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The programmes of study set out the opportunities that learners
should be given at each key stage and provide the basis from which
you, as a teacher, can plan learning and teaching. They are divided
into two sections, Skills and Range. The Skills section lists the skills
to be developed in a subject and the Range section comprises the
opportunities and contexts through which these skills should be
developed and consolidated.

Ongoing formative assessment – assessment for learning – lies
at the heart of good teaching. Through the assessments that you
make in the course of your teaching, you will build up an extensive
knowledge of your learners’ strengths as well as the areas that
need further development, and you will use this knowledge to help
you plan for the next steps in their learning. Learners will also gain
understanding of specific learning goals and the associated success
criteria so that, supported by you, they can develop their capacity for
self-assessment and peer assessment. In this way, they can establish
their current position, set and move towards targets, and discover if
and when the targets have been reached. Individual targets are linked
to improving the quality of a learner’s work, as highlighted through
formative feedback, and are therefore linked to success criteria for
specific tasks. Level descriptions do not make effective targets as
these describe attainment across the breadth of the programme of
study at the end of a key stage.

Level descriptions can help to inform your planning, teaching and
assessment at Key Stages 2 and 3 by indicating expectations at
particular levels and progression in the subject. Evidence from
assessment for learning will indicate where more time is needed to
consolidate learning and when learners are ready to move on. You
may wish to keep some evidence so that you can discuss a learner’s
work and progress with them and/or with colleagues or
parents/guardians. However, there is no statutory requirement to
keep unnecessarily complex records or detailed evidence on every
learner.

The essential function of level descriptions is to help you make
rounded summative judgements at the end of Key Stages 2 and 3
about a learner’s overall performance. Level descriptions are designed
neither to be used to ‘level’ individual pieces of work nor for the
production of half-termly or termly data. It is only by the end of the
key stage that you will have built up sufficient knowledge about a
learner’s performance across a range of work, and in a variety of
contexts, to enable you to make a judgement in relation to the level
descriptions.

Introduction
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It may be that some learners will be more advanced in some aspects
of the work than in others, and that no one level description provides
an exact fit. That is to be expected, and the range of individual
learners’ work included in these materials illustrates the making of
best-fit judgements under those circumstances. Many
schools/departments have found it helpful to develop their
own learner profiles to support moderation of end of key stage
judgements. These profiles also help to maintain a common
understanding of standards when they are reviewed annually and
refreshed where necessary.

When making judgements at the end of Key Stages 2 and 3,
you should decide which level description best fits a learner’s
performance. The aim is for a rounded judgement that:

• is based on your knowledge of how the learner performs across a
 range of contexts

• takes into account different strengths and areas for development
 in that learner’s performance

• is checked against adjacent level descriptions to ensure that the
 level judged to be the most appropriate is the closest overall match
 to the learner’s performance in the attainment target.

National curriculum outcomes have been written for learners working
below Level 1. These are non-statutory and guidance on their use is
planned.
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These materials consist of written materials and a DVD showing
examples of Year 6 and Year 9 work from the Key Stage 2 and Key
Stage 3 programmes of study for English, which contribute to a
profile of assessment in oracy.

This booklet is divided into three sections.

Section 1 highlights key messages for learning and teaching in   
  English.

Section 2 highlights expectations and progression in English.

Section 3 contains a series of learner profiles. These are
  designed to show the use of the level descriptions in
  coming to judgements about a learner’s overall
  performance at the end of Key Stages 2 and 3. You will
  need to refer to the DVD as well as the booklet.

This booklet and the DVD are for reference when you wish to:

• review your learning plans and activities

• consider the standards set out in the revised English Order

• work with other teachers to reach a shared understanding of the
 level descriptions

• prepare to make judgements at the end of the key stage

• develop your own learner profiles

• support transition from Key Stage 2 to Key Stage 3.

For ease of reference, the level descriptions are included in a leaflet
with this booklet.

A CD-ROM is also included with this booklet. It contains a PDF
version of English in the National Curriculum for Wales, Skills 
framework for 3 to 19-year-olds in Wales and this guidance.

When watching the DVD, the following points should be taken into
account:

• the purpose of the DVD profiles is to exemplify standards
 associated with the level descriptions for Oracy. There is no
 intention to present activities as models for teaching

• in order to focus on particular learners’ achievements and present   
 activities that reveal different level characteristics, some activities   
 have been edited.

Using these materials
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• commentaries on the Key Stage 2 pupils can be heard by   
 accessing the ‘Play all’ facility.

This guidance is part of a series of materials that will help teachers
at Key Stages 2 and 3 to implement the revised curriculum and its
associated assessment arrangements. The series includes:

• Making the most of learning: Implementing the revised 
curriculum  – overview guidance on implementing the new   

 curriculum

• Skills framework for 3 to 19-year-olds in Wales – which includes
 guidance about progression in skills

• Ensuring consistency in teacher assessment: Guidance for Key 
Stages 2 and 3

• A curriculum for all learners: Guidance to support teachers of 
learners with additional learning needs

• specific guidance for all national curriculum subjects, personal
 and social education, careers and the world of work, and religious
 education.



6 English: Guidance for Key Stages 2 and 3



7English: Guidance for Key Stages 2 and 3

Section  1
Key messages for learning and teaching
in English
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Wales Curriculum 2008 is learner-centred and skills-focussed.
Changes have been made to the content and presentation of this
revised curriculum, presenting both challenges and opportunities to
schools.

There are three attainment targets in the programmes of study for
English in the national curriculum:

• Oracy (AT1)
• Reading (AT2)
• Writing (AT3).

The focus of this section is to help you to plan for learning and
teaching from the revised programmes of study for Oracy, Reading
and Writing. The structure – Skills and Range – identifies the
required skills for each attainment target and the range of contexts,
opportunities and activities through which these skills should be
developed.

This section should help to make your teaching of the revised
programmes of study relevant and motivating for each learner (i.e.
to be learner centred). You should plan to provide opportunities for
learners to develop skills through a wide variety of contexts identified
under the heading Range. You should use the Skills and Range listed
in the Order as a flexible framework to develop contexts and activities
for learners.

Developing a Skills focus  

Your scheme of work should ensure that learners have appropriate
opportunities to develop, practise and apply the three language skills
of Oracy, Reading and Writing as identified in the programmes of
study for English. Progress in Oracy, Reading and Writing should form
a relevant and realistic experience through which learners are able to
develop language skills for life.
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Implementing the Range

The contexts selected for your scheme of work should cover, as a
minimum, those listed under the heading Range in the programmes
of study, which has been designed to ensure balance and breadth for
learners at each key stage. In designing your scheme of work, the
focus should be on the learner. In addition, when selecting various
contexts, you should ask the question, ‘How relevant is this context
for these learners in this school?’  

The Range is designed to offer flexibility for you to choose topics and
approaches that will be relevant for learners. You may therefore cover
the Range in a variety of ways.

• Are sequences of activities that progress skills built into the scheme
 of work?

• Does this lesson provide opportunities to develop all language
 skills? Is the coverage balanced? Are there opportunities to
 integrate all language skills?

• What is the purpose of this activity? Does this activity introduce a
 new skill, consolidate a skill or apply and extend a skill?

• Does the approach allow learners to build upon the language and
 skills already acquired?

• Does the approach promote developing thinking, allowing learners
 to think for themselves, ensuring that they understand what they
 are doing as well as allowing time for reflection upon and
 evaluation of how to improve language use?

Useful questions to
guide your planning
and develop a skills
focus would be:

• Are there appropriate opportunities to cover the whole range of
 Oracy, Reading and Writing? Are there any contexts that are not
 covered?

• Does the approach encourage learners to transfer language,
 knowledge and skills from one context to another?

• Do the teaching/learning contexts reflect the interests of learners
 and relevance to the twenty-first century?

• Does the approach adopted enable learners to demonstrate their
 individual progress in developing skills?

Useful questions
to consider when
planning for delivery
of the Range would
be:
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• Are there opportunities for learners to work in a variety of settings
 (individually, in small groups and as a whole class) and to take an
 active role in their learning?

• Does the approach involve all learners, allowing for the needs
 of individual learners? Are there appropriate opportunities for
 differentiation?

• Will the lessons motivate and engage all learners? Are all learners
 sufficiently challenged?

• What have I learned from previous planning? Have I tried
 something new in this scheme of work? Are there opportunities
 for challenging, creative and exciting tasks?

• Does the approach allow learners to make appropriate progress?

• Are learners given appropriate opportunities to make use of a
 range of communication methods including visual materials and
 ICT?

• Does the approach improve learners’ confidence, and is the
 atmosphere supportive?

• Does the approach allow learners to evaluate their own and each
 other’s work and to agree targets for the future, and do they
 know what they need to do to improve their work, and how to do
 it?

Useful questions to
guide your planning
for delivery of the
language skills
within a range of
contexts would be:

The learning environment  

Learners learn best in an environment that is both reassuring and
stimulating. Learners do not learn if they are apprehensive or are
afraid to take risks and make mistakes. They experiment with
new skills and ideas, reflect and remember best in a supportive
atmosphere where they feel confident that their ideas and views are
valued and where they are encouraged to take risks in their thinking.

There is evidence that learners understand the work and make better
progress when they take an active role rather than a passive role in
the learning (for example expressing ideas and opinions in purposeful
situations rather than listening to the teacher). The learning needs
to be exciting, challenging and creative. Learners also have higher
achievement rates when they are encouraged to evaluate their work
and to understand both how and what they need to do to improve.
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In addition to the common structure of Skills and Range, the
non-statutory Skills framework for 3 to 19-year-olds underpins all
subject orders and indicates where opportunities exist to develop
skills across the curriculum. Schools are free to organise and deliver
the curriculum in a way that best suits their circumstances and needs.
There are no constraints relating to time allocation. In particular,
English offers a range of cross-curricular contexts for developing and
refining the skills of communication. While schools are free to decide
on the appropriate time allocation for subjects, the requirement
to cover the programmes of study for each curriculum area are
statutory.

English and skills across the curriculum  

A non-statutory Skills framework for 3 to 19-year-olds in Wales has
been developed in order to provide guidance about continuity and
progression in developing thinking, communication, ICT and number
for learners from 3–19.

Because skills development can be spiral rather than sequential
in nature, progression in skills is achieved by an increase in the
challenge of the contexts through which skills are developed. In
English the range of teaching and learning contexts and opportunities
affords flexibility for teachers to accommodate this cyclical nature of
skills acquisition and development in their planning.

At Key Stages 2 and 3, learners should be given opportunities to
build on skills they have started to acquire and develop during the
Foundation Phase. Learners should continue to acquire, develop,
practise, apply and refine these skills through group and individual
tasks in a variety of contexts across the curriculum. Progress can be
seen in terms of the refinement of these skills and by their application
to tasks that move from: concrete to abstract; simple to complex;
personal to the ‘big picture’; familiar to unfamiliar; and supported to
independent and interdependent.

Icons have been used in the English Order to signal explicit
requirements for the development of skills and learning across the
curriculum. However, in planning a scheme of work relevant for
learners you will identify other opportunities to extend learning.
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Developing thinking    

Learners develop their thinking across the curriculum through the
processes of planning, developing and reflecting.  

