Regent Street,
Wresham,

Dear Mr Lucas,

I have recently heard that the government want to bring
in curfews for children under 16 to try and stop anti socal
behaviour but I am very concemed about this and would
like you to think about it carefully,

The government beleive that curfews would reduce the
amount of crime on the sreets because children would not
be out and wouldnt be causing trouble. However, most
crimes are not caused by children and it isn't fair on those
of us who don't do anything wrong. If I wanted to visit my
friends aftor school [ would not be able to but T don't
think 1 should be punished just because other people cant
behave property. 1 also think that children should be
trusted otherwise they will never be responsible and
mature if they arent aloud to make their own dedisions.
Lots of kids will also spend more time chatting in lessons
during the day if they cant meet up with there friends at
night 5o their education would suffer as well.

Some people think that having a curfew could also cause
more problems because children abways want to rebed. IF
thiey know the shouldn't go out they will and they might
get up to worse things than they were before.

My opinion on curfews being introduced is that it shouldn 't
happen. 1 think this because the points against cutweigh
the good points.] think that if the curfew system is
brought in then a whole koad more of worse problems will
happen and all children will end up suffering just because
of a small minority.

Yours Sincerely,
Stan Parmry

(oo )

Both letters have a clear voice and a strong sense of audience and
purpose. Annie successfully employs an appropriate tone. Meaning
is clearly conveyed in an organised and coherent way. A range of
relevant reasons for and against curfews are provided to support
the opinions expressed in the two letters. An awareness of the
presentational features of letter writing is apparent and is used
effectively.
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Annie works collaboratively with a partner to produce a poem based
on the theme ‘Old age’. The activity provides a useful stimulus to
generate discussion about vocabulary choices and the impact of
words and phrases in the writing.

Old Age

He sits by the window watching people live their lives
As lonely as a single raindrop in the vast sky

Falling like a grain of sand in an hourglass time passes him by
Remembering his friends’ single tears come to his eyes
Falling like meteorites soaring from the skies

Wishing he could join the young people and fly

Sitting alone in his armchair refusing to try

The pains of his past stab him like knives

Letting his memories haunt him

Wishes he could relieve the pain in his mind

But now all he does is fear death and hide

Feels like his life is dark and grim

Can't look in the mirror afraid of what he will find
Feels like time isn't on his side.




The poem demonstrates the writers’ willingness to experiment with
words and ideas. Some attempts are more successful than others
here, and there is evidence of over-extended images and forced
rhyme in places. An understanding of poetic form is apparent. The
general absence of punctuation provides a useful vehicle for teaching
to develop an understanding of how punctuation clarifies meaning
for a reader.
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Reading

Annie has shown that she has understanding of a wide range of texts
(characteristic of Level 5). She has been able to select essential points
and identify key features (characteristics of Level 5) of the text. In her
analysis of the writer’s craft, she has been able to support her views
with reference to the text, and has selected relevant words, phrases,
sentences . . . and other information to support views, skills which
are characteristic of Level 5 performance. She has shown that she is
beginning to be able to give personal responses to both literary and
non-literary texts, referring to aspects of lanquage . . . and ideas in
justifying her views (characteristics of Level 6).

Ways forward

Annie should continue to develop and consolidate her skills,
responding orally and in writing to a range of literary and non-literary
texts. She should consider how to support her ideas and opinions
and justify these with appropriate reference to the text. Her analysis
of an author’s craft should give more attention to a focus on the use
of language and its effect.

Summary and overall judgement

Levels 5 and 6 were considered and Level 5 was judged to be the
best fit.



Writing

Annie is able to produce writing that /s varied and interesting. She
conveys meaning clearly in a range of forms for different readers,
using a more formal style where appropriate (characteristics of Level
5). In her writing she expresses opinions and these are carefully
supported by reasons, characteristic of Level 5 performance.

Her vocabulary choices show thoughtful consideration. Words are
often used precisely (characteristic of Level 5). She uses a range of
simple and complex sentences and is beginning to organise them
into effective paragraphing to support the structure of her writing.
There are some inaccuracies in her spelling but usually these errors
conform to phonetically plausible patterns. A range of punctuation
is used and is generally used accurately. Work is legible and well
presented (Level 5).

Ways forward

Annie should continue to develop the contexts for her writing across
a range of purposes, audiences and forms. She should continue to
develop her interest in vocabulary choices and explore the ways in
which these contribute to creating effects in her writing. The range
of punctuation used should clarify intended meaning for a reader.
She should focus on the way in which paragraphing supports the
structure of her writing.

Summary and overall judgement

Levels 5 and 6 were considered and Level 5 was judged to be the
best fit.
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Key Stage 3

Sam Level 6

Sam is a fourteen-year-old learner in Key Stage 3.

His teacher knows much more about Sam’s performance than can

be included here. However, this profile has been selected to illustrate
characteristic features of Sam’s work across a range of activities. Each
example is accompanied by a brief commentary to provide a context
and indicate particular qualities in the work.

Sam’s teacher judges that his performance in Reading and Writing is
best described as Level 6.

Reading

Pupils work in small groups to prepare and present a performance

of two poems to their peers, ‘Dress Sense’ by David Kitchen and
‘Dreadlock Style’ by Lesley Miranda. Each performance is the subject
of peer assessment and feedback. Following discussion of the stylistic
features, pupils work collaboratively to complete a chart illustrating
the differences and similarities between the two poems. The
following extract is taken from an individual analysis of one of the
poems following the collaborative preparation work undertaken.