In English, learners explore, plan, develop and reflect on ideas
through speech, reading and writing, responding to their own work
as well as that of others. They analyse, structure and organise their
work; use language creatively; use errors and unexpected outcomes
to develop their learning; use their knowledge about language
to explain and predict; describe links and similarities in language;
identify patterns and formulate rules; discuss their language learning
and evaluate their success.

In the activities exemplifying oracy, learners explore ideas through
discussion, reflecting on one another’s ideas and opinions and
developing their own contributions. At both key stages, learners
use strategies such as the construction of ‘priority pyramids’ and
‘diamond ranking’ to help them structure their ideas effectively.

Datblygu TGCh   

Bydd y dysgwyr yn datblygu eu sgiliau TGCh ar draws y cwricwlwm
trwy ddarganfod, datblygu, creu a chyflwyno gwybodaeth a
syniadau a thrwy ddefnyddio ystod eang o offer a meddalwedd.

• asking questions

• activating prior skills and knowledge

• gathering information from a range of sources

• generating ideas through response to stimuli

• determining process and success criteria

• considering evidence, information and ideas

• forming opinions and making decisions

• reviewing outcomes and beginning to evaluate their own learning
 and thinking.

Throughout these
guidance materials,
there is evidence of
learners developing
thinking skills across
a range of activities
through:



13English: Guidance for Key Stages 2 and 3

Developing communication    

Learners develop their communication skills across the curriculum
through the skills of oracy, reading, writing and wider
communication.

In English, learners communicate through speaking, listening, reading
and writing, developing these skills through appraisal of their own
work and that of others. In doing so, they learn how to communicate
effectively for a range of purposes and with a range of audiences.
They deal with extended and increasingly complex language in order
to develop as independent and confident users. Their communication
skills in Welsh/English support and enhance the development of skills
in other languages.

The activities exemplify learners at Key Stages 2 and 3 engaged in a
range of communication contexts: oracy, reading and writing. In the
DVD, they are shown presenting ideas and information as well as
negotiating through discussion and collaboration.

Reading and writing activities show evidence of how Key Stage 2
learners are able to locate and reorganise information and ideas from
different sources and use them, for example, to produce empathetic
responses, poetry, and analysis both of persuasive material and
characters in literature. Work with a ‘response partner’ supports
learners in their work.

At Key Stage 3, learners use a range of reading strategies to identify
key points, respond to texts and consider different interpretations.
They plan, organise and present ideas and information in a range of
forms, showing understanding of the need to adapt and organise
information to suit the purpose and the intended audience.

Learners develop skills in wider communication through their
engagement with topics that offer opportunities for dramatic
presentation, the production and performance of their own poetry
and the communication of ideas and information that interests
and/or inspires them.
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Developing ICT    

Learners develop their ICT skills across the curriculum by finding,
developing, creating and presenting information and ideas and 
by using a wide range of equipment and software.

In English, learners develop their ICT skills by communicating and 
sharing information, and by using technology to research, develop 
and present their work. Their growing competence in using keyboard 
skills and presentational packages will be enhanced through 
presenting work.

The activities represented in these materials show learners using ICT 
to find and develop information and ideas, for example Key Stage 2 
research on evacuees and conditions on a Snowdonia sheep farm. 
The on-screen presentations show learners creating and presenting 
ideas to inform and entertain an audience on subjects as 
wide-ranging as ‘The Second World War’, ‘The body’ and ‘Australia’.

Developing number     

Learners develop their number skills across the curriculum by using
mathematical information, calculating, and interpreting and 
presenting findings.

In English, learners develop skills in the application of number 
through activities which include number rhymes, the syllabic 
patterning of poetry, ordering events in time, gathering information 
in a variety of ways, including questionnaires; accessing, selecting, 
recording and presenting data in a variety of formats.
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English and learning across the curriculum  

The English programme of study provides many opportunities to 
incorporate cross-curricular elements of the Curriculum Cymreig 
(7–14), personal and social education and careers and the world of 
work.

At Key Stages 2 and 3, learners should be given opportunities to 
build on the experiences gained during the Foundation Phase, and to 
promote their knowledge and understanding of Wales, their personal 
and social development and well-being, and their awareness of the 
world of work.

At Key Stage 4, learners’ knowledge and understanding should be 
developed and applied within the contexts of their individual 14–19 
pathway including the Learning Core.

Curriculum Cymreig       

English contributes to the Curriculum Cymreig by developing 
learners’ understanding of the cultural identity unique to Wales. They 
develop awareness of the literary and linguistic heritage through the 
study of literary, non-literary, media and other texts, and through 
activities which explore issues pertinent to life in Wales, past and 
present.

The activities outlined in the exemplification materials show how 
learners are encouraged to engage with issues pertinent to life 
in Wales, both past and present. At Key Stage 2, activities reflect 
study of the impact of bringing the railway to Milford Haven and an 
exploration of life on a Snowdonia sheep farm. The class study of 
the Nina Bawden novel Carrie’s War presents evacuee children living 
in Wales during the Second World War and a discussion on the DVD 
shows learners considering how best to represent the cultural identity 
of Wales to future generations.

Personal and social education         

English contributes to learners’ personal and social education by 
providing opportunities to develop their understanding of social 
interaction through collaborative working. The exploration and 
reflection upon texts dealing with a range of themes can encourage 
the development of self-knowledge, emotional maturity and empathy 
with the human condition.
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In the Reading programme of study for Key Stage 2, ‘texts with
challenging subject matter that broadens and extends thinking’,
and at Key Stage 3, ‘texts that extend pupils’ intellectual, moral and
emotional understanding’ are both signalled in the Range section. In
addition, at both key stages the Range section includes the study of
texts, ‘that reflect the diversity of society in the twenty-first century’.

The English activities reflect the regular use of collaborative working
as a context for learners to develop their skills, knowledge and
understanding at both key stages. In the DVD material from Key
Stage 2 we see learners working in groups discussing the qualities
that they consider make a good friend. They analyse the persuasive
appeal of material about smoking in their reading and offer a
rationale on how texts influence human behaviour.

Key Stage 3 DVD material shows a simulated public enquiry where
learners are encouraged to explore the impact on a community if
planning permission is granted for a theme park development. In the
board game sequence, learners are encouraged to consider and offer
comment upon a wide range of issues pertinent to life in the
twenty-first century. Such activities contribute to the development
of social awareness and healthy attitudes towards community
responsibility.

Careers and the world of work          

Learners should be given opportunities to develop awareness of how
their studies contribute to their readiness for a working life. English
contributes to this awareness by giving learners the communication
skills of speaking, listening, reading and writing, which enable them
to function effectively in the world of work and in society as a whole.

Opportunities are provided that encourage learners’ understanding of
more formal contexts for communication. In the activities presented
on the DVD, we see evidence of how Key Stage 2 and Key Stage
3 learners are able to communicate their ideas and opinions to an
audience.

At Key Stage 2, learners produce letters of application for advertised
positions, developing their understanding of the importance of
effective communication in more formal contexts.
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Section 2
Expectations and progression in English
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End of key stage teacher assessment   

The level descriptions for Oracy, Reading and Writing set out the
knowledge, skills and understanding that pupils are expected to have
at the end of a key stage. Progression in the programmes of study
for English provides opportunities for pupils to develop across a range
of skills. Progress may be tracked through characteristic features
described in the level descriptions, with each level description
building upon the previous one.

Pupils develop their abilities in different contexts over time; the level
descriptions identify aspects that are significant at particular levels.
Progress is achieved through an integrated programme of speaking,
listening, reading and writing. Pupils are presented with experiences
and opportunities that interrelate the requirements of the Skills and
Range sections of the programmes of study.

For the sake of clarity, progression is outlined separately across the
three attainment targets of Oracy, Reading and Writing.

Progression in Oracy   

The broad lines of progression in the level descriptions for Oracy
track pupils’ growing confidence in adapting their talk to an
increasing range of situations. They become confident, coherent
and engaging speakers, working as individuals and as members
of a group. They become increasingly aware of the needs of their
audience and of how they can adapt their talk according to its
purpose. Their experiences will include opportunities to take part in
drama and role-play activities. Growing competence is reflected in
their understanding of the appropriate level of formality to use in
different situations. They develop as active and responsive pupils in
a wide range of situations and show an increasing understanding of
how to respond appropriately in both formal and informal contexts.
They become increasingly adept at reflecting upon and evaluating
their own and others’ performance as speakers and listeners and can
suggest ways to improve.

At Key Stage 3, progress continues to be developed within an
integrated and stimulating programme of study, which builds on the
skills, knowledge and understanding acquired at Key Stage 2. Oral
activities ensure the development and extension of pupils’ abilities as
listeners, viewers and speakers.

Pupils develop their abilities in different contexts over time; the level
descriptions identify aspects that are significant at particular levels.
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Broad lines of progression in the level descriptions for Oracy

Evidence of pupils’ abilities as listeners is seen in their attention to
what is said (from Level 1). Development is shown in the focus of
questions and comments (from Level 3), and responses to others’
ideas (from Level 4). Further progression is seen in sensitivity to the
tone, undertone and other indications of speakers’ intentions (from
Level 6). At the higher levels, listeners make a range of perceptive
contributions which show they have listened with concentration
(Level 6 to Exceptional Performance).

Listening with
understanding

Progression in discussion begins with the ability to take part in a
conversation, often structured by questions and comments (Levels 1
to 3). As pupils become confident, they are able to manage
turn-taking and interventions themselves (Levels 4 to 6). A major
aspect of discussion is the ability to listen to others (from Level 3),
make contributions which are relevant (from Level 4), and then,
taking account of others’ views, move the discussion on (from Level
5). Further progression is seen in pupils’ ability to make a range of
contributions, leading, supporting and sustaining discussion (from
Level 7).

Participation in
discussion

Progression here relates to pupils’ ability to express an opinion simply
(Level 3), and to develop their response to include some reasons for
the views expressed (Level 4). Through the higher levels pupils are
able to express opinions and offer evidence to support and justify
their opinions with increasingly effective balance and sensitivity
(Level 5 to Exceptional Performance).

Expressing opinion

Progression here relates to pupils’ developing confidence and
competence in adapting their talk to different audiences. At the
lowest levels (Levels 1 and 2) pupils answer questions briefly without
elaboration, beginning to include a little detail. Pupils are then
increasingly able to adapt their vocabulary, structure and tone of
voice to communicate effectively (from Level 3). Progression also
includes pupils’ ability to use spoken standard English, arising
from their awareness of appropriate choices of language in formal
situations (from Level 3).

Confidence in
adapting talk
appropriately from
informal to formal
contexts

From Level 4, pupils are beginning to identify changes in vocabulary
and style that would improve talk. In the higher levels (Level 5 to
Exceptional Performance), pupils are able to identify and suggest
ways in which changes to vocabulary and style would improve the
quality of participation and performance. They are able to evaluate,
adapt and make salient points about how their own and others’
contributions might be improved.

Evaluating talk
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The DVD to exemplify standards in oracy shows pupils engaged
in a range of activities, some informal and some more formal in
nature. Pupils work in a variety of contexts: as individuals presenting
to teacher and peers, and in pairs and small groups engaged in
collaborative tasks.

The DVD allows viewers to consider a sample of the information
available to the class teacher about how a pupil is progressing in
speaking and listening. Viewers can compare the evidence they
see with the characteristic features of performance outlined in the
relevant level descriptions.

Progression in Reading   

Throughout Key Stages 2 and 3, pupils experience a progressively
wide range of demanding texts, for enjoyment and information,
so that they can develop into fluent and effective readers. Through
employing a range of strategies, they are able to read with accuracy
and fluency, understanding significant ideas, themes, events and
characters. Their reading diet contains texts with challenging subject
matter and relevance to the twenty-first century. Layers of meaning
are identified and commented upon. In their personal response, they
are able to show understanding of an author’s craft. They express
preferences and opinions that they are able to justify. Competence in
locating, retrieving, collating and synthesising information and ideas
from a range of sources develops.

At Key Stage 3 pupils consolidate and extend the progress made
previously. They read widely for pleasure, interest and information
and to develop an informed personal opinion about their reading.
They are able to respond to the content and style of texts, discussing
a varied selection of literature, information and media texts.

Pupils develop their abilities in different contexts over time; the level
descriptions identify aspects which are significant at particular levels.
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Broad lines of progression in the level descriptions for Reading

A significant marker of progress in Reading (Levels 1 to 3) is the
increasing ability to read with independence, and to make sense of a
text beyond decoding. The development of independence in Reading
is characterised not just as reading without support, but also in
terms of the appropriate selection of reading strategies. Progression
throughout the levels will also be seen in pupils’ confidence in
understanding texts that are more challenging in terms of length,
complexity of language and sophistication of ideas.

Reading
increasingly
demanding texts,
using a repertoire
of reading
strategies

In the early stages, pupils’ responses to their range of reading are
characterised at the level of personal preferences, such as simple
likes or dislikes (Levels 1 to 3), and progression from this is seen in
the ability to support these preferences by references to the texts
read (Levels 4 to 6). From this develops the ability to identify, select
and respond to key features of texts (Levels 5 to 6) and then show
critical appreciation of what has been read (Level 6 to Exceptional
Performance).

Response to texts,
including analysing
and evaluating

Reading for information is required in all key stages, and increased
demand is seen in the progress from locating information for a
specific purpose (Levels 3 to 4), to collecting and synthesising it for
different purposes (Levels 5 to 6), and then putting such material
to further use (Level 7 to Exceptional Performance). In reading for
these purposes (from Level 4) pupils develop and select appropriate
reading strategies, for example skimming and scanning. The
increasing level of difficulty and the range of types of text contribute
to the challenge outlined in the higher levels.

Reading for
information
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The following extract examines the presentation, by the film-maker,
of good and evil in the modern-day morality tale, Chicken Run.

The task presents the opportunity for pupils to develop those skills
identified in the Reading programme of study at Skills 5: consider
what they read/view, responding orally and in writing to the ideas, 
vocabulary, style, presentation and organisation of image and 
language, and be able to select evidence to support their views.

The task admirably provides opportunity for pupils to experience
several of the contexts envisaged in the Key Stage 3 programme of
study’s Range section.

AT2 – Reading: Chicken Run  

The following example of a pupil’s response to a reading task shows
several features characteristic of performance at Level 8. It may
prove helpful to consider this example before moving on to Section
3 of this document, where individual pupil profiles are presented
with commentary on the features they demonstrate and a ‘best-fit’
assessment.
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The pupil has presented for his readers an exploration of the way the
film-maker uses a range of techniques and presentational devices to
portray the character, and through them the themes, in the narrative.
He examines first the heroic character of Ginger, followed by an
analysis of Mrs Tweedy, the villain of the piece.

The response to the film-maker’s craft shows understanding and
appreciation of a variety of aspects and techniques. The analysis, first
of how the character of Ginger is presented, identifies the impact
of voice, diction, costume, colour, lighting effects, camera angles,
selection of shots, music and the use of artefacts designed to confirm
the intended impression on the viewing audience. This is followed by
similar treatment of the portrayal of the character Mrs Tweedy. Here
the way contrast is achieved is outlined through the treatment of
facial features, physical appearance, forceful posture and movement,
sombre colouring, aggressive language and tone, threatening gesture
and the use of intimidating camera angles.

The pupil is able to support his ideas and opinions with close
reference to the film. He is able to analyse and evaluate how
successful the film-maker has been in achieving effects, and in
particular, in portraying contrast between the characters representing
‘good’ and ‘evil’ in the film. His rationale is appropriately referenced
by comments showing awareness of the thematic, structural,
linguistic and visual features of the narrative, and an insightful and
entertaining evaluation is provided. This response to a moving image
text reflects features characteristic of performance at Level 8.

Progression in Writing   

Pupils become competent writers, writing clearly and coherently in a
range of forms and for a range of purposes. They acquire a growing
understanding of the need to adapt their writing to suit purpose
and audience, showing an awareness of the readers’ needs. Their
awareness of style and the features of different forms are used and
they adjust their language to suit the level of formality required for
purpose and audience.

In all communication modes they work with increasing accuracy and
become reflective and evaluative in relation to their own and others’
achievements.

Pupils develop their abilities in different contexts over time; the level
descriptions identify aspects that are significant at particular levels.
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Broad lines of progression in the level descriptions for Writing

From Level 1, pupils develop control over the physical processes
of writing, and over the conventions of written language,
including spelling and punctuation. Knowledge of conventions
is demonstrated, for example, in the use of punctuation firstly
to demarcate words and sentences (from Level 2), then to mark
divisions within the sentence (from Level 4), then using the
full range of punctuation marks selectively and with increasing
accuracy for clarity and effect (Level 5 to Exceptional Performance).
Important early understanding of spelling relates to letter strings
and sound–symbol relationships (Level 1). Pupils then build on this
understanding to spell increasingly complex words (Levels 2 to 5).
Independence in spelling is seen in pupils’ ability to spell unfamiliar
words (Level 6 to Exceptional Performance), and to check what they
write.

Use of skills in
writing

Pupils’ growing understanding of how texts are organised differently
is seen in their ability to vary vocabulary, sentence construction and
overall shape of texts for a variety of purposes (from Level 2).
Increasingly, pupils’ work will show general competence and
flexibility across the range of forms and styles. At the early levels,
pupils learn to use the main features of narrative and non-narrative
writing (Levels 1 and 2). Then the range of forms becomes more
extensive and pupils’ confidence in using them grows (Levels 3 and
4). At the higher levels, pupils show control of a range of narrative
techniques and are able to adopt the styles characteristic of formal
or impersonal writing (Level 5 to Exceptional Performance).

Control of different
forms of written
texts

In the level descriptions for Writing, at all levels, the impact of
the writing and its interest to the reader are significant. This is a
continuing theme in the overall assessment of the quality of pupils’
written work, and links with the opportunities to write for a range
of audiences and purposes as set out in each programme of study.
Pupils’ ability to use and adapt their vocabulary, grammar and overall
style relates to the degree of challenge in the task, its intended
purpose and the implied readership.

Adaptation for
meaning and effect
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AT2 – Writing: ‘The Future is Mobile’.  

The following example of discursive writing was produced in
response to the task to consider the view given in the title, ‘The
Future is Mobile?’. It required pupils to examine the pros and cons of
the advent of mobile phone use in twenty-first century society.
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The writer’s voice is clear and consistent, using appropriate language 
and register throughout. He demonstrates his ability to control this 
particular genre and produces writing with both impact and appeal. 
The effective use of vocabulary and grammar enables the writer to 
present information and achieve appropriate emphasis of the points 
being made.

The argument is structured. Points are presented in a logical 
sequence with coherent development of ideas and a rationale given 
to support the evidence. The pace of the discourse is brisk and 
sustains interest by the balanced presentation of ideas. As a result 
the writing provides a coherent, reasoned and persuasive study on 
modern-day use of the mobile phone in our society.

The writing is technically accurate and paragraphing supports the 
structure of the discourse. A range of punctuation is used effectively 
to clarify meaning and achieve effect. The writing reflects features 
characteristic of performance at Level 8.
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Section 3
Making judgements at the end of Key
Stages 2 and 3
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This section shows how level descriptions can be used when making
judgements about which level best describes a learner’s overall
performance at the end of Key Stages 2 and 3.

You may find the following points useful when considering the
profiles in this section.

• The learner profiles are not presented as a model for how you
 should collect evidence about your learners. Although you will
 want to be able to explain why you have awarded a particular
 level to a learner at the end of the key stage, there is no
 requirement for judgements to be explained in this way or
 supported by detailed collections of evidence on each learner.
 Decisions about collecting evidence, and about its purpose and
 use, are matters for teachers working within an agreed school
 policy.

• The commentaries on the pieces of work have been written to
 explain the judgement made about a learner’s performance. They
 are not intended as an example of a report to parents/guardians.

• The materials in each learner profile can only represent a small
 part of the information and experiences that make up a teacher’s
 knowledge of each learner. They do not reflect the extent of the
 knowledge of each learner that you will have built up over
 time across a range of different contexts. You will use this
 knowledge to make a rounded judgement about the level that
 best fits each learner’s performance.

• You will arrive at judgements by taking into account strengths and
 weaknesses in performance across a range of contexts and over a
 period of time. Opportunities will need to be provided for learners
 to demonstrate attainment in all aspects of the level descriptions.

• Some of your learners may need to use a range of alternative
 forms of communication to show what they know, what they
 understand and what they can do.

• Task setting, resources and support for learners across all levels
 are important features. To enable individual learners to achieve
 their potential, the match between learning outcomes and task
 setting is a critical factor.
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Oracy  

The DVD included in this guidance exemplifies standards in oracy
at Key Stages 2 and 3. It contains scenes from a series of activities
that have been edited to focus on the target learners. The activities
selected show part of the range of contexts through which oracy
skills should be developed. They include collaborative tasks,
discussions within small groups of mixed and/or similar ability peers
on a variety of topics, responses to questions and more formal
presentations to an audience. Their teacher knows much more about
their work in oracy than it is possible to include in these profiles.

Key Stage 2

At Key Stage 2 we see each of the three target learners, Siôn,
Shannon and Sophie, engaged in group discussions about friendship,
Welsh cultural identity and the impact of characters in a class novel.
They are in groupings of similar ability for these activities. In addition,
and more formal in nature, each learner makes an on-screen
presentation on a topic of their own choice to their teacher and
peers. They answer questions on the subject of their presentations
from their audience and respond to their teacher’s questioning
about how they might improve on their performance for a future
presentation. The final activity shows each of the three learners
presenting their own poetry, written following a class study of the
Judith Nicholls poem, ‘Night’. Their awareness of the audience’s
needs and the impact of tone, pace, volume, clarity and the use of
gesture, body language and facial expression can be considered here.
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Key Stage 3

At Key Stage 3, the activities shown are extracts from tasks
undertaken by a mixed ability group of learners and edited to
focus on the target learners. They take part in a board game that
requires each player to talk about the subject appearing in the
square on which their counter lands. When learners encounter a
comment square they will also be expected to reflect on previous
contributions and develop the discussion further. At the end of
the board game, the winning learner decides which subject is
most interesting. A group discussion about uniform develops from
this activity and all learners are able to contribute their ideas and
opinions on the subject. They listen to an evaluation summary of
the group’s performance from one of their peers who has used a
skills checklist to assist in the self-assessment and peer assessment
of Oracy. The second activity presented is a simulation of a public
enquiry. Following a brief period of familiarisation with the task
and preparation, learners take part in the discussion, assuming the
roles of interested local parties. The final activity shows the group
collaborating to prepare a presentation of ‘Chief Seattle’s Letter’ to
an audience of their teacher and peers. They discuss how best to
present the text and then engage in the agreed group presentation.
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Siôn is an 11-year-old learner in Key Stage 2.