Dress Sense by David Kitchen

I have chosen to write about the poem, Dress Sense by David Kitchen.
The poet writes about two different attitudes to fashion and presents a
typical view of the opinions held by different generations. I intend to
demonstrate how the writer uses his craft.

The poem is written from the point of view of a mother who does not
approve of the outfit her daughter is wearing to go out. The reader can
tell that it is an adult’s point of view because the language is formal. The
mother uses words like ‘reasonable, helpful advice'. A child would be
unlikely to say something like that.

In the poem the mother says things like, You're not going out like that
are you?' so we know that she doesn't like her daughter's clothes. She
tells her that her outfit is, loud’ and ‘common’ because she doesn't want
her to wear it, The words she uses are insulting. The girl could be upset
but the mother doesn't seem to care bout her daughter's feelings. She is
sarcastic about her clothes and tells her that her neckline is more like a
‘naval line’, suggesting that it reaches down to her waist. She is
exaggerating for effect.

The mother then tries to persuade her not to wear the outfit, telling her
that boys will only want her for ‘one thing'. She sounds angry when she
says, 'And don't tell me my money paid for it

At the end of the poem the mood changes when the mother realises that
the clothes the girl is wearing belonged to her when she was young. She is
embarrassed and we can tell this because she says, "Well it probably
looked different’ on her. I think she felt stupid and that she tries to
blame her daughter again, telling her off for going through her clothes
because she didn't want to admit that she was in the wrong.

All through the poem it sounds like a conversation because the writer
uses lots of questions. The mother asks things like, "What's wrong with
it?" and "You found it where?' It seems as though she is really having a
conversation and asking a direct question. When she speaks she also uses
sayings like, Where on earth did you get it?' I also think that the Mum
must be talking a lot and not letting the daughter get a word in. I think
this because she uses very long sentences. There isn't a full stop until line
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5 and this gives the impression she is going on and on and onl The pauses
make it seem like she hasn't really thought what she's geing o say and
she's getting carried away, The brackets used give the impression that
she's adding bits as she remembers to say them.

When you read the poem it sounds really fast and I think this is because
there aren't many full stops and the poem doesn't rhyme. The writer has
probably done this to create the impression that the mother is talking
fast. If the poem rhymed it wouldn't seem as true to life. We don't talk
to people in rhymes. Most of the verses are the same length but they get
shorter at the end. This might be to create the impression that the mum
has run out of things to say and is now stuck for words. She realises they
were her clothes. One verse is only one line long, "You found it where?’
This really stands out and I think it makes it sound as if the mum is really
mad. This is the climax of the poem.

I liked this poem because it is realistic and the mother is like a real
parent. Lots of feenagers argue with their mums about their clothes and
parents always blame us when they are in the wrongl T thought it wes a
good idea to use lines like "You look like you've been dragged through a
hedge backwards', because it makes the situation sound realistic and so
it's easy to understand. Teenagers and their parents could imagine this
conversation really happening and so the poem appeals to dif ferent ages.
We would imagine what the teenager is going through but parents would
be able to relate to the mother's point of view.

Sam gives a personal response that shows understanding of the
ideas and themes in the poem as well as an appreciation of the
writer’s technique. He is able to select relevant parts of the text to
support his ideas and opinions.

Pupils have been studying a selection of travel writing extracts,
focussing on how writers maintain their readers’ interest in the
subject. One extract, taken from Three Moons in Vietnam by Maria
Coffey, is selected by Sam to be the focus of a written response
addressing the writer’s ability to sustain readers’ interest.



Snake Curry

We have been reading a selection of travel writing in class and discussing what makes
travel writing interesting. The extract I liked the most was from ‘Three Moons in
Vietnam® by Maria Coffey because it was entertaining, taught me a lot and used
humour to engage its readers. In the episode I have chosen she describes her travels
around Vietnam and going to a restaurant where her husband eats snake curry.

I found the story very interesting because I have never been to Vietnam and have
never been faced with having to eat snake curry or drink snake wine. (Thank
goodness!) so I enjoyed seeing how they reacted to this strange experience. Lots of
people won’t have been there either so they should feel this too. Maria Coffey
described the snake cooking in the boiling water. She writes it “writhed” around in
“agonising death throes.” These words made me realise how unpleasant it must have
been for the snake and help the reader to imagine the scene quite vividly. I was also
interested to find out that although it was moving around “the movements were just

reflexes.” 1 didn’t know that could happen so the story is good because it teaches you
things.

The episode is also interesting because the reader discovers that the Vietnamese
people name their children deliberately to fool the evil spirits. The man in the
restaurant had names his eldest child Hai, or two, to fool them because tradition says
that the evil spirits snatch away first born children. This makes us think that Chin is
clever and makes it funny. Maria Coffey chooses not to say anything about their way
of life because she does not want to force her opinions on us or judge the people in the
story. She shows respect and her unbiased approach keeps the reader on side.

The passage is entertaining to read because the people all react differently to the
situation. Dag jokes about Maria’s fears saying “cobra’s her favourite™, Chin is calm
with the snake around his neck and Chin’s wife screams and ‘ducked’. Including
different reactions adds variety to the story and the reader can sympathise with at least
one of these characters. It also makes the reader realise that although these people are
from another culture, they still react in the same way as we would. This teaches us
that despite differences we are all essentially the same underneath.