His teacher knows much more about Siôn’s performance in Oracy
than can be included here. However, this profile has been selected
to illustrate characteristic features of Siôn’s work across a range of
activities. Each example is accompanied by a brief commentary to
provide a context and indicate particular qualities in the work.

Siôn’s teacher judges that his performance in Oracy is best described
as Level 5.

Siôn speaks confidently in a range of situations and on occasions,
as during his on-screen presentation, is able to introduce humour to
his talk. His talk engages the interest of the listener (characteristic
of Level 5). He uses facial expressions and gesture as well as varying
his tone and pace to enhance his delivery and engage the audience,
as seen in his presentation on the human body and his poetry. Here
he is seen to vary expression and vocabulary (Level 5). He shows
awareness of listeners and of the need to use vocabulary appropriate
to the task being undertaken. He shows a developing understanding
of the need to use standard English in more formal situations such as
his on-screen presentation to his peers.

In discussions, he is able to pay close attention to what others say, 
ask questions…and make contributions (Level 5). He is confident
to take the role of chair in order to move the talk forward. When
expressing opinions he is able to provide reasons to support his 
views (characteristic of Level 5) but is, on occasion, reluctant to
move from his original view, despite the persuasive and reasoned
opinions offered by others. He recognises the need to respond to an
audience and show some understanding of how to evaluate his own
performance as a speaker, suggesting changes in vocabulary and 
style which would improve talk (Level 4).

Siôn Level 5Key Stage 2
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Ways forward

Siôn should continue to have opportunities to develop the range
of audiences and purposes for his talk, including opportunities to
speak in contexts that are more formal. He should continue to pay
close attention to what others say and consider how and when to
respond. He should be encouraged to evaluate his own and others’
performance in speaking and listening, and consider how changes
can bring about improvement.

Summary and overall judgement

Levels 4 and 5 were considered and Level 5 was judged to be the
best fit.
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Shannon is an 11-year-old learner in Key Stage 2.

Her teacher knows much more about Shannon’s performance in
Oracy than can be included here. However, this profile has been
selected to illustrate characteristic features of Shannon’s work
across a range of activities. Each example is accompanied by a brief
commentary to provide a context and indicate particular qualities in
the work.

Shannon’s teacher judges that her performance in Oracy is best
described as Level 4.

Shannon is able to engage well with discussion; she listens carefully, 
makes contributions and asks questions (characteristic of Level 4).
Her attentive listening is characterised by maintained eye contact and
an open and receptive posture. She organises and develops her ideas
thoughtfully, making contributions…that are responsive to others’ 
ideas, needs and views (Level 4).

Shannon is beginning to develop confidence to speak in an
increasing range of situations. Her talk is adapted to purpose and
she is able to convey ideas and opinions clearly, including reasons 
occasionally (Level 4).

In more formal contexts, such as her on-screen presentation
and poetry presentation to her peers, Shannon is beginning to
understand the need to adapt her talk, and use appropriately 
some of the features of standard English vocabulary and grammar
(Level 4). When invited to evaluate her performance and suggest
improvements, Shannon found it challenging to detail ways to
enhance a future presentation.

Ways forward

Shannon should continue to have opportunities to extend the
range of audiences and purposes for her speaking and listening. In
discussion, she should be encouraged to develop reasons to support
the ideas and opinions she expresses. In situations that are more
formal, she needs to consider how changes in vocabulary and style
can improve talk. She should be encouraged to develop skills in
evaluating her own and others’ performance so that she understands
how improvements can be made.

Summary and overall judgement

Levels 3 and 4 were considered and Level 4 was judged to be the
best fit.

Shannon   Level 4Key Stage 2
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Sophie is an 11-year-old learner in Key Stage 2.

Her teacher knows much more about Sophie’s performance in Oracy
than can be included here. However, this profile has been selected
to illustrate characteristic features of Sophie’s work across a range
of activities. Each example is accompanied by a brief commentary to
provide a context and indicate particular qualities in the work.

Sophie’s teacher judges that her performance in Oracy is best
described as Level 3.

In discussion, Sophie demonstrates understanding of the main points,
which is a characteristic feature of Level 3. She is able to express
an opinion simply (Level 3). She is more confident when working
in a group of similar-ability peers and is able to assume the role of
‘chair’ in this setting. Her careful listening allows her to ask questions
of others to develop their ideas and contributions, as is shown in
her discussions about Welsh identity and the characters in a novel
(characteristic of Level 3).

When delivering a formal presentation to her teacher and peers,
Sophie relies on the prompts she has prepared. Her on-screen
presentation relies mainly on the listing of simple facts she has
researched; there is a little elaboration through detail or opinion
showing she has begun to adapt what she says to the needs of a 
listener (characteristic of Level 3). Sophie is beginning to appreciate
the needs of an audience and attempts to adapt her vocabulary
to meet the requirements of a more formal task. In her poetry
presentation she delivers her poem to the group in a clear and
audible voice.

Ways forward

Sophie should have opportunities to develop confidence through
experience of a widening range of contexts, purposes and audiences
for her speaking and listening, including those of a more formal
nature. She should be encouraged to offer opinions that are more
reasoned and, when presenting ideas and information, give more
detailed elaboration of her subject.

She should develop skills in evaluating her own and others’
performance in speaking and listening in order to gain an
understanding of how to improve.

Sophie   Level 3Key Stage 2
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Summary and overall judgement

Levels 2, 3 and 4 were considered and Level 3 was judged to be the
best fit.
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Shannen is a 14-year-old learner in Key Stage 3.

Her teacher knows much more about Shannen’s performance in
Oracy than can be included here. However, this profile has been
selected to illustrate characteristic features of Shannen’s work
across a range of activities. Each example is accompanied by a brief
commentary to provide a context and indicate particular qualities in
the work.

Shannen’s teacher judges that her performance in Oracy is best
described as Level 4.

Shannen shows that she is able to talk and listen with confidence 
in a range of contexts (Level 4), both informal and some that are of 
a formal nature (Level 5). She is increasingly aware of the need to
adapt her talk to suit the purpose, which is characteristic of Level 4
performance. She organises ideas thoughtfully…conveying opinions 
clearly, including reasons occasionally (Level 4). She is able to add
some detail and description to her ideas and opinions.

Shannen listens carefully and makes relevant contributions. In
discussion, she listens carefully, making contributions and asking 
questions that are responsive to others’ ideas, needs and views
(Level 4). During the board game activity, the discussion about
uniform and the collaborative preparation work, she shows that she
is responsive to other members of the group.

She is beginning to understand how changes in vocabulary and
style can improve talk and begins to use standard English in formal 
situations (Level 5).

Ways forward

Shannen should continue to experience a widening range of
opportunities for speaking and listening for a variety of purposes and
audiences in order to enhance confidence. She should develop the
ability to evaluate her own and others’ performance in speaking and
listening in order to suggest ways to improve. She should consider
how to develop her talk purposefully during discussions and be
aware of the need to offer reasons in support of her views.

Summary and overall judgement

Levels 4 and 5 were considered and Level 4 was judged to be the
best fit.

Shannen   Level 4Key Stage 3
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Katie is a 14-year-old learner in Key Stage 3.

Her teacher knows much more about Katie’s performance in Oracy
than can be included here. However, this profile has been selected
to illustrate characteristic features of Katie’s work across a range of
activities. Each example is accompanied by a brief commentary to
provide a context and indicate particular qualities in the work.

Katie’s teacher judges that her performance in Oracy is best described
as Level 5.

Katie shows growing confidence in adapting her talk to suit the
demands of different situations. She takes an active part in discussion
(Level 6). Following the board game activity, she is able to assume
the role of assessor with her peers. With the help of a checklist, she
is able to evaluate her own and others’ performance as speakers and 
can suggest ways to improve (characteristic of Level 6).

She expresses opinions and uses evidence to support her views
(characteristic of Level 6). She shows herself to be a sensitive and
thoughtful contributor to group discussion showing understanding 
of ideas and considering how and when to respond to others
(characteristic of Level 6).

In contexts that are more formal, she is aware of the needs of her
audience and, by varying her vocabulary, expression and tone, she 
engages the interest of the listener (characteristic of Level 6) as
seen in her contributions during the simulated public enquiry. She is
usually fluent in her use of standard English in formal situations and
this is characteristic of performance at Level 6.

Ways forward

Katie should continue to have opportunities to adapt her speaking
and listening for an increasing range of purposes and audiences. She
should continue to evaluate the quality of her own participation and
performance and that of others’ and develop her ability to suggest
ways to improve. She should have opportunities to extend the range
of methods to present ideas such as using ICT, drama approaches,
discussion and debate.

Summary and overall judgement

Levels 6 and 7 were considered and Level 6 was judged to be the
best fit.

Katie   Level 6Key Stage 3
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Jos is a 14-year-old learner in Key Stage 3.

His teacher knows much more about Jos’ performance in Oracy
than can be included here. However, this profile has been selected
to illustrate characteristic features of Jos’ work across a range of
activities. Each example is accompanied by a brief commentary to
provide a context and indicate particular qualities in the work.

Jos’ teacher judges that his performance in Oracy is best described as
Level 7.

Jos is confident in matching his talk to different situations,
confident in the demands of matching his talk to different contexts
(characteristic of Level 7). He uses a wide vocabulary precisely and
adapts his talk to suit an audience. He is adept at moving from
informal talk to an appropriate register in a more formal context.

He takes on the role of ‘chair’ and enables the discourse to move
forward while sensitively ensuring each group member is included
and has opportunity to voice their ideas. During the board game
sequences, the simulated public enquiry and the collaborative
preparation of a presentation he makes significant, sensitive and 
thoughtful contributions, evaluating others’ ideas and varying how 
and when they participate (Level 7). He develops his own ideas
and those of others. He expresses opinions and selects evidence to 
support his views (characteristic of Level 7).

Jos listens perceptively, analyses contributions and is able to
summarise and articulate an overview for the benefit of the group
or audience. This is particularly apparent during the discussion about
uniform and in the public enquiry sequences where he makes a 
range of contributions and is able to take a leading role, showing 
that he has listened perceptively and is sensitive to the development 
of discussion (characteristic of Level 8).

He evaluates contributions with his peers and offers reasoned
opinions about the importance of different aspects of oracy skills.
During the diamond ranking activity, he is able to evaluate the quality 
of participation and performance and make salient points about ways 
to improve showing confident use of standard English in situations 
that require it (Level 7).

Jos   Level 7Key Stage 3
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Ways forward

Jos should consolidate his existing skills in Oracy. He should continue
to develop the ability to evaluate his own and others’ performance
in speaking and listening and use terminology that allows him
to discuss and suggest ways to improve. He should continue to
experience a wide range of contexts for communicating and use a
variety of methods to present ideas.

Summary and overall judgement

Levels 7 and 8 were considered and Level 7 was judged to be the
best fit.
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Bethan is an 11-year-old learner in Key Stage 2.

Her teacher knows much more about Bethan’s performance than can
be included here. However, this profile has been selected to illustrate
characteristic features of Bethan’s work across a range of activities.
Each example is accompanied by a brief commentary to provide a
context and indicate particular qualities in the work.

Bethan’s teacher judges that her performance in Reading and Writing
is best described as Level 3.

Reading

Activities from the Key Stage 2 English Optional Assessment Materials 
(Gulliver), are used by Bethan’s teacher to confirm that she is able to
read aloud quite fluently, using a range of strategies to make sense
of the text, including phonic, grammatical knowledge and contextual
understanding. She has a good understanding of the different text
types presented in the stimulus booklet.

Bethan  Level 3

Reading aloud and reading interview       
  

Key Stage 2
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In completing Activity 7 of the pack, Bethan reads aloud and
discusses the story Gulliver Meets the Emperor. Her responses to
the first five questions show that she has a good understanding of
the main points. She finds questions that probe her understanding
beyond the literal or require a response to features of language or
layout more challenging.
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As part of a series of lessons on the development of railways in
Victorian time, pupils read a wide variety of texts, such as census
returns, contemporary newspaper articles and transcripts of letters
written during the time the railway came to Milford Haven. They
also use a sheet containing quotes from Victorians expressing their
views, for and against, the advent of rail transport. The task outlined
requires individuals to choose a character from the period and, in
bullet point form, outline their views about the coming of the railway
to Milford Haven.

The coming of the railway
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Based on her research reading Bethan decides to present the
views which may have been held by Isambard Kingdom Brunel.
Although there is some repetition, Bethan successfully identifies
that her character is in favour of the coming railway. She lists more
jobs, improved wages, faster travel, fresher food stuffs – including
transporting fishing catches – as valid reasons for support. The main
points are presented orally from her research sheet. Ideas are simply
expressed without detailed elaboration.

Mind map  

Bethan produces a mind map based on the character of Mr Evans in
Carrie’s War by Nina Bawden. The information she uses is contained
in the first chapters of the novel and this task has been designed
to focus pupils on the range of characters populating the story. As
preparation, the whole class has contributed to the production of
a mind map based on the character of Carrie. The teacher models
the technique prior to pupils basing their own version on a different
character from the novel.
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The mind map shows that from her reading of the first four chapters
Bethan has already learned several facts about the character she
has chosen to present. She identifies some key points to describe
Mr Evans and moves beyond the physical appearance and factual
information to reflect the beginnings of her ability to understand
beyond the literal: he ‘likes being in charge’.
  

Pupils are given some information to read about smoking.
The sheet contains a series of questions as prompts to help them
structure their responses and analyse where the persuasive appeal to
a reader might be found.

Reading to detect persuasive appeal  



47English: Guidance for Key Stages 2 and 3

Bethan’s responses to the questions show that she understands
the main points of the text. She is beginning to refer to the text to
support her ideas. She needs to develop her opinions with supporting
evidence and reasons to elaborate her ideas.

Writing

Following class study and discussion of the evacuation of children
during the Second World War, Bethan writes a story based on
what she has found out about the subject. The story opening is
reproduced.

Bethan’s story begins in a lively and imaginative fashion. She has
chosen to write a first-person narrative. She introduces the situation,
depicts the scene and identifies some of the main characters in rapid
succession. She is unable to sustain the first-person narrative and at
times lapses to give an account in the third person.

Narrative opening – Evacuation       
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Sentence demarcation is not consistent although direct speech is
indicated in one instance by inverted commas. Spelling is generally
accurate with inaccuracies presenting a phonetically plausible
alternative. Handwriting is legible but letters are not always
consistent in size and the formation of the letter ‘w’ is problematic.

Pupils have been sharing the Michael Morpurgo book Wreck of the 
Zanzibar as a class novel. The exciting episode of the shipwreck is
read and discussed. Bethan is asked to use the information in the
chapter to produce a front-page story for the local newspaper the
following morning. Her first draft is shared with a response partner
and edits are made to improve the writing.

Newspaper report – front-page story
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The conventions – headline, lead sentence and concluding comment
– begin to address the needs of a newspaper reader. Bethan writes a
short account of the event and manages to include some of the key
ideas. The writing communicates meaning and has a basic structure.
She attempts to use appropriate vocabulary: ‘horizon’, ‘gig’, and
‘oar’. In the second draft, punctuation of sentences is improved and
some spelling errors are addressed. Inverted commas indicate direct
speech.

Leaflet for Milford Haven Museum  

Bethan produces a leaflet designed to inform and persuade people
to visit Milford Haven Museum. The venue is her choice. Preparation
involves group study of a wide variety of information leaflets in order
to consider key organisational features, use of language and target
audience. Use of ICT is encouraged to support both information
retrieval and presentation of the final version.
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The information is adapted appropriately to leaflet form and is
organised and clearly presented. Headings, logo and annotated
diagrams are used to enhance the information and appearance of
the leaflet. Bethan attempts to be persuasive: ‘well worth a look!’,
‘friendly guide’, ‘schools welcome any time’.  

The absence of some punctuation and some inconsistencies in the
use of capitalisation are problematic. Although Bethan seems secure
with features of the genre, content is very brief.

In preparation for the activity the group read a selection of published
poems about fireworks. They discuss adjectives, adverbs, similes
and metaphors and highlight some of their favourite words and
phrases in the poetry. As part of their preparation for poetry writing
individuals produce a mind map of vocabulary and phrases they
might use. After producing a first draft of her poem, ‘Fireworks’,
Bethan shares this with a response partner and redrafts a final
version using ICT.

Poetry writing
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Bethan produces a poem using lists of describing words. The
influence of other poetry and a thesaurus are apparent in her choice
of vocabulary. Spelling is generally accurate and she separates her
lists of words with commas. Future work should encourage more
selective use of vocabulary and the development of varied sentence
beginnings. There are some successful glimpses of a personal
response to the subject matter by the writer and these should be
refined and developed.
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Reading

Bethan’s teacher knows, from hearing her read, that she is able
to read a range of texts fluently and accurately. She is able to use
appropriate strategies in order to read independently and establish 
meaning (characteristic of Level 3).

Her reading of a range of texts shows understanding of the main
ideas. When undertaking a task, which requires individual research,
she is able to locate information on a particular subject. She presents
her findings simply. In her mind map and in response to research on
rail transport, it is apparent that she is just beginning to understand
beyond the literal, using inference and deduction (characteristics of
Level 4), and this skill should be developed further.

She shows understanding of the main points in the information
text about smoking (characteristic of Level 3) and shows signs that
she is beginning to refer to the text when explaining her views
(characteristic of Level 4).

Way forward

Bethan should continue to respond to a wide range of texts and
have opportunities to develop her views by referring to the text. She
should present more detailed information to justify her opinions.
The early indications that she is beginning to read beyond the literal
should be encouraged.

Summary and overall judgement

Levels 3 and 4 were considered and Level 3 was judged to be the
best fit.
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Writing

Bethan is able to communicate meaning in both creative and factual
forms. Her narrative, news report, leaflet and poem show awareness
of different forms. Sequences of sentences with secure basic structure
are used to develop ideas (characteristic of Level 3). Basic punctuation
to demarcate sentences is generally used accurately but capital
letters for proper nouns are not used confidently. She has separated
words in a list with commas and indicates direct speech with inverted
commas. Where spelling inaccuracies occur, they are usually a
phonetically plausible alternative (characteristic of Level 2).

In her poem ‘Fireworks’, Bethan’s vocabulary has been chosen for 
variety and interest (characteristics of Level 3) but there are also some
adventurous choices which show she is beginning to select words for
effect, a feature which is characteristic of Level 4.

Way forward

Bethan should be encouraged to extend the range of sentence
structures she is confident to use. She should develop the content
of her writing to include more detail and description. Consistent and
correct use of capitalisation will improve the clarity of her writing.

Summary and overall judgement

Levels 3 and 4 were considered and Level 3 was judged to be the
best fit.
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Megan is an 11-year-old learner in Key Stage 2.

Her teacher knows much more about Megan’s performance than can
be included here. However, this profile has been selected to illustrate
characteristic features of Megan’s work across a range of activities.
Each example is accompanied by a brief commentary to provide a
context and indicate particular qualities in the work.

Megan’s teacher judges that her performance in Reading and Writing
is best described as Level 4.

Reading

Megan produces a mind map to represent her understanding of the
character of Mr Evans in Carrie’s War by Nina Bawden.

Megan  Level 4

Mind map of Mr Evans       

Key Stage 2
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Megan’s observations about Mr Evans are supported by reference
to the text. She is able to use inference and deduction and this is
apparent from the observations she makes in relation to Mr Evans’
dealings with other characters. Comments such as ‘mean to her’,
‘very religious’, ‘tidy house’, ‘limited stair use’, and ‘uptight’ show
that Megan is able to read beyond the literal meaning of the text.

Pupils are asked to gather ideas and information from a wide range
of source materials in order to address the question ‘What was
evacuation like for children during World War 2?’ A project pack of
materials from the library service supports the research and pupils are
also encouraged to use ICT resources.

Questions to ask an evacuee child
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Pupils are asked to identify how a text on smoking attempts to
persuade a reader. A series of questions appear on the work sheet
to help structure pupils’ responses and analyse where the persuasive
appeal to a reader is located.

Analysing persuasive appeal
  

Megan has used the range of source materials available to gather
ideas about conditions for evacuee children during the Second World
War. Her summarised version of the information she has read shows
that she is able to understand significant ideas, themes and events and
is beginning to use inference and deduction. She is able to locate and
retrieve information effectively on a specific topic from more than one
printed source. She presents her research findings clearly.
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Megan recognises the purpose of the introductory statement in
contextualising the argument for a reader. She understands the
significant themes and ideas presented in the text. Her response
shows understanding of how statistics (numbers) are used to
emphasise a point. Authorial techniques, such as stating an opinion
as if it were fact, are identified. She recognises the textual markers
used to build up an argument and is able to suggest alternatives
such as ‘…next, finally’. A concluding view is offered that
summarises information from various parts of the text.

Pupils are asked to identify the key events in a short class novel they
have been studying, Bill’s New Frock by Anne Fine. As well as listing
their ideas about key events they are asked to empathise with the
main character, and some take part in a hot-seating session.

Summarising key events  
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Megan uses her knowledge of the novel for the summary of key
events, confirming her ideas by skimming and scanning through
the text. She understands the significant ideas, themes and events
and realises the effect these events are likely to have on the main
character. She is able to infer and empathise with Bill’s situation to
some extent. She offers a brief evaluation of her performance during
a class hot-seating session.

Writing

The context for the narrative writing is established by the teacher:
the discovery of some photographs in the loft. Prompt questions help
to scaffold ideas and guide the writer to consider, in more detail,
how the story will develop.

Narrative writing – The Mysterious Photographs (extract)       
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The extract shows that the narrative is organised and communicates
meaning to a reader. Megan is aware of the need to establish
an interesting opening to her narrative. She varies the sentence
structure and chooses words carefully for impact and precision. The
author’s voice is becoming clear with some well-chosen phrases:
‘…like some pearls floating around in the sea’, ‘caught the edge of
my eye’, ‘it smelt like a young girl’s perfume’. Megan is willing to
experiment and play with words and images to achieve a desired
effect. Rhetorical questions are used to add interest and suspense.  
She is beginning to paragraph her writing. Spelling, including that
of polysyllabic words that conform to regular patterns, is generally
accurate. Punctuation is used to clarify meaning and Megan should
develop her use of internal punctuation. The inclusion of detail to
help develop characterisation and the use of more varied sentence
beginnings would support her progress.