Maria Coffey also creates interest by using humour. All through the story Dag tries to
act macho, pretending he is very intelligent. He ‘cooly’ picks the snake up which
suggests he isn’t scared and he makes jokes about Maria in a sarcastic way when he
says “cobra’s her favourite”. To make the others feel worse he also says “I’ve always
liked snakes.” This makes the end even better because he isn’t as clever as he thinks
and he couldn’t bear to eat snake either. He doesn’t realise what he is eating until
Maria tells him she is “amazed” at what he has in his mouth. He immediately spits it
out showing he wasn’t as brave as he made out. He had also been using his best
“veterinarian’s voice” to impress people but as he didn’t have a clue what he was
eating he looked stupid and the reader can’t help but find this revelation amusing.

I think that the writer has been successful in making the story interesting. She
recounts the events very well and her understated humour and subtle use of language
help to make the piece both informative and entertaining.

Sam presents an engaging look at a travel article and comments
effectively on the key features of the piece. He discusses the use of
language and includes words and phrases from the text to illustrate
his point. He is able to comment on their significance and effect. He
understands and is able to explain the irony and the humour of the
situation described in the extract. His response demonstrates a valid
understanding of the cultural context of the writing.



Pupils study an extract from the introduction to a Linda McCartney
vegetarian cookery book. Their individual task is to identify the
ways in which the author promotes vegetarianism and attempts

to persuade her readers that they too should follow a vegetarian
lifestyle. Extracts from Sam’s review are reproduced.
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Sam is able to identify a number of ways in which the author
attempts to persuade readers to her point of view. He gives a
personal response that refers to aspects of language, use of image
and structure. He refers to the text to justify the views he expresses
and identifies different layers of meaning in the extract studied.
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Writing

Pupils study and discuss a collection of photographs to develop
descriptive vocabulary. They also read a selection of extracts of
descriptive writing to support them in identifying key features of the
genre. From these stimulus activities Sam produces a description of
an imaginary place.
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The writing engages and sustains the reader’s interest. Sam

successfully creates an atmospheric description of a place and begins

to weave a mysterious narrative from this promising beginning.
He uses a range of sentence structures and varied vocabulary to

create the intended effects. A range of punctuation is used to clarify

meaning and, at times, to create effects. Effective paragraphing
supports the organisation and structure of the writing.
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Sam produces a formal letter to the editor of a local newspaper. In it
he states a personal viewpoint about racism in football and takes the
opportunity to suggest some solutions to the perceived problem. The

activity has developed following a class discussion of some topical
events, widely reported in the sporting media.
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The writing is lively and interesting and captures and sustains an
appropriate tone. The introduction clearly sets out the premise of
what is to follow. Sam presents his ideas and offers evidence in
support of his opinions. Points are made in a logical order and the
letter presents a cohesive argument. A range of punctuation is used
correctly and spelling is generally accurate. A range of sentence
structures are used and the writing is organised into effective
paragraphs. References, facts and quotations are integrated to
strengthen the appeal and a strong concluding plea gives a final
resonance to the case presented.
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Sam produced a poem in response to a class discussion about the
poem ‘Cameraman’ by Sheenagh Pugh.

Words to the Cameraman

You must understand how he felt,
As he shared the feelings

Of death, destruction and pain.
You must capture that, then
Everyone will speak his name.

Be wary of the many dangers,

Watch out for yourself and your crew.
Make your camera stories light up the dark
They could save people’s lives, forcing
Those in power to ask, ‘What is this lark?’

That desperate man has lost everything:
His home, his possessions, his wife.

He had no say in the wrongs and rights
of bombs, forcing the innocent

To despair, injury and fights.

This is why you are there,

You're the light at the end of

A long tunnel. You give them hope,
You make people begin to think,
‘How do the innocents cope?’
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Sam’s poem displays a mature understanding of the difficult role of
a cameraman in a war zone. He presents his ideas in verse form,
which is powerful in its simplicity. His choice of words is emotive and
chosen for effect: ‘capture’, ‘forcing those in power to ask’. He has
been able to sustain the image of the cameraman possessing the
power ‘to light up the dark’, and ‘you're the light at the end of a
long tunnel’.

Spelling is generally accurate and a range of punctuation is usually
used correctly to clarify meaning.
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Reading

Sam is able to respond to a range of texts and shows an ability to
identify different layers of meaning (characteristics of Level 6). He is
able to select relevant words, phrases and information in order to
comment on their significance and effect, which is characteristic of
performance at Level 6. He should continue to develop his ability
to analyse language in depth. In giving a personal response to both
literary and non-literary texts, he can refer to aspects of language,
structure, themes and ideas in justifying his views (characteristics of
Level 6).

Ways forward

Sam should continue to read in different ways for different purposes.
He should have opportunities to extend his understanding of the
characteristic features of different genres. Reading activities that
ensure opportunities to research information from a range of
different sources as well as tasks requiring the summarising and
synthesising of information should be provided.

Summary and overall judgement

Levels 5 and 6 were considered and Level 6 was judged to be the
best fit.



Writing

Sam is able to write in a way that engages and sustains the reader’s
interest (characteristic of Level 6). He is able to produce descriptive
writing that entertains and discursive text that presents and supports
a point of view, showing some adaptation of style and register

to different forms, including using an impersonal style where
appropriate (characteristics of Level 6). His poem, ‘Words to the
Cameraman’, shows a growing confidence in adapting style and
form to present his ideas to a reader.