The group read a selection of published poems about fireworks.
They discuss effective words and phrases and highlight some of
their favourites. In preparation for writing her own poem, Megan
produces a mind map of ideas and vocabulary she might use. A
first draft of her poem is shared with a response partner and a final
version is produced using ICT.

Poetry writing – Fireworks
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Megan’s lively writing develops some extended images and her
interest in using words for precision and effect is apparent in some
of her more adventurous choices: ‘witches screech in the night’, ‘a
fountain of flowing colours’, ‘whirling fire’ and ‘silver and gold rain’.
Her attempts to produce a rhyming poem are not entirely successful
and the strength of the opening section is not sustained. Developing
the use of internal punctuation to support accurate reading and
encouragement to use more varied sentence beginnings would
extend Megan’s skills as a writer.
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Megan writes a letter applying for her dream job as a PE teacher at a
high school.

Letter applying for a job
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The writing is well presented and organised appropriately for purpose
and intended reader. The letter, which attempts to be suitably formal,
gives a range of information about Megan’s own suitability for the
position. The writing attempts to be persuasive and the letter ends
with a direct appeal. Paragraphing is developed through a point and
elaboration approach. Megan uses a colon to introduce a list, which
is appropriately separated by commas. Brackets are also used.

Some variety in sentence beginnings would improve the cohesion of
the writing. Expression is clumsy in places and the language is simple.
Megan should continue to develop her use of formal expression and
vocabulary appropriate to task.

Megan’s class has been studying the Nina Bawden novel Carrie’s War.
On reaching the end of Chapter 4, a class discussion takes place to
predict events in the next chapter. During the discussion attention
also focuses on aspects of the author’s style.

Pupils are asked to write the first paragraph of Chapter 5, writing in
the style of the author.

.

Chapter opening in style of author
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Megan has produced an introductory paragraph for Chapter 5. She
picks up events in the narrative where they left off and successfully
establishes the scene for the next episode. In her writing she uses
vocabulary and images appropriate for the task. She uses internal
punctuation with some success and indicates direct speech with
inverted commas. Her spelling is generally accurate.

Reading

In responding to a range of texts, Megan is able to show her
understanding of significant ideas, themes, events and characters
(characteristics of Level 4). She produces a summary reflecting the
key events in the class novel studied. She is able to use inference and
deduction, as seen in her response to the character of Mr Evans and
the experience of evacuation during the Second World War. She has
been able to locate and use ideas and information on a specific topic 
from more than one printed source (characteristic of Level 4).

She can select relevant words, phrases and information to support 
her views (characteristic of Level 5) and is able to present her ideas
and research findings clearly.

Way forward

Megan is beginning to show some features of Level 5 performance
and these should be further consolidated to ensure her progress. She
should be encouraged in her efforts to select appropriate references
from the text to support and enhance her ideas and opinions.

Summary and overall judgement

Levels 4 and 5 were considered and Level 4 was judged to be the
best fit.
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Writing

Megan’s story, poem and letter show that she is able to produce
writing in a range of forms (characteristic of Level 4) that is lively and
interesting. She effectively produces a chapter opening in the style of
an author she has studied. She organises her ideas appropriately and
they are sustained and developed (characteristic of Level 4). Megan’s
writing shows that she is interested in experimenting with and
choosing words to achieve an effect, which is characteristic of Level 4
performance. She is beginning to extend meaning and use different
sentence structures although more variety should be encouraged. Her
writing is organised into paragraphs (characteristic of Level 4).

Sentence demarcation is accurate and Megan uses a range
of punctuation to enhance the clarity of her writing, which is
characteristic of performance at Level 5. Spelling conforms to regular
patterns and is generally accurate. Handwriting is clear and legible.

Way forward

Megan should continue to develop the range of her writing,
including tasks that are more formal in nature.

Summary and overall judgement

Levels 4 and 5 were considered and Level 4 was judged to be the
best fit.
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Hari is an 11-year-old learner in Key Stage 2.

His teacher knows much more about Hari’s performance than can
be included here. However, this profile has been selected to illustrate
characteristic features of Hari’s work across a range of activities. Each
example is accompanied by a brief commentary to provide a context
and indicate particular qualities in the work.

Hari’s teacher judges that his performance in Reading and Writing is
best described as Level 5.

Reading

Following class study of the novel, pupils watched the Channel 4
video version. Their response was structured by a worksheet.

Hari recognises the central theme of the novel and offers reasons
in support of the personal preference he expresses. He is able to
identify different layers of meaning in the text and demonstrate
perceptive understanding of the wider issues presented in the novel.
In his comparison with the video he justifies his opinions about the
limitations, in this instance, of the film version: ‘the video…left out
some of my favourite parts’, ‘the humour of the book didn’t transfer
to the video’.

Hari  Level 5

Compare and contrast the book, Bill’s New Frock by
Anne Fine with the Channel 4 video version of the novel       
  

Key Stage 2



67English: Guidance for Key Stages 2 and 3



68 English: Guidance for Key Stages 2 and 3

Following class study of the first five verses of the poem, Hari writes
his response and completes the task, which is to suggest possible
outcomes to the dramatic narrative of the poem. He uses his
knowledge and understanding of the poem to predict a likely future
outcome based on the clues that are given in the first part.

Response to ‘The Highwayman’ by Alfred Noyes
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Hari’s extended response to the poem demonstrates his ability to
show understanding of the text. He uses inference and deduction
and identifies different layers of meaning. His personal response to
the poem is justified and he refers to aspects of language and ideas
to support his view. He is able to select some appropriate quotations
to support his ideas.

Hari is able to explore characters’ motives and uses the information
in the text to predict a likely conclusion to the narrative.

He should continue to develop his understanding of different layers
of meaning within literary texts. In addition he should also develop
his understanding of authorial techniques in order to comment on
their significance and effect.
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Hari constructs a letter in response to one from Rhian, who lives
on a sheep farm in Snowdonia. He researches information about
conditions on a Welsh sheep farm from a variety of sources,
including the internet. He incorporates some of the detail of his
research in his reply to Rhian’s letter.

Extracts from his response are reproduced.

Response to pen pal’s letter from the
series I’m writing to tell you about…
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Hari shows understanding of the content of Rhian’s letter and
information studied to support the production of his own response.
He selects some key points on which to comment. He retrieves and
collates information from a range of sources.
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Pupils are asked to identify how the text on smoking attempts to
persuade a reader. A series of questions appear on the worksheet
to help structure pupils’ responses and analyse where the persuasive
appeal to a reader is located.

Analysing persuasive appeal
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Hari’s responses show that he recognises the functions of the
introductory statement: to gain a reader’s attention and to introduce
the premise of an argument and the author’s viewpoint. He identifies
and re-casts information, modelling the authorial techniques
demonstrated in the stimulus text.

His responses are full and detailed, gleaning information
appropriately from various parts of the text. He shows a clear
understanding of persuasive techniques, text markers, devices used
for emphasis and the technical vocabulary employed.

Writing

The stimulus for this writing, based on the Sea Empress disaster,
comes from the series I’m writing to tell you about… Additional
research of contemporary accounts using the internet supports the
writer in establishing background and technical detail in his recount.
In addition to using ICT to find and develop information and ideas,
Hari word-processes the final draft.

Recount of the Sea Empress disaster       
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The recount is well structured and uses subheadings as features
of layout appropriate to the genre. The introductory sentence
establishes the context for the writing. A range of punctuation,
including brackets and apostrophes, are used effectively. The use of
ellipsis to develop a sense of foreboding is sophisticated. The writing
shows evidence of precise and technical vocabulary: ‘renowned for
it’s natural beauty’, ‘double hulling the oil tankers’, ‘tanker grounded
again’, ‘holding cable snapped and the engine room flooded’.  
Hari should continue to develop a sustained formal tone and use
vocabulary appropriate to task. He should continue to extend
knowledge and use of internal punctuation to enhance meaning.
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Hari writes a letter applying for the position of accountant for a
company. His teacher has reminded him about the appropriate
features of layout and tone of a formal letter prior to beginning the
task.

Letter of application for position
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Hari uses the appropriate features of layout and his introductory
sentence establishes the context of the letter. The tone is sustained
and suitably formal throughout. Content is developed to convey
convincing arguments in a range of areas designed to make his
application persuasive and appealing to a prospective employer:
‘I have a great amount of experience’, ‘I’m very cooperative’,
‘I am a great enthusiast’, ‘optimism’, ‘I help, give words of
encouragement…’

The writing is paragraphed effectively and uses a variety of sentence
structures. A range of punctuation is used appropriately. Spelling is
generally accurate. A strong final persuasive appeal to the recipient
emphasises Hari’s understanding of the purpose of this letter.  

He should continue to consolidate his range of sentence structures
and vocabulary and develop his use of a more sustained formal tone
appropriate to such tasks.

The class shares a selection of poems on the theme ‘Night time’.
The poem ‘Night’ by Judith Nicholls is discussed and features such
as syllabic patterning, use of metaphor and simile are considered.
The majority of the group uses this poem to provide a framework
from which to develop their own ideas. On completion of first draft,
the work is shared with a response partner and further editing
takes place. The final version is presented to peers and constructive
comment is invited. Pupils also put their poems on audio tape and,
as well as using various voices, are encouraged to devise special
effects sounds where appropriate.

Poetry – Night
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Hari successfully constructs a response to the stimulus poem.
Although he uses the poet’s refrain to begin each verse, he manages
to create a lively and original work. The writing is powerfully
atmospheric with strong images and a sense of foreboding created.  
Effective use of punctuation enhances the impact of the writing.
Spelling is correct in this final draft. The syllabic patterning is
not entirely successful. Further experimentation with features of
vocabulary and style should be encouraged in order to achieve
desired effects.



78 English: Guidance for Key Stages 2 and 3

Following a class visit to the underground Stockport Air Raid
Shelters, Hari writes a story with a Second World War theme. The
first sentence has been given as a stimulus from which pupils should
develop their narrative. Response partner feedback supports final
editing. The first part of the story is reproduced here.

Narrative
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Hari has successfully developed the context for the narrative. He has
presented a typical scene and created convincing characters to carry
the action forward. The initial paragraphs create an atmosphere
of chaos and confusion into which emerges one woman’s panic at
discovering that her family is missing. Simple and complex sentences
are organised into paragraphs. Vocabulary choices are imaginative
and enhance the narrative. A range of punctuation is used and is
generally accurate. Hari should continue to develop dialogue to
enhance characterisation and to improve cohesion and pace of the
narrative.

Hari produces discursive writing to explain his opinion about whether
it is better to be a boy or a girl. The activity arose from the class
study of the Anne Fine novel Bill’s New Frock. Discussion about
stereotyping and other perceptions of gender took place prior to
pupils writing about their ideas.

Discursive writing – Is it better to be a boy or a girl?
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Hari’s writing is lively and engaging. His argument is carefully
structured and develops in a logical sequence. He uses markers such
as ‘firstly’, ‘next’, ‘moreover’ and ‘my final point…’ to give emphasis.
He adopts a semi-formal tone, which is entirely appropriate for the
subject. He expresses his opinions and supports them with reasons,
adopting a concise and efficient point and elaboration style.
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Reading

Responses to reading a wide range of texts show that Hari has a
good understanding of content, structure and authors’ craft. He is
able to identify key features, themes and characters (characteristic of
Level 5). In his responses to ‘The Highwayman’ and the text about
smoking, he shows that he is able to give personal responses to 
both literary and non-literary texts, referring to aspects of language, 
structure, themes and ideas (characteristics of Level 6). He is able
to justify his views with appropriate reference to the text. He is
able to retrieve and collate information from a range of sources
(characteristics of Level 5).

Way forward

Hari should continue to develop his understanding of authorial
techniques, in both literary and non-literary genres, in order to
recognise and comment on their significance and effect. His personal
response to texts should make reference to aspects of the text to
clarify, exemplify and emphasise his point.

Summary and overall judgement

Levels 5 and 6 were considered and Level 5 was judged to be the
best fit.
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Writing

Hari’s writing is varied and interesting. He is able to convey meaning 
clearly in a range of forms for different readers (characteristic of Level
5). He expresses opinions, which are supported by reasons. He uses
varied sentence structures and simple and complex sentences are 
organised into paragraphs (characteristic of Level 5). His vocabulary
choices are imaginative and, as seen in the recount of the Sea
Empress disaster, he is careful to choose words for technical precision
and effect. This is a feature characteristic of performance at Level 5.
In the recount and letter, Hari demonstrates that he is able to use
a more formal style where appropriate (characteristic of Level 5).
Particularly in the letter and the discursive writing, a clear author’s
voice is beginning to emerge as he communicates confidently with
his audience. A range of punctuation is generally used accurately to
enhance clarity and for effect. Spelling is generally accurate. Work is
legible and well presented.

Way forward

Hari should continue to develop the range of contexts for his writing.
He should have opportunities to adapt his style to different forms
and audiences. He should present argument and opinion, developing
reasons to support and justify the views expressed. His obvious
interest in vocabulary should be developed by using words to create
impact and effect in his writing.

Summary and overall judgement

Levels 5 and 6 were considered and Level 5 was judged to be the
best fit.
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Annie is a 14-year-old learner in Key Stage 3.

Her teacher knows much more about Annie’s performance than can
be included here. However, this profile has been selected to illustrate
characteristic features of Annie’s work across a range of activities.
Each example is accompanied by a brief commentary to provide a
context and indicate particular qualities in the work.

Annie’s teacher judges that her performance in Reading and Writing
is best described as Level 5.

Annie  Level 5Key Stage 3
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Despite the apparent brevity of the response, there is sufficient
evidence that the pupil is able to select essential points and identify
features of the characterisation leading to the portrayal of an
unpleasant individual. Annie is able to select key words and phrases
to support her opinion. She begins to consider the effect of language
use and its impact upon the reader.

Reading

Pupils work in pairs with extracts from the Dickens’ novel David
Copperfield. They highlight areas of text that they consider support
the presentation of Uriah Heep as an unpleasant character.
Following paired discussion the pupils complete their individual
written response which has been guided by a PEE framework (Point,
Evidence, Effect) produced collaboratively during the discussion
process. This analytical approach encourages consideration of
language use and the author’s crafting of the characterisation.

Dickens’ portrayal of Uriah Heep       
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Annie works in a small group reading and discussing the charity
leaflet. Their discussion focuses on the ways in which the writer is
able to convey a sense of horror at the living conditions endured by
a child worker in an Indian carpet factory. Following the preparatory
discussion of the text, the pupils are required to work independently
to produce a written response identifying how the writer has
successfully conveyed to the reader a sense of horror at the child
worker’s circumstances.

Response to Christian Aid Appeal ‘Diary of a Survivor Aged 8½’
  

Annie is able to make relevant comments which are supported
by reference to the text. She begins to show a sense of overview,
considering techniques used by the writer to achieve the intended
effect.



86 English: Guidance for Key Stages 2 and 3

Annie has written her ideas about the extract from Nelson Mandela’s
biographical account of his imprisonment, Long Walk to Freedom.

Response to extract from
Long Walk to Freedom by Nelson Mandela
  

She shows understanding of the text and is able to identify key
features and themes in the writing. Although she does not use
quotations to support her ideas she identifies features providing an
overview of themes in the text and attempts to explain them using
inference and deduction.
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Annie keeps a record of her personal reading and gives each book a
star rating and comment on completion. She shares this information
with her teacher and an informal discussion about her personal
choice of reading matter is a regular feature.

Personal reading diary
  

The diary and dialogue with Annie about her reading diet enables
her teacher to be aware of the range of reading Annie undertakes
outside normal lesson times.
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Writing

Pupils are asked to produce writing based on the task outlined
below.

You have found a photograph album containing some photographs
that remind you of events, or people who were very important to you.

Write about the memories these photographs bring back for you.

You could:

• describe the people, places and events in the photographs
• describe the atmosphere and your feelings at the time the
 photographs were taken
• say how you feel now when you look at the photographs.

Personal Writing – The Old Button Box       
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The writing demonstrates clarity and sensitivity. Sentence structures
are varied and organised effectively into paragraphs. Vocabulary
choices are appropriate for purpose. There is effective use of internal
punctuation. Annie is clearly enthused by the topic and her writing
shows commitment in this personal response to the task.

An extract from Annie’s writing is reproduced here.
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Pupils read a selection of articles, available in newspapers and on the
internet, about the imposition of curfews as a means of controlling
crime. They have previously participated in a formal class debate
about associated issues. In this activity they are asked to produce two
letters, to be written in role, outlining opposing points of view about
the value of imposing curfews.

Annie produces two letters to her local MP. In the first she presents
the case for curfew as might be seen by an elderly resident, and in
the second letter she gives the views a teenager might present.

Letters to a local MP on the subject of curfew
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Both letters have a clear voice and a strong sense of audience and
purpose. Annie successfully employs an appropriate tone. Meaning
is clearly conveyed in an organised and coherent way. A range of
relevant reasons for and against curfews are provided to support
the opinions expressed in the two letters. An awareness of the
presentational features of letter writing is apparent and is used
effectively.
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Annie works collaboratively with a partner to produce a poem based
on the theme ‘Old age’. The activity provides a useful stimulus to
generate discussion about vocabulary choices and the impact of
words and phrases in the writing.

Poetry – Old age
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The poem demonstrates the writers’ willingness to experiment with
words and ideas. Some attempts are more successful than others
here, and there is evidence of over-extended images and forced
rhyme in places. An understanding of poetic form is apparent. The
general absence of punctuation provides a useful vehicle for teaching
to develop an understanding of how punctuation clarifies meaning
for a reader.
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Reading

Annie has shown that she has understanding of a wide range of texts
(characteristic of Level 5). She has been able to select essential points
and identify key features (characteristics of Level 5) of the text. In her
analysis of the writer’s craft, she has been able to support her views
with reference to the text, and has selected relevant words, phrases, 
sentences . . . and other information to support views, skills which
are characteristic of Level 5 performance. She has shown that she is
beginning to be able to give personal responses to both literary and 
non-literary texts, referring to aspects of language . . . and ideas in 
justifying her views (characteristics of Level 6).

Ways forward

Annie should continue to develop and consolidate her skills,
responding orally and in writing to a range of literary and non-literary
texts. She should consider how to support her ideas and opinions
and justify these with appropriate reference to the text. Her analysis
of an author’s craft should give more attention to a focus on the use
of language and its effect.

Summary and overall judgement

Levels 5 and 6 were considered and Level 5 was judged to be the
best fit.
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Writing

Annie is able to produce writing that is varied and interesting. She
conveys meaning clearly in a range of forms for different readers, 
using a more formal style where appropriate (characteristics of Level
5). In her writing she expresses opinions and these are carefully
supported by reasons, characteristic of Level 5 performance.

Her vocabulary choices show thoughtful consideration. Words are 
often used precisely (characteristic of Level 5). She uses a range of
simple and complex sentences and is beginning to organise them
into effective paragraphing to support the structure of her writing.
There are some inaccuracies in her spelling but usually these errors
conform to phonetically plausible patterns. A range of punctuation 
is used and is generally used accurately. Work is legible and well 
presented (Level 5).

Ways forward

Annie should continue to develop the contexts for her writing across
a range of purposes, audiences and forms. She should continue to
develop her interest in vocabulary choices and explore the ways in
which these contribute to creating effects in her writing. The range
of punctuation used should clarify intended meaning for a reader.
She should focus on the way in which paragraphing supports the
structure of her writing.

Summary and overall judgement

Levels 5 and 6 were considered and Level 5 was judged to be the
best fit.
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Sam is a fourteen-year-old learner in Key Stage 3.

His teacher knows much more about Sam’s performance than can
be included here. However, this profile has been selected to illustrate
characteristic features of Sam’s work across a range of activities. Each
example is accompanied by a brief commentary to provide a context
and indicate particular qualities in the work.

Sam’s teacher judges that his performance in Reading and Writing is
best described as Level 6.

Reading

Pupils work in small groups to prepare and present a performance
of two poems to their peers, ‘Dress Sense’ by David Kitchen and
‘Dreadlock Style’ by Lesley Miranda. Each performance is the subject
of peer assessment and feedback. Following discussion of the stylistic
features, pupils work collaboratively to complete a chart illustrating
the differences and similarities between the two poems. The
following extract is taken from an individual analysis of one of the
poems following the collaborative preparation work undertaken.

Sam  Level 6

Poetry – ‘Dress Sense’ by David Kitchen       
  

Key Stage 3
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Pupils have been studying a selection of travel writing extracts,
focussing on how writers maintain their readers’ interest in the
subject. One extract, taken from Three Moons in Vietnam by Maria
Coffey, is selected by Sam to be the focus of a written response
addressing the writer’s ability to sustain readers’ interest.

Response to travel writing – ‘Snake Curry’
  

Sam gives a personal response that shows understanding of the
ideas and themes in the poem as well as an appreciation of the
writer’s technique. He is able to select relevant parts of the text to
support his ideas and opinions.
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Sam presents an engaging look at a travel article and comments
effectively on the key features of the piece. He discusses the use of
language and includes words and phrases from the text to illustrate
his point. He is able to comment on their significance and effect. He
understands and is able to explain the irony and the humour of the
situation described in the extract. His response demonstrates a valid
understanding of the cultural context of the writing.
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Pupils study an extract from the introduction to a Linda McCartney
vegetarian cookery book. Their individual task is to identify the
ways in which the author promotes vegetarianism and attempts
to persuade her readers that they too should follow a vegetarian
lifestyle. Extracts from Sam’s review are reproduced.

Detecting persuasive appeal in text –
extract from a Linda McCartney cookery book
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Sam is able to identify a number of ways in which the author
attempts to persuade readers to her point of view. He gives a
personal response that refers to aspects of language, use of image
and structure. He refers to the text to justify the views he expresses
and identifies different layers of meaning in the extract studied.
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Writing

Pupils study and discuss a collection of photographs to develop
descriptive vocabulary. They also read a selection of extracts of
descriptive writing to support them in identifying key features of the
genre. From these stimulus activities Sam produces a description of
an imaginary place.