He uses a range of sentence structures and his ideas are organised
into effective paragraphs (characteristic of Level 6). At times,
vocabulary is adventurous and chosen to provide interest, precision
and effect, as is seen in the description of place, the letter and the
poem. A range of punctuation is usually used correctly to clarify
meaning (Level 6).

Ways forward

Sam should continue to develop the range of purposes, audience
and forms for his writing. His growing confidence is apparent

and this should be further developed through activities that offer
opportunities to explore aspects of form and style. In developing
discursive writing, Sam should be encouraged to present and sustain
arguments and opinions with convincing evidence in support of his
ideas.

Summary and overall judgement

Levels 5 and 6 were considered and Level 6 was judged the best fit.
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Key Stage 3 Ca FYyS \Level?

Carys is a 14-year-old learner in Key Stage 3.

Her teacher knows much more about her performance than can be
included here.

However, this profile has been selected to illustrate characteristic
features of Carys’ work across a range of activities. Each example is
accompanied by a brief commentary to provide a context to the work
and indicate particular qualities in the work.

Carys' teacher judges that her performance in Reading and Writing is
best described as Level 7.

Reading

Following a class reading and discussion of Blake’s poem ‘London’,
pupils are asked to write an analysis of the poem, considering the
structural and linguistic features identified and giving a personal
response.

A poem by William Blake
London

I wandered through each chartered
street,

Near where the chartered Thames
does flow,

A mark in every face I meet,

Marks of weakness, marks of woe.

In every cry of every man,

In every infant's cry of fear,

In every voice, in every ban,

The mind-forged manacles I hear:

How the chimney-sweeper's cry
Every blackening church appals,
And the hapless soldier's sigh
Runs in blood down palace-walls.

But most, through midnight streets
I hear

How the youthful harlot's curse
Blasts the new-born infant's tear,
And blights with plagues the
marriage-hearse.



Essay on Blake’s ‘London’

The poem ‘London’ is by William Blake. He writes about walking through the streets
of London and seeing everything that is wrong with the society. When I read the
poem I could tell by the language that he was angry about the way things were being
run. There were people begging on the streets, crying and being forced to do horrible
jobs for a very low wage. They had little food and were scarred by the things they had
seen and done. William Blake lived close to a workhouse where he would have seen
homeless children who had nothing but the clothes on their backs. Blake often did
illustrations for his poems. For this poem he drew an old man and a child. The child is
tugging at the old man’s sleeve. I think this shows that they are very poor as the seem
to be in a dirty, dark alley. It also shows that everyone is affected by the poverty and
sadness, children and adults.

In the first verse of the poem Blake writes about walking, through ‘charter’d’
streets and about the ‘charter’d Thames’. I think this means that the streets and river
never change and nothing is changed about the way the city is run. London always
stays the same. It also means that the river is restricted, it can’t change its course, it
has to stay the same. People are just like the river, they have strong boundaries they
cannot cross. He says he sees sadness, weakness and woe in everyone’s faces. He
feels they are marked or scarred by what they have seen and done. They are not
necessarily ill or hurt physically, but mentally they are marked, this shows on
everyones faces, they have all seen terrible things. There are many poetical devices
used in this verse. He uses a lot of repitition like the word ‘charter’d’. he uses it to
show that the Thames is as fixed in place as the streets. He repeats the word ‘mark’ or
‘marks’ because it drums words into you, telling the reader that the people are really
affected by everything that is going on. In the last line he uses alliteration with the
words ‘weakness’ and ‘woe’, this helps get over his point by making the reader aware
of not taking in the sadness and the anger. The last words of the lines rhyme, lines one
and three and lines two and four. This helps the rhythm of the poem and puts an
emphasis on the words. There is also a rhythm to stop the poem from being boring
and monotonous, it helps the poem to flow.

In the first two lines of the second verse he talks about how men and infants
are crying with fear, everyone is scared and unhappy. Maybe this is what his
illustration refers to. Blake repeats the words ‘is every’ at the beginning of each of the
first three lines. This shows that it isn’t a few people who are unhappy everyone is
afraid. ‘Mind — forg’d manacles’ tells us they have made-up theories in their heads,
they think they will be put in handcuffs if they do anything wrong, so they live in fear.
The words ‘ih every ban’ imply that they are very restricted and can’t do a lot. He
uses alliteration in the last line by saying ‘mind-forg’d manacles’. This picks out the
important words for emphasis. Again, there is rhyming with the last words of lines
one and three and lines two and four. These words are very important as they show
how scared and restricted the Londoners were.

In the third stanza, William Blake tells us about the terrible jobs that people
had to do for just a few pennies. The chimney-sweepers cry, they were usually very
young and got paid very little. The soldiers could also be quite young and they knew
thet they
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would die soon. but they needed money. The last words of these lines also rhyme as
they are both about similar things, and both words make them sound sad. The church
and palace are very imporiant, well - respected places, but they are also corrupt.
‘every hopless soldiers sigh runs in blood down place walls’, shows that their blood is
on the King's and the government’s hands. This shown using symbolism. There is a
rhythm all the way through the verse, this holds the reader’s attention and stops it
from being boring.

In the fourth stanza he talks about infants and youthful Harlots"s, how bad
their childhood is, their future is bleak. In the first line he says that the streets are even
worse at night. There are young girls working as prostitutes, and tiny new - born
babies in the cold and dark. She is unable to look after her child as she needs to work
to gel money. She passes on diseases to her baby. She also gives these “plagues’ to the
men, but when he writes about blighting with plagues the marriage hearse, he means
that the girl ruins peoples marriages, not by choice, but because she is forced into this
work.