Descriptive writing – A Strange Place       
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The writing engages and sustains the reader’s interest. Sam
successfully creates an atmospheric description of a place and begins
to weave a mysterious narrative from this promising beginning.
He uses a range of sentence structures and varied vocabulary to
create the intended effects. A range of punctuation is used to clarify
meaning and, at times, to create effects. Effective paragraphing
supports the organisation and structure of the writing.
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Sam produces a formal letter to the editor of a local newspaper. In it
he states a personal viewpoint about racism in football and takes the
opportunity to suggest some solutions to the perceived problem. The
activity has developed following a class discussion of some topical
events, widely reported in the sporting media.

Formal letter to editor – Racism in sport
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The writing is lively and interesting and captures and sustains an
appropriate tone. The introduction clearly sets out the premise of
what is to follow. Sam presents his ideas and offers evidence in
support of his opinions. Points are made in a logical order and the
letter presents a cohesive argument. A range of punctuation is used
correctly and spelling is generally accurate. A range of sentence
structures are used and the writing is organised into effective
paragraphs. References, facts and quotations are integrated to
strengthen the appeal and a strong concluding plea gives a final
resonance to the case presented.
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Sam produced a poem in response to a class discussion about the
poem ‘Cameraman’ by Sheenagh Pugh.

Poetry – ‘Words to the Cameraman’
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Sam’s poem displays a mature understanding of the difficult role of
a cameraman in a war zone. He presents his ideas in verse form,
which is powerful in its simplicity. His choice of words is emotive and
chosen for effect: ‘capture’, ‘forcing those in power to ask’. He has
been able to sustain the image of the cameraman possessing the
power ‘to light up the dark’, and ‘you’re the light at the end of a
long tunnel’.

Spelling is generally accurate and a range of punctuation is usually
used correctly to clarify meaning.



108 English: Guidance for Key Stages 2 and 3

Reading

Sam is able to respond to a range of texts and shows an ability to
identify different layers of meaning (characteristics of Level 6). He is
able to select relevant words, phrases and information in order to 
comment on their significance and effect, which is characteristic of
performance at Level 6. He should continue to develop his ability
to analyse language in depth. In giving a personal response to both
literary and non-literary texts, he can refer to aspects of language, 
structure, themes and ideas in justifying his views (characteristics of
Level 6).

Ways forward

Sam should continue to read in different ways for different purposes.
He should have opportunities to extend his understanding of the
characteristic features of different genres. Reading activities that
ensure opportunities to research information from a range of
different sources as well as tasks requiring the summarising and
synthesising of information should be provided.

Summary and overall judgement

Levels 5 and 6 were considered and Level 6 was judged to be the
best fit.
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Writing

Sam is able to write in a way that engages and sustains the reader’s 
interest (characteristic of Level 6). He is able to produce descriptive
writing that entertains and discursive text that presents and supports
a point of view, showing some adaptation of style and register 
to different forms, including using an impersonal style where 
appropriate (characteristics of Level 6). His poem, ‘Words to the
Cameraman’, shows a growing confidence in adapting style and
form to present his ideas to a reader.

He uses a range of sentence structures and his ideas are organised 
into effective paragraphs (characteristic of Level 6). At times,
vocabulary is adventurous and chosen to provide interest, precision
and effect, as is seen in the description of place, the letter and the
poem. A range of punctuation is usually used correctly to clarify 
meaning (Level 6).

Ways forward

Sam should continue to develop the range of purposes, audience
and forms for his writing. His growing confidence is apparent
and this should be further developed through activities that offer
opportunities to explore aspects of form and style. In developing
discursive writing, Sam should be encouraged to present and sustain
arguments and opinions with convincing evidence in support of his
ideas.

Summary and overall judgement

Levels 5 and 6 were considered and Level 6 was judged the best fit.
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Carys is a 14-year-old learner in Key Stage 3.

Her teacher knows much more about her performance than can be
included here.

However, this profile has been selected to illustrate characteristic
features of Carys’ work across a range of activities. Each example is
accompanied by a brief commentary to provide a context to the work
and indicate particular qualities in the work.

Carys’ teacher judges that her performance in Reading and Writing is
best described as Level 7.

Reading

Following a class reading and discussion of Blake’s poem ‘London’,
pupils are asked to write an analysis of the poem, considering the
structural and linguistic features identified and giving a personal
response.

Carys  Level 7

Response to literary reading – ‘London’ by William Blake       
  

Key Stage 3
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Carys produces a very thorough exploration of the structure and
content of the poem. She identifies linguistic features and gives
her opinion of the impact and effect they have on the reader.
Her personal interpretation is effectively expressed and ideas are
developed and supported by evidence from the text.
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Carys compares two websites connected with Shakespeare. The
activity offers a framework for the comparison of non-literary
material.

Carys makes a thorough analysis of the two websites with valid
comparison throughout. Her comments reflect a clear understanding
of the effect the structure of these websites have on their audience,
and the likely difference in their appeal is explained. Personal opinion
about the material is expressed and reasons given to justify her
ideas. A clear understanding of how each website meets a reading
audience’s requirements is presented.

Comparison of two websites
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Pupils read the stimulus text from past statutory assessment materials
in order to produce a developed response analysing the author’s use
of persuasive techniques to influence the reader. Such use of the
past assessment materials is a valid and economical use of existing
texts, providing quality stimulus materials for a range of reading and
writing activities. Extracts from the response are shown here.

Analysis of persuasive appeal: ‘Wales – The Big Country’
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Carys produces a thorough analysis of the text provided. She shows
that she understands and appreciates the techniques advertisers use
to try to persuade their readers. She uses quotations confidently and
her analysis moves fluently from one point to the next.
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Writing

Carys produces the narrative One Small Victory as her entry in the
writing section of the school’s Eisteddfod competition. The stimulus
comes from study of the poem ‘Cameraman’ by Sheenagh Pugh,
during which the class discusses victims of war. Carys takes an
historical context and crafts her narrative around an ancient
Anglo–Welsh conflict. An extract of the narrative is reproduced here.

Narrative writing – One Small Victory       
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Following class discussion and study of the novel Refugee Boy by
Benjamin Zephaniah, Carys produces a formal letter of request to
the Home Secretary, asking him to reconsider a recent decision to
repatriate a refugee boy and his father to Ethiopia.

Transactional writing – Letter to the Home Secretary
  

The narrative is well crafted and engages and sustains the reader’s
interest. Characters and settings are convincingly developed. The use
of dialogue to enhance both characterisation and plot movement is
sensitive and effective. Sentence structures are varied and vocabulary
choices enrich the narrative. A range of punctuation is used for
clarity and effect. Paragraphing supports the structure of the writing.
Spelling is correct.

Carys convincingly captures a sense of time and place.
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The subject matter and its presentation engages the reader’s interest.
Carys adopts a confident and assertive tone, which is appropriately
formal. Paragraphing supports the structure of the letter. Arguments
are presented and developed convincingly by the evidence that is
offered in support of the views she expresses. The use of rhetorical
questions serves to emphasise the points being made. Vocabulary
is used effectively. Spelling is generally accurate. A range of
punctuation is used for clarity and effect.
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Following class study of Shakespeare’s The Merchant of Venice,
pupils are asked to produce the text for a speech examining the
notion expressed in the title ‘Shylock – victim or villain?’

Shylock – victim or villain?
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Although this is a writing assessment focus, the response reflects
a thorough knowledge of the text and Carys uses this to establish
and develop the premise of her argument. She also embarks upon
some additional research reading around the subject matter and uses
information and insights gained from this research to enhance her
argument and persuade listeners/readers to her point of view. She
uses humour, cynical observations and rhetorical questioning to add
to the persuasive appeal of her speech. The writing gives a clear,
organised and coherent presentation of her ideas. She establishes
and develops her argument with confidence offering convincing
evidence to support her views. A clear and consistent voice is
sustained throughout. A range of persuasive techniques are used
effectively. Paragraphing supports the structure of the writing and
punctuation is used for clarity and effect.
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The stimulus for this writing is the study of a collection of articles
from the Sunday Times Magazine feature ‘A Life in the Day’. Pupils
study various examples and craft their own version to give readers an
insight into their daily routine and their views on a range of subjects.

Personal writing – ‘A Life in the Day’
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Carys produces a lively and engaging insight into her life. Her writing
has a clear authorial voice. She employs a self-deprecating humour
and the light-hearted tone she adopts is entirely suitable for the
subject matter. Punctuation is accurate and is used for clarity and also
for effect. Paragraphing supports the structure of the writing. The
sequence of events lends pace to the account.
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Reading

Carys gives thorough responses to both literary and non-literary
texts. She shows understanding of the ways in which meaning and 
information are conveyed in a range of texts, as in the comparison
of two websites, the analysis of persuasive appeal and in a critical
response to poetry. Her responses are characteristic of Level 7. She
has expressed critical and personal responses showing awareness of
thematic, structural, linguistic and visual features (characteristics of
Level 7).

Her comparison of two websites reflects an understanding of the
effect structure and stylistic features are likely to have on a reader
(Level 7). Her response to the Welsh Tourist Board’s advertisement
shows her ability to detect and evaluate how influences on the
reader are achieved. The analysis of Blake’s poem shows again that
she is beginning to offer an evaluation of how particular effects are 
achieved through the use of linguistic, structural and presentational 
devices in a way that is characteristic of performance at Level 8.

Ways forward

Carys should continue to experience a wide range of texts and
read for a range of different purposes, including opportunities to
analyse and synthesise information and ideas from varied sources.
She should be encouraged to develop and refine her existing skills of
analysis and, in particular, evaluation of writers’ crafting and use of
techniques in their writing.

Summary and overall judgement

Levels 7 and 8 were considered and Level 7 was judged to be the
best fit.
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Writing

Carys’ writing is confident and engaging. She shows appropriate 
choices of style in a range of forms which is characteristic of
performance at Level 7. In her literary writing she has presented
convincing characters and settings in an entertaining narrative. Her
non-literary writing presents ideas that are organised and coherent….
and sustain arguments and offer convincing evidence in support of 
views (characteristics of Level 7). Her letter to the Home Secretary
adopts an appropriately formal tone, while her writing for ‘A Life in
the Day’ is in a suitably informal register.

Vocabulary choices show care and precision. A range of sentence 
structures and vocabulary are accurately and effectively used
(characteristics of Level 7). Paragraphing supports the structure of her
writing; in addition paragraphing and correct punctuation are used 
for clarity and effect (characteristics of Level 7). Work is legible and
well presented.

Carys should continue to develop the range of audiences, purposes
and forms for her writing. She should continue to structure
arguments and offer supporting evidence in a consistent and
coherent way, developing the use of devices to ensure her
non-literary writing has clarity and emphasis.

Ways forward

Carys should continue to develop her writing for a range of purposes,
audiences and forms. She should be encouraged to produce writing
that shows variety in structure. She should develop the selection
and use of evidence to support her ideas and opinions in discursive
writing tasks.

Her already impressive use of vocabulary should be further honed
to enable fine distinctions to be made or emphasis achieved in her
writing.

Summary and overall judgement

Levels 7 and 8 were considered and Level 7 was judged to be the
best fit.
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