In conclusion 1 think this is a very sad, but very truthful poem. I really liked
this poem because of the clever symbolism. [ enjoyed leaming what it meant and
working it out. Tt is very sad to think that she streets were in such a bad state but really
London is little better now, we just aren’t used to it being put so bluntly, We prefer to
ignore things like these, if we can’t see it, it isn't happening. That's what | like about
this poem, William Blake has opened his eyes and dared to write about what he sees,
He writes to open the eyes of his readers too.

Carys produces a very thorough exploration of the structure and
content of the poem. She identifies linguistic features and gives
her opinion of the impact and effect they have on the reader.
Her personal interpretation is effectively expressed and ideas are
developed and supported by evidence from the text.



Carys compares two websites connected with Shakespeare. The
activity offers a framework for the comparison of non-literary
material.

Carys makes a thorough analysis of the two websites with valid
comparison throughout. Her comments reflect a clear understanding
of the effect the structure of these websites have on their audience,
and the likely difference in their appeal is explained. Personal opinion
about the material is expressed and reasons given to justify her
ideas. A clear understanding of how each website meets a reading
audience’s requirements is presented.

Shokespeare:
Analysi it aterial
Look at the websites of the Roval Shakespeare Company and Shakespeare: Mon Literary Piece
Shakespeare’s Globe Theatre. Which website do you feel is the =
more ef fective in attracting an audience? Use thes sheet 1o comment on the woy each website presents itself.

Hamepage
Ir your answer you should talk about each websites” homepage,
both companies’ production of “The Merchant of Venice' and |___ . RS5C The Glabe
the way the theatres ore presented. | Tithes

You should comment on: |
* LUse of pictures ’

|

|

|

Use of

= Words and phrases
pictures

s Information availoble

Information
v lab e

Producti M t of Venice'

. Rs¢ The Glabe
Werds and
phrases

| Actors/
| Directars

[Use of [ |
pictures | |

[Useof |

quotes

Ary cther
infarmation
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Comparing iwo websites.

At first glanee, both the RYC and Shabespeare s CGlabe websites are very similar. Both arc
professionally made, Both have the logo ac the top left and the search ool at the top
rght of the screen. Both are inked to Shakespeare. However, they are each advertising
different things. The RSC s a company who perform Shakespearean plays and the Giabe
i= a reconstruction of a Tudor theatre,

By looking at the homepage we can see that the Gilbbe is trying to portray itself as
half tearist attraction and half theatre. [t's eolourful and shows off its facihties with links
to even more information, On the other hand, it wes to show itself off as a theawre, It's
advertising its plays but goes a bit over the top with donating and clubs where it could do
with more “What's on™ information. This tends to put people off . It has a picture to
click on to get each section (to entce people into reading more) and each seenon is
colout co-ordinated which can look a lintde pale but is helpful for finding certain
wnformaton.

The BSC site is very well made, looking rather arty and seylish complere with
large pictures in the centre advertising featured items and upcoming plays. More specific
information is along the Aght hand side separate from whart the casual browser might
need. There are few pictures of the actual building and this suggests that the RSC s more
about a company than a theatre. Unfortunately the *“What's on™ informaton is further
down again which could prevent people from knowing about their future programme
and watching their plays.

Bath websites have a page for their own different performances of Crthello. The
Crlotre ' is easy to read and interesting, often using superlatves. It has lots for people
seeing Shakespeare for the first time or who don’t know much about his plays including
a plot description and links to other performances, It doesn't go into too much depth on
cast and crew, but does concentrate on other “things you might have seen them in.™ It
also has booking informanon ar the bottom.

The BSCr Othello site, on the other hand, is more sophisticated. It has lots of
information on cast and erew (too much if you're not a theatre bufll) and
recommendanons and reviews from newspapers. The words used are longer, however,
and this causes the description 1o become long and boring. A demiled fact file 15 ar the
bottom and links to other plays are along the side. The page includes a picture but it
seems to be more for decoration than of use to the reader.

The Cobe s web page on the theatre itself gives us a lot of history about the site;
detailing what it would be like in Shakespeare’s time and how it was rebuilt, Tt hasa't got
any pictures probably becavse it concentrates more on the story of the Glsbe than the
actual architecture. This is useful but only for people extremely interested in the Glafes
history. It describes how it's a “world class facility” implying it is the best but not saying
exactly what it is. This makes it a theatre, historical artefact AND rourist artraction and
tries not to put anyone off. It sometimes goes into too much detail and the colours are all
pretty plain.

The BYC is the complete opposite though; with hardly any informartion. This is
partly because the theatre is currently under refurbishment but also because the RSC s
more of a company than a theatre. However, this can deter people from coming if they
are a little unsure abour whar exactly they are visinng.

All in all, these two websites are very different with very contrasting feels. The
Crlobe seems to be showing off more as a tourist artraction or museum than a thearre,
with bright eolours and mnviting picrures. The BYC is trying to show itself as a
professional theatre, with detailed information and a large variety of plays to see. They
each seem o be trying o appeal to different targer audiences but without making it look
uninteresting to everyone else. The Gilobe 't target audience seems to be families on
holiday or people interested in history, whereas the BAC is the cultured theatregoer,
However, both sites still have information for anyone else interested. [ prefer the Glabe's
website with its interesting information, useful pictures and easy to follow navigaton
system. The R¥Cr seems a bit too complicated for someone inexperienced in
Shakespearean theatre; often going into too much detail. Tt's useful for those peaple
really interested in Shakespeare but the Criabe is a lot more invitng,



Pupils read the stimulus text from past statutory assessment materials
in order to produce a developed response analysing the author’s use
of persuasive techniques to influence the reader. Such use of the
past assessment materials is a valid and economical use of existing
texts, providing quality stimulus materials for a range of reading and
writing activities. Extracts from the response are shown here.

The Big Country

The Welsh Tourist Board's advertisement tries to persuade
readers to visit Wales in a number of ways. The headline, *Get out and
enjoy the BIG country!” directs the reader to get out and discover Wales.
Emphasis is placed on the word *BI&" suggesting Wales, although a small
country, is in fact fu!}d{oppur’runihr. Considering its size, Wales has a
range of activities and a large variety of things to do.

The introduction uses several rhetorical questions, and appeals
directly to the reader by using sz/siemnd person. The first question, for
example, appeals to parents, asking them if they have “Had enough of
listening to cries of ‘We're bored!” This direct approach, speaking to the
reader, makes people feel included and drawn to what is on of fer. This
appreach is intended to persuade people to visit Wales. "Wales has it all”
mphns_i;é the suitability for everyone. Alliterative phrases such as
*addicted to adrenalin” are powerful words that stay in your mind,
allowing you to focus on what Wales has to offer. The introduction
encourages you to visit and links directly with the headline's 'Ee;t/uuf and

enjoy".

The first section, as with all the sub-headings, opens with yet
another rhetorical question, "Why don't you make a change?” This
challenges the reader directly, and suggests that Wales is completely
different from anything the reader may have experienced before. The
use of inforpmdl language, such as “get bogged down” makes the
advertisement co with the reader almost as friends. To add to this,
superlatives are used to emphasise the superiority of Wales to any other
holiday destination - “Wales is the perfect solution®. The juxtaposition of
“extreme sports” and "relaxing outdoor pursuits” and yet again, “good old
fashioned treats” and “the high adrenalin rush” tries to persuade as many
people of all ages and type by using contrasting phrases. -~
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All the sub-headings are designed to engage the reader and get
them considering their options. The uﬂm?rﬁ pictures link directly to
the persuasion in the text by showing a range of different scenes. The
image directly underneath the headline depicts a rugged landscape with a
con ing calm lake, which reinforces the message of Wales being a
"BIG" country. The other pictures show a castle (fo highlight the history
and heritage of Wales), a white-water rafter (to emphasise the
opportunity for extreme sports), and a child building a sandcastle with
what appears to be a gmrdﬂpyzm (to appeal to families).

The writer of the advertisement chooses their words and phrases
very carefully. Many persuasive adjectives are used, such as ‘rich
heritage’, 'unique castles', ‘dramatic sczﬂarylyrﬂ ‘beautiful world'. Such
emotive language once again encourages the reader to explore Wales and
try something that will provide a unique axparie‘pcé. Phrases that appeal
to a vast audience of readers, such as, 'get close to nature’, catch a
glimpse of the future' and ‘bring the past to life' are used to make the
reader believe that they can have the holiday of a [ifegiﬂ{e. in Wales.

In conclusion, the Welsh Tourist Board has created a very
persuasive advertisement to encourage people to visit "the BIG country”.
They have succeeded through highlighting the variety of things to see
and do, using images and literary techniques to achieve their aim. The
message is clear - Wales is a wonderful holiday destination which has to
be experienced.
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Carys produces a thorough analysis of the text provided. She shows
that she understands and appreciates the techniques advertisers use
to try to persuade their readers. She uses quotations confidently and
her analysis moves fluently from one point to the next.



Writing

Carys produces the narrative One Small Victory as her entry in the
writing section of the school’s Eisteddfod competition. The stimulus
comes from study of the poem ‘Cameraman’ by Sheenagh Pugh,
during which the class discusses victims of war. Carys takes an
historical context and crafts her narrative around an ancient
Anglo-Welsh conflict. An extract of the narrative is reproduced here.

One Small Victory

There wits no honowr 1o be found in war. Bands who sang of great victories didn't
know what it was like to experience the horrors of a great battle. How one could
glorify so much death and destruction, Dai didn’t know.

Delicately skirting the carcus of a once magnificent Black horse, he knelt beside the
bloodied body of its rider. He didn't need to turn the solider 1o confirm that he was
dead. Dai was glad that the deceased man was English, it was easier to deal with that
way. No crying wife or hysterical children to consol, a task which he had been
assigned along with 4 others.

It wasn't that he was uncompassionale, quite the contrary, actually it was just that,
after dealing with the first 12 families, it all became rather depressing.

All these people had lives of their own, he reflected as smoke began to rise from a
funeral pyre, illuminating the grey stones of the fortified castle wall with a sullen red.
Every single one of them were precious to somebody, be it mother, their brother, their
wife and their daughter. If lives could be snuffed out as easily as the flame of a candle
before the wind, what, then, did that say about his own life? What was his
significance in this world, other than 1o be killed along with evervone else who fought
for their leader? It seemed as though ordinary human beings' lives only mattered as a
collective, and that, 1o Dai, was a very sad thought indeed.

2000 people from Henry iii's army were now dead, much to Prince Llewllyns's
delight, Most of the Welsh army were ecstatic as well. It looked as though Dai wns
the only one who was at least marginally sympathetic towards the English, And why
did he feel like that? Because he knew that, if he was limey, he would be very
depressed about the outcome of the battle, to put it lightly.

He wasn't stupid, He was certain that that evervbody knew that this would be one of
the few times in which the Welsh came out on top. “You should be celebrating! We
won for once!™ his comrades had said, clapping him on the back as they passed. And
hie would join in with the festivities eventually. But, at the moment, he was too busy
wondering how long he was going to last into the next battle. The next

‘ignorance is bliss” didn't always hold true, it could very well be him who died in the
next quarmel with the English. Oh, ves, there would be one, The limeys were 1o
stubborn, too greedy, to give up. The power at their fingertips was more than enough
1o conguer Wales in the end. To Dai, the future of the Welsh monarchs looked bleak
when one compared them to the English king, Henry iii. The fools who believed
different were the jaded nobles, loyal so long as money was involved.

He sighed. It was a sofl, defeated sound, his tiredness which derived from the petty
squabbling between the Welsh and English,

He jumped when a hand was placed on his shoulder and yanked his dagger from its
place in his bett. He had lost his sword during the fighting after thrusting it into the
belly of an enemy.
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The narrative is well crafted and engages and sustains the reader’s
interest. Characters and settings are convincingly developed. The use
of dialogue to enhance both characterisation and plot movement is
sensitive and effective. Sentence structures are varied and vocabulary
choices enrich the narrative. A range of punctuation is used for
clarity and effect. Paragraphing supports the structure of the writing.
Spelling is correct.

Carys convincingly captures a sense of time and place.

Following class discussion and study of the novel Refugee Boy by
Benjamin Zephaniah, Carys produces a formal letter of request to
the Home Secretary, asking him to reconsider a recent decision to
repatriate a refugee boy and his father to Ethiopia.
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The subject matter and its presentation engages the reader’s interest.
Carys adopts a confident and assertive tone, which is appropriately
formal. Paragraphing supports the structure of the letter. Arguments
are presented and developed convincingly by the evidence that is
offered in support of the views she expresses. The use of rhetorical
guestions serves to emphasise the points being made. Vocabulary

is used effectively. Spelling is generally accurate. A range of
punctuation is used for clarity and effect.
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Following class study of Shakespeare’s The Merchant of Venice,
pupils are asked to produce the text for a speech examining the
notion expressed in the title ‘Shylock — victim or villain?’
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Although this is a writing assessment focus, the response reflects

a thorough knowledge of the text and Carys uses this to establish
and develop the premise of her argument. She also embarks upon
some additional research reading around the subject matter and uses
information and insights gained from this research to enhance her
argument and persuade listeners/readers to her point of view. She
uses humour, cynical observations and rhetorical questioning to add
to the persuasive appeal of her speech. The writing gives a clear,
organised and coherent presentation of her ideas. She establishes
and develops her argument with confidence offering convincing
evidence to support her views. A clear and consistent voice is
sustained throughout. A range of persuasive techniques are used
effectively. Paragraphing supports the structure of the writing and
punctuation is used for clarity and effect.
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The stimulus for this writing is the study of a collection of articles
from the Sunday Times Magazine feature ‘A Life in the Day’. Pupils
study various examples and craft their own version to give readers an
insight into their daily routine and their views on a range of subjects.

A Life invthe Day

I wsmally wake about 6am; but my eyes are too-heavy to-evew
consider opening: I stay inbed and plan ahead. See, I'mva
virgo and we're perfectionisty so- I have toplan everything in
advance: At 6:50am (probably a-bit later if my eyey just need
afesw extro mivuites to-opew properly), I get up, switch my
alarm off and go-wash my face. Thiy iy the only time I gel inv
the bathroom, before everyone wakey up. Therve are five people
invmy family and all are particudarly ugly, until they put on
their make-up that iy (not including my step-dad and
brother obviowusly), I like to spend alot of time in-the
bathsroom, not necessarvily doing arnything just picking out
my flawy and deciding what type of plastic surgery I'm going
to- have when I'nvolder.

I'mv constontly weighing myself, i’y Like a reflex; I do-it
without noticing: It'y a bad habit I know. My mum's a
Thealth freak’ so she'y alwayy concerned abowd her weight o
I've probalbly inherited. it fromher. There's so much pressure
avound to-be stick thinvand really pretty. I despise the fact
that yow necessarily have tor be ‘perfect’ tor fit in

I alwayy have cereal in the movrning ,exept onva Sunday
whes I have a- baconw sandwich: When muint hasn't botherved.
to-gor to- Tesco I have to- eat whatever leftovery my siter
doesn't Like: Now comey the dady chove of straightening my
haiv. It is o burden but [ have tor- dor it othevwise I look: Like
I've beew electrocuted.

Around: 7:55am I leave for the bus-stop. I alwayy have my
MP3 player o and wsually when I'my walking down the
itreet I get a- bit carried away and stort dancing: Well let's
Just say that gety me alot of strange looks from passersy-by. I
get onthe bus around 8:10am; I alwayy st onthe back row
but lrecawse of that the buy driver jeemy to hate me:

I look forward. to- break becawse I get to- flirt with- all- the
lads I'ma-huge flirt but then what fourteer year old girl
isn't? I adore being the centre of attention which agitatesy
some of my friends. I don't have a boyfriend at the moment,



actually I donw't want one: [ prefer being carefree rather
thawn commitied: to- one person.

At lunchtime I dow't eat, mainly becawse I want to-lose
weight but also-becawse I Like saving my money to-top-up ny
phone: I love buying stuff especially clothes. I'mvtotally
addicted. to- chewing-gumy, 3o I alwayy have a-packet on me
(not at school though becawse it'y banned,). It freshens up my
breath and makes me stop ealing:

After school I wsually go-out withy my friends. Ayour village iy
sor ymall theve'y only afew people my age to- "hang out” with
Even though it'y only my friends that will be seeing me- I stills
Like tor look my best. My wardrobe consisty mainly of 'going
out’ clothey becawse I love gelting dressed up. I have o lot of
short skivty and ‘tarty’ topy and a fabulowy dresy I got for my
birthday which I won't necessarily wear, il'y just for show. On
Sundayy I just wear my tracksuit and dow't even bother
straightening my hair which iy a-big deal for me:

When I get older I'd like to-travel the world; go-and jee new
countries On my eighteenth birthday my best friend Toni
and I have made a pact to-go-to- Ibiga for a big clubbing
weekend. My ideal career would be o travel courier. I
holidayed: in Jamaica for my uncle'y wedding, it intrigued
me- o much to- see how other people Lived I decided to-work
irvthe travel industry. I would like to-get married; not until
at least my late twentiey though: My mum and dad married
young and they ended up having a-divorce: I want to-live ar
bit first before settling down:

When I get back - home I have my tea then do- my homework:
I've just had a baby brother so-now I got tor share o roonv
with my younger sister. We argue constantly, we have to-
share everything which I despise because she alwayy wanty
her own way. I never really have any ‘me’ time in the week
which upsety me becawse I can never just ‘chill out’, However,
at the weekends it iy totally different. At the weekend I lives
with-my dad . I have my own roomfor a change and ity full
of peace and tranguillity. We usually go for walks or pop
round ter my gran'y house who I adore. She bakes the most

wonderful cakes. Unfortunately I didn't inherit her genes, 1
burve beans o toast.

After I've kicked my sister out of the bedroom (Literally
sometimes) I watch my favouwrite programme Britoin'y next
top model’. Secretly that'y my ambition but I need- tor
seriously work-on my body for that to- come true: If there'y
nothing on T.V. I'll go-torbed: I wsually text Toni for a-while,
about the day we've both-had: Eventually I'll close my eyes. I
dow't gortor sleep straight away I wsually lie there thinking,
then hopefully I'll doge off and the ‘cycle’ wil start again
towmorrow morning:

123



124

Carys produces a lively and engaging insight into her life. Her writing
has a clear authorial voice. She employs a self-deprecating humour
and the light-hearted tone she adopts is entirely suitable for the
subject matter. Punctuation is accurate and is used for clarity and also
for effect. Paragraphing supports the structure of the writing. The
sequence of events lends pace to the account.



Reading

Carys gives thorough responses to both literary and non-literary
texts. She shows understanding of the ways in which meaning and
information are conveyed in a range of texts, as in the comparison
of two websites, the analysis of persuasive appeal and in a critical
response to poetry. Her responses are characteristic of Level 7. She
has expressed critical and personal responses showing awareness of
thematic, structural, linguistic and visual features (characteristics of
Level 7).

Her comparison of two websites reflects an understanding of the
effect structure and stylistic features are likely to have on a reader
(Level 7). Her response to the Welsh Tourist Board'’s advertisement
shows her ability to detect and evaluate how influences on the
reader are achieved. The analysis of Blake’s poem shows again that
she is beginning to offer an evaluation of how particular effects are
achieved through the use of linguistic, structural and presentational
devices in a way that is characteristic of performance at Level 8.

Ways forward

Carys should continue to experience a wide range of texts and

read for a range of different purposes, including opportunities to
analyse and synthesise information and ideas from varied sources.
She should be encouraged to develop and refine her existing skills of
analysis and, in particular, evaluation of writers’ crafting and use of
techniques in their writing.

Summary and overall judgement

Levels 7 and 8 were considered and Level 7 was judged to be the
best fit.
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Writing

Carys’ writing is confident and engaging. She shows appropriate
choices of style in a range of forms which is characteristic of
performance at Level 7. In her literary writing she has presented
convincing characters and settings in an entertaining narrative. Her
non-literary writing presents ideas that are organised and coherent....
and sustain arguments and offer convincing evidence in support of
views (characteristics of Level 7). Her letter to the Home Secretary
adopts an appropriately formal tone, while her writing for ‘A Life in
the Day’ is in a suitably informal register.

Vocabulary choices show care and precision. A range of sentence
structures and vocabulary are accurately and effectively used
(characteristics of Level 7). Paragraphing supports the structure of her
writing; in addition paragraphing and correct punctuation are used
for clarity and effect (characteristics of Level 7). Work is legible and
well presented.

Carys should continue to develop the range of audiences, purposes
and forms for her writing. She should continue to structure
arguments and offer supporting evidence in a consistent and
coherent way, developing the use of devices to ensure her
non-literary writing has clarity and emphasis.

Ways forward

Carys should continue to develop her writing for a range of purposes,
audiences and forms. She should be encouraged to produce writing
that shows variety in structure. She should develop the selection

and use of evidence to support her ideas and opinions in discursive
writing tasks.

Her already impressive use of vocabulary should be further honed
to enable fine distinctions to be made or emphasis achieved in her
writing.

Summary and overall judgement

Levels 7 and 8 were considered and Level 7 was judged to be the
best fit.
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The poem on page 77 is inspired by the Judith Nicholls poem ‘Night’
© Judith Nicholls 1985, from Magic Mirror by Judith Nicholls,
published by Faber & Faber.
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